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I've actually seen the opposite happen, though, Ed.  In some departments
here, the w-i component--required at the 3 or 400 level--has actually
increased the amount of writing students do in other courses:  faculty
attend a workshop, experience the kinds of things they can do with writing,
gain more confidence in their ability to respond to student writing, and
start giving more and varied (informal as well as formal) writing
assignments.  (John Bean's book _Engaging Ideas_ really seems to affect
faculty in a profound way.)  How the writing-intensive requirement affects
the rest of the curriculum really depends, I think, on the culture of
individual departments, as someone else has already said: if a significant
number of the senior faculty in a department is behind the w-i requirement,
then there is likely to be an increase in writing in other courses as well
(Malenczyk's Hypothesis).  If the department resents having been "forced"
to develop a w-i course because it thinks teaching writing is the English
Department's job, then I'd agree that writing is likely to remain confined
within that one course and probably not taught very well.  There _does_
need to be a faculty committee--as you say, with real teeth--to monitor
these things.  And one problem with requiring a writing-intensive course of
every department is that there will always be some departments that just
don't want to teach writing and never will; on the other hand, I continue
to be surprised at how some faculty members' attitudes have changed.
 
Rita
 
>Date:    Mon, 30 Nov 1998 10:00:26 -0800
>From:    Edward White <ewhite@CSUSB.EDU>
>Subject: Re: motivating faculty in WAC
>
>Linda, I repeat in summary my cautions about writing intensive courses,
>which always start with the best of intentions and almost always
>degenerate into parodies of their former selves after a few years.  By
>relieving the rest of the faculty of their responsibility to use writing
>as part of their teaching, the WI course can wind up diminishing the
>amount of writing that students experience ("you can't ask for a term
>paper, this course is not listed as writing intensive").  Also, by the
>time a supposed WI course has passed into a second or third faculty
>member's hands, it usually has lost whatever WI component it had at first.
>A good WI program has constant and careful monitoring by a faculty
>committee with real teeth, regular faculty development, substantial
>financial support, and real rewards for participation.  Very rare.
>                                                --Ed White
>
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Pat,
 
Bill Smith and I did a survey of first-year writing programs a couple of
years back and found that, of the 52 schools that responded to our
second survey, 60% had WAC programs.
 
Rich Bullock
 
 
 
 
Susan McLeod wrote:
>
> Pat--I know of no other recent surveys that have been published.  My
> educated guess is that 50% is about right.  WAC programs come in all shapes
> and sizes, though, so it's probably most accurate to say that about 50% of
> postsecondary institutions have something they call WAC.
>
> Sue McLeod
>
> Pat Burns wrote:
> >Our dean (University of Maine)  is interested in knowing how widespread
> >WAC programs are.  The most recent information I have is from Susan
> >McLeod's introduction to Writing Across the Curriculum.  She cites a
> >l988 survey that found that  just under 50% of all postsecondary
> >institutions in the country have WAC programs.  Does anyone know if
> >that percentage is still roughly accurate? Can anyone suggest a source
> >I should consult for more recent numbers?  Thank you.
>
> Susan McLeod, Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
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Thanks Donald Wolff, for that analysis.  I have a student
who has this problem (and one or two others) with commas,
and I hadn't really spotted this particular consistency.
 
BTW, most of his problems with commas were solved with four
rules:
 
set aside apositives with commas.
when in doubt, leave it out.
doubt most of the time.
 
He is now developing the eye for them - even in the absence
of fully complete articulable
rules.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and
understand.
 
Chinese proverb.
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Hi Chris,
 
The MLA is discussing this issue right now.  In her fall MLA Newsletter,
Phyllis Franklin offered some recommendations for discussion.  They are:
 
 "Possible Standards for Discussion
     1.  Seventy percent of the courses and course sections in English and
     foreign language departments in BA-granting colleges should be taught
     by tenured or tenure-track faculty members.
     2.  Sixty percent of the undergraduate courses and course sections in
     English and foreign language departments in PhD-granting institutions,
     excluding first year writing and language courses, should be taught by
     tenured or tenure-track faculty members.
     3.  Fifty-five percent of the course sections in first-year writing
     and language courses in PhD-granting institutions should be taught by
     tenured or tenure-track faculty members.
     4.  Establish a standard for first-year writing and language courses
     only."
 
As you can see, she didn't discuss two-year colleges.  (It's a longish and
thoughtful article, however.) The WPA Executive Committee wrote a response
to the proposal, expressing several cautions about hard and fast guidelines
but encouraging the further pursuit of this issue.  The MLA delegate
assembly is taking up discussion of these standards in San Francisco, and
Theresa Enos and I will be there.
 
Doug
 
>We are forwarding a request to our board to hire additional writing
>instructors.  To support our cause, we would like to include information
>about what our professional organizations recommend as the
>full-time/part-time ratio.  (Our current ratio is atrocious:  20%FT to
>80%PT.)  I know I've seen the recommendations on the web and in print,
>but I'm drawing a blank.  Can anyone point me to good sources to support
>our position?  Thanks!
>
>--
>Christel Taylor <ctaylor@bacnet.edu>
>Belleville Area College
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Rita's experience has been mine. Faculty have included writing in other
classes that are not labeled writing intensive. A calculus teacher asked if
I had a twelve step program for faculty addicted to WAC. But besides a
strong faculty committee, and initial workshops (for which faculty here
were not paid), I think in these later stages of WAC the one-on-one work
with faculty has really helped maintain and increase the writing that is
done across the curriculum--not just in WI classes. I do a lot of what I
would call consulting: working on a syllabus, re-working asignments,
tailoring assessment for a course, and I meet with some departments who are
changing their requirements or creating new courses. Faculty seem pretty
stretched thin here and respond to this consulting approach much more than
they do to workshops. I figure this is just another stage of WAC
development on campus, and this too will eventually change (I just haven't
figured out what it will change to!!).
 
joan
 
At 07:51 AM 12/1/98 -0700, you wrote:
>I've actually seen the opposite happen, though, Ed.  In some departments
>here, the w-i component--required at the 3 or 400 level--has actually
>increased the amount of writing students do in other courses:  faculty
>attend a workshop, experience the kinds of things they can do with writing,
>gain more confidence in their ability to respond to student writing, and
>start giving more and varied (informal as well as formal) writing
>assignments.  (John Bean's book _Engaging Ideas_ really seems to affect
>faculty in a profound way.)  How the writing-intensive requirement affects
>the rest of the curriculum really depends, I think, on the culture of
>individual departments, as someone else has already said: if a significant
>number of the senior faculty in a department is behind the w-i requirement,
>then there is likely to be an increase in writing in other courses as well
>(Malenczyk's Hypothesis).  If the department resents having been "forced"
>to develop a w-i course because it thinks teaching writing is the English
>Department's job, then I'd agree that writing is likely to remain confined
>within that one course and probably not taught very well.  There _does_
>need to be a faculty committee--as you say, with real teeth--to monitor
>these things.  And one problem with requiring a writing-intensive course of
>every department is that there will always be some departments that just
>don't want to teach writing and never will; on the other hand, I continue
>to be surprised at how some faculty members' attitudes have changed.
>
>Rita
>
>>Date:    Mon, 30 Nov 1998 10:00:26 -0800
>>From:    Edward White <ewhite@CSUSB.EDU>
>>Subject: Re: motivating faculty in WAC
>>
>>Linda, I repeat in summary my cautions about writing intensive courses,
>>which always start with the best of intentions and almost always
>>degenerate into parodies of their former selves after a few years.  By
>>relieving the rest of the faculty of their responsibility to use writing
>>as part of their teaching, the WI course can wind up diminishing the
>>amount of writing that students experience ("you can't ask for a term
>>paper, this course is not listed as writing intensive").  Also, by the
>>time a supposed WI course has passed into a second or third faculty
>>member's hands, it usually has lost whatever WI component it had at first.
>>A good WI program has constant and careful monitoring by a faculty
>>committee with real teeth, regular faculty development, substantial
>>financial support, and real rewards for participation.  Very rare.
>>                                                --Ed White
>>
>
>Rita Malenczyk
>Director, University Writing Program
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>860-465-4573 (phone), 860-465-4580 (fax)
>MALENCZYKR@ECSUC.CTSTATEU.EDU
>
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Those of us long in the tooth will remember the late 1960s when many
writing teachers made the exact mistake David describes.  For a few years,
language itself, including grammars, dictionaries, semantics, and the
like became THE curriculum for at least one college comp course.  We loved
it.  Students hated it.  Didn't last long.  --Ed White
 
On Mon, 30 Nov 1998, David E. Schwalm wrote:
 
> Keith's final point is the important one. We should know all kinds of stuff
> about language. Obviously, a lot of us really enjoyed studying grammar from a
> number of perspectives. The trick is not to confuse the study of linguistics
> with the teaching of writing. As I recall, it's pretty hard to be an English
> linguist, for example, unless you have a very strong command of standard
> educated English first.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 1 Dec 1998 08:46:37 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      faculty development in WAC
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/01/98 07:51
 
I am in awe of Missouri-Columbia's WAC program and the requirement that every
WAC course be reviewed annually, or very time it is taught (I think the
latter, right, Marty?). ASU created a general education program that included
two WI courses beyond FYC, one supposedly athe sophomore level and one
supposedly in the upper division in the major. It took us years to implement
this program in a way where the supposedlies took on some kind of reality. It
takes a lot of courses to meet the needs of over 30,000 undergraduates, almost
all of whom take their writing intensive courses at ASU (we have lots of
transfer students who tak e FYC at their tranfer school). It's a matter of
having enough courses offered at enough different times to fit student
schedules. The Psych Department has about 1500 majors, and thus must have a
number of WI courses at the upper division to ensure that their students can
meet the graduation requirements. We now have about 270 WI courses across the
university. Every department has at least one, and some, like Pysch, have
many. There are also some multi-section workhorses in the English Department
to fill in the holes. All general studies courses are reviewed on a regular
cycle in a reasonable way (we don't spend a lot of time on the self evident)
every three years or some such. But the political and logistical challenge of
getting faculty to prepare course justifications every time they teach the
course and finding a faculty committee willing to review a couple hundred of
these puppies every year, coordinating all of this with the class scheduling
process and schedule printing calendar, and ensuring that students know in
time for preregistration that a course will or will not be a WI is daunting,
to say the least. At the same time, UMC's policy and practice over time seems
to have created a culture of support for WI courses that makes UMC's program a
national model. What to do?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Not addressing fyc staffing ratios in two year colleges is a huge oversight in
the MLA document. More and more of our students will be taking their FYC
courses at two year colleges, and more and more of our graduate students will
be getting some kind of job at two year colleges. Was there some reason why
Phyllis did not discuss two-year colleges?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David, in her NLA Newsletter piece, Phyllis does (briefly) discuss
two-year colleges:  "Moreover, this standard [for first-year writing and
language courses alone] could also be applied to first-year writing and
language courses taught at two year colleges, where, as of 1993,
according to national data, 64% of the faculty members were employed
part time" (bottom of left-hand column, p. 6).
 
So I take it that the fourth of her "Possible Standards for Discussion"
applies to two-year colleges as well as to other institutions:
"Establish a standard for first-year writing and language courses only."
 
Rich Haswell
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Rita, thanks for the addendum.  You are surely right; WI courses CAN work
well, with the kind of attention you suggest or that you find on a few
model campuses.  My experience is that this situation is, unfortunately,
rare.  --Ed White
 
On Tue, 1 Dec 1998, Rita Malenczyk wrote:
 
> I've actually seen the opposite happen, though, Ed.  In some departments
> here, the w-i component--required at the 3 or 400 level--has actually
> increased the amount of writing students do in other courses:  faculty
> attend a workshop, experience the kinds of things they can do with writing,
> gain more confidence in their ability to respond to student writing, and
> start giving more and varied (informal as well as formal) writing
> assignments.  (John Bean's book _Engaging Ideas_ really seems to affect
> faculty in a profound way.)  How the writing-intensive requirement affects
> the rest of the curriculum really depends, I think, on the culture of
> individual departments, as someone else has already said: if a significant
> number of the senior faculty in a department is behind the w-i requirement,
> then there is likely to be an increase in writing in other courses as well
> (Malenczyk's Hypothesis).  If the department resents having been "forced"
> to develop a w-i course because it thinks teaching writing is the English
> Department's job, then I'd agree that writing is likely to remain confined
> within that one course and probably not taught very well.  There _does_
> need to be a faculty committee--as you say, with real teeth--to monitor
> these things.  And one problem with requiring a writing-intensive course of
> every department is that there will always be some departments that just
> don't want to teach writing and never will; on the other hand, I continue
> to be surprised at how some faculty members' attitudes have changed.
>
> Rita
>
> >Date:    Mon, 30 Nov 1998 10:00:26 -0800
> >From:    Edward White <ewhite@CSUSB.EDU>
> >Subject: Re: motivating faculty in WAC
> >
> >Linda, I repeat in summary my cautions about writing intensive courses,
> >which always start with the best of intentions and almost always
> >degenerate into parodies of their former selves after a few years.  By
> >relieving the rest of the faculty of their responsibility to use writing
> >as part of their teaching, the WI course can wind up diminishing the
> >amount of writing that students experience ("you can't ask for a term
> >paper, this course is not listed as writing intensive").  Also, by the
> >time a supposed WI course has passed into a second or third faculty
> >member's hands, it usually has lost whatever WI component it had at first.
> >A good WI program has constant and careful monitoring by a faculty
> >committee with real teeth, regular faculty development, substantial
> >financial support, and real rewards for participation.  Very rare.
> >                                                --Ed White
> >
>
> Rita Malenczyk
> Director, University Writing Program
> English Department
> Eastern Connecticut State University
> Willimantic, CT 06226
> 860-465-4573 (phone), 860-465-4580 (fax)
> MALENCZYKR@ECSUC.CTSTATEU.EDU
>
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Please share this job announcement with others.  Thanks.
 
 
> Instructors in Composition and Rhetoric.  MA in Rhetoric and Composition,
> or
> in related field.  Post-secondary teaching experience in composition
> required.  Applicants who are not native English speakers must have a
> minimum score of 270 on the SPEAK test or 55 on the new TSE.  Ph.D. in
> Rhetoric and Composition, relevant publications desirable, as is
> attendance/participations at R/C professional conferences.  Four
> courses/semester.  Nine-month appointment.  Letter of application, vita,
> and
> three letters of recommendation due on January 15, 1999, or the 1st of
> each
> month thereafter until filled, to Search Committee Chair (Instructor,
> Rhet/Comp), English Department, Box 870302, Arizona State University,
> Tempe,
> AZ 85287-0302.  AA/EOE.
>
>
> Duane Roen, Director of Composition
> Department of English, Arizona State University, Tempe, AZ  85287-0302
> office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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Elise--
 
I work with a lot of future teachers myself.  I think we're on the same page.
 
dw
 
Date: Mon, 30 Nov 1998 09:35:25 -0700
From: Elise Earthman <earthman@ATHENA.SFSU.EDU>
Subject: Re: More Commaments
 
Don -- I loved your analysis of my student's (it was one student) comma
errors -- you helped me to see something more clearly than I had.  The
point that she is marking off base clauses is great.
>
> >Although, the students haven't read much this quarter, the teacher
> says . . .
>
> **I see this a lot.  And it looks like the exception to my argument since
> "although" isn't a phrase.
 
I see this one a lot, too.  Does this make sense to anyone as being
conversational?  You know, how in conversation you say "Although . . ."
and then pause before going on.  It always strikes me that way.  So
many of my students make this particular comma fault, I'll bet you
anything that in 50 years if we all meet back here, it will be okay.
 
> I wouldn't go into this kind of detail with the writer unless she requested
> it--wanted to learn more about the logic of her errors and how it aligns
> with the logic of language and English phrase structure.
 
I wouldn't either, with an FYC student.  But this student is in a
credential program, and soon will be a teacher . . . and I think she
needs to understand the problem she's having with commas.  I also
agree with the folks who said this may stem from hypercorrectness, too
-- since these are people who are soon going to be *teaching* things
like commas and semicolons, in this class I tend to be a little less
tolerant of those "little" mistakes and may terrorize students enough
that they start overcorrecting.  It's such a fine line to walk . . .
 
Elise Earthman
SF State
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Joan's and Rita's experience has been my experience as well.  WAC can
change the culture of the university;  one good example is Mary Washington
College, where Carol Manning has integrated faculty development with
curriculum development in a way that I think is a model.  Carol, are you
out there to take a bow and tell us how you do it?
 
I can't resist an anecdote.  I recently met a faculty member who came here
from the University of Vermont.  I asked if he knew Toby Fulwiler.  The
answer I got, word for word, was this:  "Know him?  Toby Fulwiler changed
my life!  I didn't know how to teach effectively until I attended one of
his workshops."  He waxed enthusiastic for some minutes about how he had
been frustrated by his teaching but not knowing how to do better until his
first WAC workshop;  after one workshop he attended again and again to get
more "pointers about teaching."  His enthusiasm, many years after his first
encounter with WAC, shows what I think is the most important thing about
WAC--it is really not about writing, but about teaching and learning.  Once
faculty change their pedagogies and see the effect that change has on their
classes, they can't go back to the lecture mode of teaching.  That's what
introduces a culture of writing on campus--faculty change.
 
But I think Ed has a good point--just introducing curricular change (more
WI courses) without connecting curricular change to faculty development is
to have the dance without the dancer.
 
Sue McLeod
 
>Rita's experience has been mine. Faculty have included writing in other
>classes that are not labeled writing intensive. A calculus teacher asked if
>I had a twelve step program for faculty addicted to WAC. But besides a
>strong faculty committee, and initial workshops (for which faculty here
>were not paid), I think in these later stages of WAC the one-on-one work
>with faculty has really helped maintain and increase the writing that is
>done across the curriculum--not just in WI classes. I do a lot of what I
>would call consulting: working on a syllabus, re-working asignments,
>tailoring assessment for a course, and I meet with some departments who are
>changing their requirements or creating new courses. Faculty seem pretty
>stretched thin here and respond to this consulting approach much more than
>they do to workshops. I figure this is just another stage of WAC
>development on campus, and this too will eventually change (I just haven't
>figured out what it will change to!!).
>
>joan
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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David:
Your recollection is in error: it's hard to be a linguist unless you're
cunning.  Remember that now?
 
--Ed Kearns
 
On Mon, 30 Nov 1998, David E. Schwalm wrote:
 
> Keith's final point is the important one. We should know all kinds of stuff
> about language. Obviously, a lot of us really enjoyed studying grammar from a
> number of perspectives. The trick is not to confuse the study of linguistics
> with the teaching of writing. As I recall, it's pretty hard to be an English
> linguist, for example, unless you have a very strong command of standard
> educated English first.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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I'm with Joan, Rita, and Sue here.  WAC (or writing-in-the-disciplines
as we call it) does begin to change the culture, after time and
persistence.  For five years we have offered what we call a
Summer Institute in WID.  We pay faculty a modest stipend for two
or three days of intense faculty development.  By now more than
one third of our faculty have attended.  We also do lots of one-on-
one follow up of the kind Joan and Rita describe.
I agree with Ed on this-- sustaining such efforts demands tremendous
effort (and a thick skin).
 
In fact, lately we have been weighing the relative benefits of
the infusion model and the formal structural model of WI requirements.
We have had no WI requirement, and most of these courses carry
no WI designation. Our view has been to worry about what happens
in the course, not the WI.  The last thing we wanted was a curriculum
full of WI's that have no substance to them.  On the other hand,
our approach brings complications of its own. For one thing, the WID
effort is invisble to the wider culture.  Folks know what they or
a few colleagues are doing, but we struggle sometimes to make
people feel part of larger institutional effort (something
attractive to only some faculty, obviously.)  We also miss a chance
to give folks public credit for their efforts. So, though our
WID program has been strickly a ground-up, grassroots, infusion model
until now, we're considering going to a more formal WI requirment.
 
 
Richard Jenseth
St. Lawrence University
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Doug--
 
When MLA is suggesting that
 
>3.  Fifty-five percent of the course sections in first-year writing
>     and language courses in PhD-granting institutions should be taught by
>     tenured or tenure-track faculty members.
 
They, of course, mean tenured or tenure-track faculty in rhet/comp.
Right?
 
Barry Maid
bmmaid@ualr.edu
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Maybe if enough of us chime in with "I'm with Rita," Ed won't think these
kinds of experiences are so rare anymore.  I, too, am with Rita.  Faculty
here are using writing in courses way beyond the "official" ones.
Especially interesting for me has been watching what happens in the broader
faculty development programs (our program is called the Center for Teaching
Excellence).  In almost every brown bag or seminar devoted to some kind of
teaching topic, one or more faculty will begin to talk about how having
students write helps to solve whatever problem is being posed.  I do not
think this is a direct result of the WAC presence on campus.  Rather, I
think it is a result of attention being paid to active learning, student
involvement, etc.  But this attention has certainly made my job more
pleasant.  I just have to nod and look wise
 
I'm also with Joan.  The one-on-one consulting with faculty has been very
productive.
 
I most definitely do not agree with Ed's conclusion that the presence of a
WAC program encourages faculty who do not teach the official writing courses
to pass the buck, to not employ writing assignments at all, or to think that
they no longer have the responsibility to help their students become better
writers.  Nor do I think that a WAC program necessarily requires vigorous
oversight that includes a yearly review of all writing courses (although I
give kudos to those programs that can muster the energy and personnel to do
this kind of review.)  We have a standing committee here that certifies all
general education courses and then does a rolling review of courses about
every five years.  Otherwise we're pretty laissez-faire.  There are problems
with our general education program, and no doubt there are problems with
some of the writing courses (we have over 140 courses with about 45
departments offering these courses).  But one problem we don't have is
writing being restricted to only those courses.
 
Jane Nelson
University of Wyoming
jnelson@uwyo.edu
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Ah, Barry, not necessarily, if I read the recommendations accurately.  That
was a source of my own concern, though I'm guessing others on the list may
not share it.  I don't have a copy of Phyllis's column before me; Rich
Haswell has kindly corrected my earlier mis-statement about references to
two-year colleges.  (My error, not David's.)
 
In a minute I'll post to the list the WPA Executive Committee's response,
since I think members probably should see what we've been up to.
 
Doug
 
>Doug--
>
>When MLA is suggesting that
>
>>3.  Fifty-five percent of the course sections in first-year writing
>>     and language courses in PhD-granting institutions should be taught by
>>     tenured or tenure-track faculty members.
>
>They, of course, mean tenured or tenure-track faculty in rhet/comp.
>Right?
>
>Barry Maid
>bmmaid@ualr.edu
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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<fontfamily><param>Times</param><bigger>Recently on this list there has
been discussion of recommendations for ratios of full to part-time
faculty.  The thread turned to a proposal that Phyllis Franklin wrote
at the request of the MLA Delegate Assembly, a proposal that appeared
in the fall 1999 MLA Newsletter.  As early as last summer, Phyllis
invited WPA to respond to this issue, and early this fall she invited
us to respond to her article.  Following is the WPA Executive
Committee's letter.  (I'm sorry that the formatting may cause a mess in
non-mime e-mail browsers.)
 
 
Doug Hesse
 
 
 
November 14, 1998
 
 
Phyllis Franklin
 
Executive Director
 
Modern Language Association
 
10 Astor Place
 
New York, NY  10003-6981
 
 
Dear Ms. Franklin and Members of the MLA Delegate Assembly:
 
 
The Executive Committee of the Council of Writing Program
Administrators (WPA) has discussed the Modern Language Association
proposal to set acceptable ratios of full- to part-time faculty
members.  WPA is a national organization of some 800 members who are
professionally involved in the administration of writing programs.  We
represent  institutions ranging from two year and liberal arts colleges
to research universities.  Since writing programs are frequently a site
of staffing issues, WPA has an informed perspective and strong stake in
this matter.  The Executive Committee finds Phyllis Franklin's analysis
("Setting Standards: Acceptable Ratios of Full- to Part-Time Faculty
Members," <italic>MLA Newsletter</italic>, fall 1998) thoughtful and
sensitive.  We are generally supportive of discussions of this topic;
we are vitally concerned with the quality of faculty working conditions
and their impact on the quality of instruction.  However, we caution
that a "hard" formula to set ratios would be both difficult and in many
respects undesirable, that flexibility must be built into any formula,
that a "general" formula might work but locally appropriate staffing
ratios cannot be quantified by any one formula, and that documents
mentioning formulas should also caution against using those formulas as
anything but general illustrations.
 
 
The WPA Executive Committee asks that the MLA Delegate Assembly
consider several issues as it contemplates this issue:
 
 
1. <bold>We must preserve a rich definition of what it means to teach
in colleges and universities</bold>.  Franklin rightly discusses the
quality of teaching as an important consideration for staffing.  But we
urge MLA explicitly NOT to promulgate an image of a faculty member as
one who teaches classes and then goes home.  Many nonfaculty have an
incomplete idea of how much time faculty spend professionally outside
of the classroom. Professors continually get chastised in the press for
only working 9 or 12 or 15 hours per week, and we need to be careful
how we cast the question of part-time versus permanent. While it might
be argued that teachers at all levels should be producers of knowledge,
richly defined, and not merely transmitters, that role has historically
been demanded especially of college-level teachers. It is difficult to
fulfill this role when one is a part-time faculty member.  This is not
only in the sense of "traditional" scholarship, but also in the sense
of performing intellectual work and service to communities beyond the
academy.  Note the complex ways MLA sought to define scholarship in its
1996 statement; surely these ways are difficult for part-timers.
 
 
<bold>2.  "Quality of teaching" must be complexly understood</bold>.
The issue of whether part-timers are better or worse than full-time
tenure-liners in terms of classroom teaching is important.  If, in
fact, various measures of "quality of teaching" show that part-time
staff are just as effective, then this argument isn't a very compelling
one to lever permanent positions.   However the quality of teaching
doesn't depend entirely on what happens in the classroom.  To the
extent that part-time faculty are not on campus, not at colloquia,
perhaps not even in offices that they do not have, they are not able to
perform teaching-related functions in the way that permanent faculty
can.
 
 
The general absence of part-time faculty from campus other than for
their class assignments and office hours leads to a double impediment
to the "quality of teaching": on the one hand, part-time faculty are
not able to share in the informal faculty exchanges about teaching and
curriculum that are a normal part of full-time teachers' professional
lives; on the other hand, part-time faculty are more generally
unavailable for meetings and informal exchanges initiated by the
writing program administrator, who consequently has a more difficult
time designing and maintaining a coherent writing programs.
 
 
<bold>3. The labels "full-time" and "part-time" insufficiently
characterize the nature and quality of faculty members' work</bold>.
For instance, adjuncts who are in circumstances in which part-time
employment is desirable because of other choices or obligations may be
able to not only to teach well , they may perform as professors in a
full sense of the term.  Graduate teaching assistants, by virtue of
their perforce being scholars and producers of knowledge, actually
might be seen as better in the position to behave as " faculty" (in the
fullest sense of the term) than are some adjuncts or retrenched faculty
members.  Further, we cannot assume that a full-time faculty member,
regardless of specialty, education, or professional commitment, would
necessarily do a better job teaching writing, for example, than
well-trained part-time faculty members and TA's who part of a coherent
program.  Any discussion of adding more tenure-track lines must be
coupled with an understanding of the credentials of faculty being hired
for those lines and the impact of those new lines on departmental
cultures.  In sum, rather than "part-time vs. permanent" the terms of
this debate might be cast as a measure of faculty "able to do what
faculty must do."
 
 
<bold>4. Factors in addition to institutional type should inform
decisions about appropriate staffing ratios</bold>.  An individual
institution's percentages should be a function of the following:
faculty needed to cover courses, staff department committees, advise
students, and fill other intellectual and service functions, in
relation to course load, enrollment caps, publication expectations,
leave policies (for tenure-track and nontenure-track faculty), and
salary differentials.  All this needs to be contextualized against the
role faculty play in establishing departmental and institutional
identity, the importance of student-faculty contact, and the
continuation of the college/university as a site of intellectual life
in activities in and beyond the classroom. To conduct this analysis, we
may have to step back from 'English,' consider the role of
<italic>institutions</italic> of higher education (and there may be
many different roles), and the role of faculty within those
institutions. What the MLA might do is to provide some sort of
heuristic to help institutions analyze staffing ratios in relation to
their missions and roles.
 
 
<bold>5. Any discussion of staffing ratios must anticipate and account
for distance learning and the growth of proprietary
institutions</bold>.  The two aren't necessarily related to one
another, but both are expanding rapidly and have the potential to
materially change the way writing and literature are taught.  The
effect this could have on the ratios MLA is considering are murky, but
expansion of both will make our jobs and the people who do them more
varied and the setting of standards more difficult."
 
 
<bold>6.  Setting national staffing ratios that ignore local funding
realities or departmental missions may have unforeseen
backlashes</bold>.  Consider one example.  One way for an institution
simultaneously to meet staffing ratios for undergraduate English and
for first-year writing would be to insist that the English department
reduce the number of its majors courses and reassign faculty to
first-year writing.  Such a move, in fact, may respond to certain
desires to cast English more as a service department than may be
desirable at many institutions.
 
 
The WPA Executive Committee would welcome the opportunity to consult
further with MLA as it considers this complex and important issue.
Theresa Enos, WPA President, and Doug Hesse, Vice President, will
attend the MLA meeting in San Francisco and would be available there
for discussion.
 
 
Sincerely,
 
 
 
Theresa Enos, President, and Douglas Hesse, Vice President, Council of
Writing Program Administrators; and Members of the Executive Committee:
 Robert Johnson, Chris M. Anson, Christine Farris, Richard C. Gebhardt,
Jeanne Gunner, Irvin Peckham, Martha A. Townsend, David E. Schwalm,
Gail Stygall, Kathleen Blake Yancey, Marguerite Helmers, Dennis Lynch,
Edward White<italic>, </italic>Deborah Holdstein
 
 
 
 
 
</bigger></fontfamily>
Doug Hesse                        /     Director of Graduate Studies
 
Professor of English          /     Vice President, WPA
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
Home page:
 
 http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
Council of Writing Program Administrators page:
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Jane, I would be delighted to be proved wrong on this matter.  If Sue is
right with her estimate of  half of all colleges implementing or pretending
to implement WAC, that gives us something over 1,000 programs.  Does anyone
have a way to guess at how many of them are doing the kind of terrific work
we've heard about from five or six?  Or even how many of them implement WAC
through WI courses?   --Ed White
 
At 01:22 PM 12/1/98 -0700, you wrote:
>Maybe if enough of us chime in with "I'm with Rita," Ed won't think these
>kinds of experiences are so rare anymore.  I, too, am with Rita.
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SIGN OFF WPA-L
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On Tue, 1 Dec 1998, Edward White wrote:
 
> Those of us long in the tooth will remember the late 1960s when many
> writing teachers made the exact mistake David describes.  For a few years,
> language itself, including grammars, dictionaries, semantics, and the
> like became THE curriculum for at least one college comp course.  We loved
> it.  Students hated it.  Didn't last long.  --Ed White
 
Well, for what it's worth, that type of "language awareness" approach is
how the English department hooked this chemistry major.  Linguistics did
not feel as dangerous as chem lab, and I also got to talk the occasional
Beowulf or Chaucer.  It all seemed seemed "pretty neat" to that 18 year
old back in 1974.
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Sorry 'bout the slip of the mouse in editing . . .
 
I wrote:
 
"BTW, most of his problems with commas were solved with four
 
rules:
 
set aside apositives with commas.
when in doubt, leave it out.
doubt most of the time."
 
 
The fourth rule (which was deleted by mistake in editing the
succeeding paragraph) was:
 
do not put a comma between the subject and the verb.
 
Does anyone have an explanation (a la Wolff's on the main
clause commas) for why this particular error shows up in a
few students' writings every year?  It is not too common -
under 8% of the students I think - but it always shows up.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and
understand.
 
Chinese proverb.
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One of the problems we encounter in law school is
overloading students.  WAC is a good idea for law schools
too, but coordination of writing assignments can be a
problem and if the writing is assigned in addition to
instead of in lieu of some other assignment, this results in
the heavy load becoming even heavier.
 
At Howard in the first year we take some pains to coordinate
such efforts - this is possible because the 1L faculty are
concerned and  get along and because the students have a set
curriculum.  But it is much harder (impossible, really) for
upper level courses.  So we disclose the writing
requirements before registration and let the students pick.
As more professors including writing as part of there
courses, students have a harder time avoiding writing each
semester, but many students still try.
 
What is the experience in WAC in undergraduate with the
student-avoidance problem and with the overloading problem?
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.   I do and
understand.
 
Chinese proverb.
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Even if TCC isn't one of the c. 50% with a program, we nonetheless have WAC
and
many WI classes. We have enjoyed many of the active learning benefits of WAC
and WI, offering workshops thanks to our writing center staff, enthusiastic
teacher volunteers, periodic ad hoc committees, and an occasional grant-funded
project. Almost half our faculty have participated over the 18 years I've been
here.
 
So we always had something like WAC. These days we call it online learning or
ECAC (electronic communication across the curriculum). Many colleges are doing
the same with their technology initiatives, and cooperative efforts among WAC,
IT, writing programs, writing centers, and teaching-learning centers are
increasing.
 
Now that TCC has some funding intitiatives for integrating technology across
the curriculum, guess what pedagogies are often emphasized: computer-mediated
communication and online adaptations of freewriting, the instant essay, peer
response, team projects, discipline-specific document design--sounds a lot
like
WAC to me. And guess which teachers have been attending: curious newcomers to
technology for learning and the folks who always came to our WAC sessions
because they were always looking for ways to engage students.
 
We've been conducting workshops with titles like Using E-mail and Web Forums
[or the Internet] To Build Classroom Communities [or Learn Content or Improve
Communication and Critical Thinking]. Several of my colleagues are now
integrating writing to learn because the technology facilitiates their doing
so, and designing one focused activity with an e-mail group is an easy first
step. An astronomy teacher and I are planning a cross-disciplinary writing
project using a threaded Web forum (I'm pushing for Whitman's poem "When I
Heard the Learn'd Astronomer" as the basis for our discussion).
 
New technologies are opening up new opportunities for faculty development and
possibly for new WAC-like programs.
-
Donna Reiss tcreisd@tc.cc.va.us (alternate reissd@yahoo.com)
Associate Professor, English-Humanities
http://www.tc.cc.va.us/faculty/tcreisd/
Coordinator of Online Learning http://www.tc.cc.va.us/online/
Tidewater Community College, 1700 College Crescent
Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0327
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Robert Royar wrote:
>Well, for what it's worth, that type of "language awareness" approach is
>how the English department hooked this chemistry major.  Linguistics did
>not feel as dangerous as chem lab, and I also got to talk the occasional
>Beowulf or Chaucer.  It all seemed seemed "pretty neat" to that 18 year
>old back in 1974.
 
Well, for what _it's_ worth, I was an 18-old chemistry major, too, in 1974.
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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 I've noticed a wide range of terms folks use in discussing instructor
status (and their ratios): for instance, there's part-time, meaning
"adjunct" at a community college (where you can be teaching several
classes each semester), or meaning "grad student" at a research
institution versus full-time, meaning "full time with benefits," or
meaning "tenure-track" or meaning God knows what.  In one of my
incarnations I was a "full time temporary Instructor."  I wonder how I
fit into the calculation of ratios reported to the state legislature
then?  It seems that the various  distinctions regarding employment
blossom according to who's asking, and I'll betcha the percentages that
get touted, and recommended, vary just as widely.
Robb
 
Dr. Robb Jackson, Coordinator
Freshman Writing Program
Texas A&M University-Corpus Christi
Phone/Voice Mail (512) 994-2464
Fax: (512) 994-5844
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>set aside apositives with commas.
>when in doubt, leave it out.
>doubt most of the time."
>
>
>The fourth rule (which was deleted by mistake in editing the
>succeeding paragraph) was:
>
>do not put a comma between the subject and the verb.
>
>Does anyone have an explanation (a la Wolff's on the main
>clause commas) for why this particular error shows up in a
>few students' writings every year?=20
 
Actually, rule #4 should read "do not put a _single_ comma between the
subject and the verb" (that's how Kolln puts it, due to your rule #1).
 
I think that students put commas between the subject and the predicate
because they are responding to both their syntactic boundaries and their
distinct roles in the information structure of the sentence. Generally, of
course, the subject position carries old information and the predicate adds
new information.  When the subject is long and complex, or the predicate
takes an unpredictable turn of thought, students seem to feel the need to
mark the informational boundaries with a comma.  And in the case of a long
subject -- as often occurs in legal discourse -- there's that old
breath-rule again as well. Triple-jeopardy.
jb
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jen=E1 A. Burges
Assistant Professor of English
Director of Freshman Writing
Longwood College
201 High Street
Farmville, VA  23909
(804)395-2175
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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I'm sure many of you have seen this, but it just came my way again this
morning, and as I was thinking about Seeing and Saying Spot (Run)...
 
See especially #21, run....
David
 
>>>
>>>1. Verbs HAS to agree with their subjects.
>>>2. Prepositions are not words to end sentences with.
>>>3. And don't start a sentence with a conjunction.
>>>4. It is wrong to ever split an infinitive.
>>>5. Avoid cliches like the plague. (They're old hat)
>>>6. Also, always avoid annoying alliteration.
>>>7. Be more or less specific.
>>>8. Parenthetical remarks (however relevant) are (usually) unnecessary.
>>>9. Also too, never, ever use repetitive redundancies.
>>>10. No sentence fragments.
>>>11. Contractions aren't necessary and shouldn't be used.
>>>12. Foreign words and phrases are not apropos.
>>>13. Do not be redundant; do not use more words than necessary; it's
>>highly superfluous.
>>>14. One should NEVER generalize.
>>>15. Comparisons are as bad as cliches.
>>>16. Don't use no double negatives.
>>>17. Eschew ampersands & abbreviations, etc.
>>>18. One-word sentences? Eliminate.
>>>19. Analogies in writing are like feathers on a snake.
>>>20. The passive voice is to be ignored.
>>>21. Eliminate commas, that are, not necessary. Parenthetical words
>>however should be enclosed in commas.
>>>22. Never use a big word when a diminutive one would suffice.
>>>23. Kill all exclamation points!!!
>>>24. Use words correctly, irregardless of how others use them.
>>>25. Understatement is always the absolute best way to put forth earth
>>shaking ideas.
>>>26. Use the apostrophe in it's proper place and omit it when its not
>>needed.
>>>27. Eliminate quotations. As Ralph Waldo Emerson said, "I hate
>>quotations. Tell me what you know."
>>>28. If you've heard it once, you've heard it a thousand times: Resist
>>hyperbole; not one writer in a million can use it correctly.
>>>29. Puns are for children, not groan readers.
>>>30. Go around the barn at high noon to avoid colloquialisms.
>>>31. Even IF a mixed metaphor sings, it should be derailed.
>>>32. Who needs rhetorical questions?
>>>33. Exaggeration is a billion times worse than understatement.
>>>
>>>And finally...
>>>
>>>34. Proofread carefully to see if you any words out.
>>>
>>>
>
>
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<fontfamily><param>Arial</param><bigger><bigger>Attached to this file
is a copy of the announcement that appears below:
 
 
Announcement and Call for Proposals
 
</bigger></bigger></fontfamily><bigger><bigger><bold><fontfamily><param>Time=
s</param><bigger>1999
Council of Writing Program Administrators (WPA)=20
 
Workshop and Conference
 
</bigger></fontfamily></bold><fontfamily><param>Times</param>Purdue
University, West Lafayette,
Indiana*</fontfamily></bigger></bigger><underline><fontfamily><param>Geneva<=
/param><color><param>0000,0000,00FF</param>
 
 
</color></fontfamily></underline><fontfamily><param>Arial</param><bigger><bi=
gger>The
WPA Summer Workshop, July 12-15 =20
 
</bigger></bigger></fontfamily><bigger><fontfamily><param>Times</param>An
intensive four-day workshop for new and re-newing WPA's, co-led by Doug
Hesse and Martha Townsend.  More detailed information will be available
later, both by mail and on-line.  In the meantime, please contact Doug
Hesse. =20
 
 
</fontfamily><fontfamily><param>Arial</param><bigger>The WPA Summer
Conference, July 15-18
 
 
</bigger></fontfamily><bigger><bold><fontfamily><param>Times</param>Theme:
 The Interests of the WPA
 
</fontfamily></bold></bigger><fontfamily><param>Times</param>Whose
interests do-or should-writing programs serve?  What are-or should
be-the interests (even self-interests) of those involved in writing
program administration?  What should be the interests of the Council of
Writing Program Administrators?   I invite us to consider intricate
relations among these questions. Students, writing teachers, other
faculty and administrators, employers, and various publics obviously
have stakes in how writing is institutionalized and taught.  Their
interests intersect variously with those of writing programs and
administrators as they become ever more professionalized.  I especially
welcome, then, proposals in four broad areas:
 
 
*  How might WPA's address situations in which interests compete?  For
example, how might WPA's respond to directives about the nature of
courses or programs, enrollments or requirements, or budgets?=20
 
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>How should writing
programs be situated within departments, institutions, the academic
landscape, the larger culture? =20
 
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>What administrative and/or
personal strategies foster a healthy balance between the administrative
work we do and the other facets of our lives?  I welcome narrative as
well as analytic presentations, cautionary tales as well as triumphs.
 
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>What problems or
initiatives should WPA pursue?  What positions should the Council
should take, research should the Council sponsor, or practices should
the Council adopt?
 
 
I also strongly encourage proposals that concern any aspect of writing
program administration, for example,=20
 
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>reports on assessments of
writing programs or features within them, including "local" studies=20
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>discussions of effective
practices in program design, faculty development, technology, working
conditions, and so on.
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>analyses of developments
within and beyond academia that will affect writing programs.=20
 
 
 
The topic areas above are merely suggested.  Please feel free to
discuss ideas with me.
 
 
 
 
<bold><bigger>T</bigger></bold>o submit a proposal for a fifteen-minute
paper, send four copies of a one-page description.
 
 
<bold><bigger>T</bigger></bold>o submit a proposal for a panel session
of three or four speakers, send four copies of a one-paragraph
description of the entire panel, as well as four copies of individual
presenter's one-page descriptions.  With all submissions, please
include all relevant names, addresses, phone numbers (home and work),
fax numbers, and e-mail addresses.  Also indicate if you will serve as
a discussion leader in addition to presenting. =20
 
 
<bold><bigger>A</bigger></bold>ddress inquiries to:  (309) 438-3641 or
ddhesse@ilstu.edu
 
 
<bold><bigger>S</bigger></bold>end hard copy of all materials by
regular mail to:=09
 
</fontfamily></bigger><fontfamily><param>Geneva</param>Doug Hesse, 1999
WPA Program Chair
 
4240 Department of English
 
Illinois State University
 
Normal, IL  61790-4240
 
 
</fontfamily><bold><fontfamily><param>Times</param><bigger><bigger>Proposal
Postmark Deadline:  20 March 1999   =20
 
  =20
 
</bigger></bigger></fontfamily></bold><fontfamily><param>Times</param><bigge=
r><bigger>Invitations
will be issued by 20 April 1999
 
 
</bigger></bigger></fontfamily><fontfamily><param>Geneva</param>For
regularly updated conference and workshop information, see:=20
<underline><color><param>0000,0000,00FF</param>http://www.cas.ilstu.edu/engl=
ish/hesse/wpawelcome.htm</color></underline></fontfamily><fontfamily><param>=
Times</param><bigger><bigger>
 
 
 
</bigger>*Purdue is one hour north of Indianapolis and about two and a
half hours south of Chicago. Accommodations will be available at the
Purdue Memorial Union Club Hotel and at Young Graduate House.=20
Additional information, including costs and registration materials will
be available in early 1999.  Contact Irwin Weiser
(<underline><color><param>0000,0000,00FF</param>iweiser@purdue.edu</color></=
underline>)
or Shirley Rose
(<underline><color><param>0000,0000,00FF</param>roses@purdue.edu</color></un=
derline>)
with questions about local arrangements.=20
 
 
 
 
 
 
</bigger></fontfamily>
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Content-Type: application/mac-binhex40; name="WPA_1999_Call_for_Papers"
Content-Disposition: attachment; filename="WPA_1999_Call_for_Papers"
 
(This file must be converted with BinHex 4.0)
 
:'&G335!a16Nj)%0KE'`JCQpb)&"KF'9bF`"A1%*1690A4!%!!!"m!!!!!!!M,p$
2%H#KX4VK!!!!!!!!!!!!!!!!!!!!!$i!!`$qr`N!"J!!!!!!!!!!!!!!!3!!!$N
!!!!!!!!!!"!!!$X!!!!"!!!!r[rrr`!!!!!i!!!!rrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrl+A"!'-!#33!!!J5[`!!!!!
!!4%!!3!"!!3!!"!6!!!1!'TLDQ,`8r"6!!!!!!!!!!!!!!!!!!!!!!!!#33@!*i
Z!!#D-3!!QM%!!"!2!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!rrm2!!!
!!!!!!!!!rrm2!!!!!!!!!!!!rrm2!!!!!!!!!!!!!!!!!!!!!!"G!!!!!!$!!!!
!!!!!!-!!!!$!!!!!!!!!!-!!!!!!!!!!`!!!!!!!!!$!!!!!!!!!!-!!!!!8!!!
!!!!!!!!!!!!%!3!!!!!!!!3"!!!!!!!!"!%!!!!!!!!%!3!!!!!!!!3"!!!8!!!
!'!%!!"`!!!!%!3!!!!!!!%m%!!!J!3!!3!%!!$S!!!"k!3!!!!!!!(S"!!!!!!!
!HJ%!!!!!!!"k!3!!!!!!!(S"!!!!!!!!HJ%!!!!!!!"k!3!!!!!!!!`%!!!#!!!
!$J3!!!!!!!!1"!!!!!!!!!i%!!!!!!!!$J3!!!!!!!!1"!!!!!!!!!i%!!!X!!!
!E`8!!23"!!"M"`!!Q!!!!$S%!!!9!!!!!!!!!!!!!!!!!!!!!!!!!-!!!!!!!!!
!HJ%!!!!!!!!!!!!!!!!!!!!!!!!!!!!!HJ%!!!!!!!"k!3!!!!!!!(S"!!!!!!!
!HJ%!!!!!!!!k"!!!!!!!!,)"!!!!!!!!`!!!!!!!!!$!!!!!!!!!!(S"!!!!!!!
!!!!!!!!!!!"k!3!!!!!!!%!"!!!!!!!!XJ%!!!!!!!#b!3!!!!!!!,)"!!!!!!!
!HJ%!!#)!!!$!!!!!!!!!!(S"!!!!!!!!`!!!!!!!!!"k!3!!!!!!!!`%!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!03!!!!B!!!!l!!!!"J!!!$!!!!!!!!!!-!!!!!!!!!
!`!!!!!!!!!$!!!!!!!!!!(S"!!!!!!!!$!3!!!!!!!#b!3!!QJ!!!,)"!!!!!!!
!6!)!!()!!!#U!`!!9!!!!-!!!!!!!!!!`!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!`%!!!!!!!
!!!!!!!!!!!!d!3!!$!!!!%bQLV)!!!!!"!%!!!!!!!!%!3!!!!!!!*`"!!!@!!!
!rJ-!!!i!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!%&
ZEQpeEQ0PE@9ZG#"KEQ3J3f&XE#"QEh)J8(*[F'pcB@ac$6%j16NJ3fpeEQ0TE#"
[CL"AFQPdD@jR)&"bEfGbB@dJ3@4YD@jTFh4bBA4[FR-J+&G335NJ$9G[FQYcD'p
`)'&ZC#"$EfjQCA*PEQ0P$9"eFQ4eC5"9EQPfCA*cDA4j,#"ACA0d)%aKCQ&jCA4
dC5`J5@jND@&ZB5S04Qpb)(9`C'&dC@3JD@jQEh*YBA4TEfiX)(0PC6SJ)"-J5&P
349*-58j,)'KdG(!k,bphGhFZBf&c,QPXFh4e,Q9NG5pPEQGXDA0S,fKPFh0P,hG
`BAGPE'0[E@8ZD(4Y)!%8D(4dF$S[,hGhGbjMBA-ZD@acG(8ZC@4e,f9ZCfaTFfJ
[D'9cFf8[Gh"KGf9XBfpYC5jSG'd9$3d09'KP)&G335"6G@eYCA)J9fpbDh0SEh!
X)%TeE(NJ-6)Y-68J)!e"EL"TER4PER0TGQ8JCQpeFLeNBANJGfpbDh0SEh!JCQp
b)'jPGb"KEQ3JFQ8YEQ9hD@jR)&G33C*c,#"MEbeXC@&N)'*j)%4[G@FJ5'9cFf8
JB@jN)%eKFR4SB5"8EhGZFf9ZC#iJ)%e[FQ8JC'9dB@PXC@3JD@jQEh*YBA4TEfi
JGfPXE#"LC5"KGQ&TE'&LE'8JE'&dCA)X)'pb)'0[ER4KBh3J4'peCb")CA0cC5i
J)!d0$94SC5"A8%%J8h9YE@9b)%0[EQCPFQ9ZBf8X)%TeE(NJ-68Y-6J0$3e8D'9
YC6SJ)&4SC5"*ER4PFQ9cG(-JEfBJG'KP)&G333eAD'pcC5"TER4PFQ9cG(-JC'q
AEh)JFfK[G@aNPhGbDA4TEQFJF(*[Ch*KEA-JFf9bGQ8r)#"AD'&d)'&bCCG[FL"
cD'peE'3JBQ@AG'KP)'PZG'9bCA0dFb!SCACPEL"cC@aQ,@PZG'9bCA0dFbNJEfB
JG'K[Ff8JD@jfEfafC@3JD@iJGh*TG'PZCb"`FQpRFQ&Y)'&NE@PZDA0dFQ&dD@p
Z2b!J9fKKG#"cD'peE'3JBQ8JG'KP)'PZG'9bCA0dFb"[CL"dD'8J3fpeEQ0TE#"
[CL"AFQPdD@jR)&"bEfGbB@dJ3@4YD@jTFh4bBA4[FR-r)#!J55"TERCTG'8JGA-
JG'mJBfpZFfPNCA)JD@jdFQPMBA4P)(*PE'&dD@pZFb"KE@pZCb"dD'9cC5"aG@9
cG'P[ER-Z)&0dG@4PER4c,#"hFQPdD@jR)(4PB@0SCA*c,#"[G'KPFL"QB@0eE(4
j)'&ZC#"KC'eTEQPcG(*KG'pbFb`JC@e`E'pjCA*c,#"KEQ3JGQ&bD@peFb"`G@*
XD@0c)'pLGQP[GA0XH5"SBACP)(0dB@YPFb"TEL"SEhFJGh*TG'PZCb"TFb"TER0
dDA4eG'P[EQ&XDATPC#"KEQ3JG'&eCfKd,L!J9'KPDA)JD@jdCA*PFh4c)'PZG'9
bFf9MG#"fBA*TEh9cE(NJGfPdD#"dD'pcC5"[CL"hFQPdD@jR)("bEfGbB@ec)'&
ZC#"KC'eTEQPcG(*KG'pbFb"KFb"dD'9j)'*PBfpYC5"PGQ9b)'e[FQ8JF(*[CQ9
cFfP[EQ&XDATPC#iJ)%NJCA0`C@0TB@aXH5"hC@aMEfeP,#"dD'9Z,#"`FQp`Eh0
KE(-JD@iJCQpeFL"LFQpKC#"KFQ9KFcS0$C8*5'ph)'eTCfKd)&G33C*c)'&NC(*
PFh-JFfPdG@&dD@pZFb"TEL"hD'PMD#"TER4PFQ9cG(-JBfpYF'9dC6mJ)%C[FL"
PH'&YF'aP,#"SEhFJE@PRD(3J9e""NR-JFQ9cF'pZC#"dEb"NDA*PBh4TGQ9c)'&
LEh9d)(4SC5"ZBA4eFQ8JEfBJBfpeFR0PFb"[FL"`FQpRFQ&YFb`JC@jbEfaXE@9
ZG(-JEh)JFQ9aG@PbC@ePER4c,#"[FL"LG@4RCA4c2b!0$8K[Gb"cD'peE'3JGh*
TG'PZCb"`FQpRFQ&YFb"LC5"cDA4eBA4PC#"hDA4SD@iJC'9`BA*dE@9ZG(-X)'P
ZFh4TG(9dD@pZFb`JG'KP)'&MB@4PE@PM)'aKEQ4cBf&`C5`JG'KP)'aKFQGPFL"
MG@adGA*P2b!J$3eAD'&d)'&NE@PZDA0dFQ&dDACP)'&ZC#p[FL"`CA*cEfjKE#"
cG(*KG'9RD@9c)'C[Fh4PFL"K)'KPB@adD(NJBQ&XB@jMC5"LCA4hC@9Z)(4SC5"
KC'eTEQPcG(*KG'PfC5"hEh*V)(GP)'4[)'&ZC#"dD'8JEh4SCA)JCQ&MCA4c)'p
Q)'peFL"XDACPFcmJ)%NJGf9XBfpYC5"ZBA*bBA4TGQ8JBA-JGf9XE#"KFb"KEQ&
XHA4TBb"`FQ9cC@jdBA4TEfjc,#"MBA9dD@pZBA*j)(4KE'9c)'&c)(GPE'`JBA-
JG(*TG@e`D(-Z$3eAD'&d)("bEf*XC@ec)'pb)'PZDA4TBA4TGQ9c)(0SEh9XC#"
A8%%JF(9bFh9P2b!J9fKKG#"`Eh0TG'P[ER-JFfK[G@aN)(4SC5"$Eh9ZBfPX)(0
SEh9XC#"dB@YP,#"bCA0PBA*MD#"cD'peE'3JG'KP)%0[G@jMD@`JFh"[ER0[FL`
JEh)JF(*KBh4TBf9c)(0SEh9XC#"dD'8J3fpeEQ0TE#"KC'p`G$m0$8NJB@acEb"
cG(*[EQGXH5"PEQ0[GA*KCf8JF(*[F'pcB@ac)(4SBA3JBfpZBf9bEL"KERNJBA0
`C@0d)'pQ)(GbDA4TEQFJF(*[Ch*KEA-JB@4YD@jTFh4bBA4TEfiX)'C[FL"PH'&
YF'aP,#!0$A*PF'pbG(-JEfiJBA0cCA0cE@9ZG(-JEfBJGh*TG'PZCb"`FQpRFQ&
YFb"[FL"QC@&dGA*PFb"hDA4SD@iJG'KPE5`JD@jME(9ND@jR)*0XEf0KE*3JFh4
eC'PPFb!0C'PcBh9cFfP[ER-JEfBJC@CQC@0dDACP)("bB@0dD@0PFb"TEL"`FQp
RFQ&Y)'4PFfPREL`JCQ&MG@adH5"NCACPE'p`E@9ZG#`JG'9MD'j[E'pRH5`JGfp
bDfPZCb"MEfjNDA4TEfjc,#"KEQ3JFfmJEfiZ$@&ZB@ajFf9c)'pQ)'4PGQ9XEh"
YC@jdFb"hDA4SD@iJB@jN)'*PH@pZC#"KBf&NC@eTB5"dD'&d)(GTE'`JB@CQC@0
d)(GbDA4TEQFJF(*[Ch*KEA-Z)!d0$94SC5"dEh"TBb"KFQ9KFb"KBQpfC5"KFQ8
JE@9bC@aj)(0eCfGPFh4PC#iJ)&"XC@&cC5"QC@9X)'CbC@8JG'mJC'PcBh9cFb"
TC'9KFb"hDA4S)'eP,Jd0$3e8Eb"cG@*YDA3JB5"`FQp`Eh0KE#"QEh)JB5"QD@C
dC@9Z,@eTER9dC5"`BA"PFL`JFf9ZC#"QEh9b)'0[F'PPFb"[CL"K)'pZC5e`B@G
P)'4PFf0bDA"dD@pZ,Jd09'mJFh9LE@Pd)'%JF(*[F'pcB@`JCQpb)'%JF'&ZC@`
JFf9cFfP[EL"[CL"dD(*PC5"[FL"QEh9b)(0`C@&VCA*c,#"cC@jN)'C[GA)JBfp
`D@9c)'pQ)'%JEfjP,A"KFQ&RFQ&`D#"NCA0MFQP`G'P[EL"[CL"dD'8JC@jdDA*
P)("KEQ9X,#"KFb"hC@aX)'&c)'C[GA)JBfp`D@9c)'pQ)'PZC'PfD@4eB@`JF(*
PFf9ZG'9b*h-JEfjP,A"KCf8JC'9cBh*TF(4TEfjc,L!J9fPdD#"KE'`JFh9LE@P
cFfP[ER-X)("XC@&cC5"TEQ0XG@4P)'&XE#"bC@aPGQ&ZG#"ZB@ePFb`JB@4NFQ9
cFf9c,#"`D'pZC5"ZG@eLCA*c)#KSEfeP)'&ZC#"hEh*V+5`JCQ&i)'jeE@*PFR-
X)'&ZC#"P,@eKD@`JB@4NFQ9cFf9c,L!J3@acEb"TEQ4TBf&dC5"TCL"jEh8JGfP
XE#"cCA*fC5"KFb"K)'4TFf0eFh0TEfiJE'9KC'9b)'PZ)'&NC'PdD@pZ)(4[)("
bCA0PER4TEQFZ)#!0$8&NC(*PFh-JD@jaG@PbD@9c)(4[1L!J+$-`15NJ0$-i,6-
f0$%JEh)JC'4SCA0cC8"TE(0dG5jPC(80$90PEQ3JD'&bC#"MEh"j)'pQ)'&XE#"
YBA4PFQPKE(-JBRNJFQ9RG@aKFL"YB@PX)(4[1JP%Eh9R)%KPFh0P,#!a16Nj)&G
335"3FQpRFQ&Y)%0SB@Pb$63b0$!J4'9`BA*dE@9ZG#"[CL"&EQGXDA0S$8PXE'P
ZEfPc)&0dBA4P)&9ZDACPFR0TG(N06QpbE@&X,#"*6#!J0M%h16!Y0$)d-!d08(*
[F'pcB@`J8'pcG'eKFQXJ4'9KC'aTEQ8k)#!b-#"0BA*MD#!a16Nj)#!J)*8J)#!
J)%PZGQPdBA4TEfjc)(GTE'`JBQ8JDA0cG@9N)'*j)$)`)%&`FQPX)$%j16N0$3d
U8(9bC(9P)'Pc)'pZC5"SEh9b)'j[FR4S)'pQ)%PZC'PKEQ&`EfaTFb"KEQ3JB@*
[GA3JG(G[)'&ZC#"K)'KKE'BJD'peFR-JFfpeG'JJEfBJ3fKTBf&REbiJ3@0MEfe
YEf4KG'P[ER-JGfPXE#"LC5"KGQ&TE'&LE'8JBA3JG'KP)&"eFQ4eC5"0C@e[FQP
KE#"9EQP[EL"$E(9L)%K[G'9X)'&ZC#"KG#"CEh9ZCb"(FQ&NG@&dC5")Eh9cC5i
J)%&NC'PdD@pZB@`JD@jQEh*YBA4TEfiX)'PZBfaeC'PZCb"MEh0dFb"KEQ3JFQ9
RDA0dFQ&dD@pZ)'eKG'9bD@&XFb"hD@aX)'*P)'&fB@PXB@*XC5"TEL"PBA*XH5!
a16Nj,L!J3fpZG'&MG#"*FRGTEL"AC@PcCA)J+"-J5&P349*-58j,)'eKD@adEcT
TGf9TFf9b3("eFQ4eC5jPC(8J!44TGf9TFf9b3("eFQ4eC5jPC(89+5"[FL"6D'P
bE'9j)&*[Ff8J+"-J5&P349*-58j,)'eKD@adEcTbEh0PFd"`GA*NG@8ZC@4e)!%
8FQpcCA0!F(9bC(9P,Q9NG48T)(GTG'JJFA9PFh4TEfjc)'&LEh9d)'a[Bf&X)'&
bFQ&ZCf9YC@jdFbiJ$3d!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
%!!!N"!!!FJ3!!*i%!!#p"!!![J3!!2m%!!!!"3!!!38!!$B&!!!h"3!!1!8!!$S
&!!"J"3!!&JB!!$`'!!!q"J!!A`B!!2S)!!$l#!!!r!J!!-)*!!$%#3!!2!S!!$d
+!!!X#`!!,3X!!0N,!!$D#`!!5!`!!%N-!!"f$3!!H!d!!0%0!!$5$3!!d`d!!03
0!!!`$J!!-3i!!$)1!!$H$`!!h`m!!1!2!!!D%!!!'a!!!"`3!!"2%!!![K!!!,m
3!!$c%!!!(K%!!"m4!!!J%3!!)4%!!&i5!!"I%J!!K")!!)85!!#'%J!!Q")!!2[
h!2$Pm0IPcZA`br[,qm6#blqmblR,ZFZjblE,XmZ`blDY`XZr`XZY`XZf`X[`!-)
!`VD`bkE,R+DA!!!!#$"+$`"$5K3!!"-##)%$DNd"!!!'#!&$5K3!93J"$30U!!!
!!%0+&!"9#!%%3dS3!!!%3dS'!!!%3dS1!!!%3dS-!!!%3dS)!!!%3dS@!!!%3dS
5!!!$03L"$%0+$!"25J)!88S#!!!%3dS8!!!3-%S2!%0+%J"25J-!88S$!!!E!JL
"!fS!!!!!"JJ"3dS5!%p+!`"45J-!93J"&30U!!!!!%0+%J"25J-!88S$!&8)!3a
$5K)!6dS$!&&+!`!!"c8)J80+(!!)6dS#!&&+!J!l!!3!!#3%!!"D"!!!FJ3!!*i
%!!!i"3!!138!!$S&!!"J"3!!&!B!!"8'!!!@"J!!2!B!!$d'!!!q"J!!A`B!!2S
)!!$l#!!!``N!!-3*!!!m#J!!23S!!#`,!!!Y#`!!qJ!!!!!!!!!!!!!!!2S!!!!
!!!!!!!!!!!$k!!!!!!!!!!!!!!!!qJ!!!!!!!!!!!!!!!2S!!!!!!!!!!!!!!!$
f!!!!!!!!!!!!!!!!pJ!!!!!!!!!!!!!!!2B!!!!!!!!!!!!!!!$`!!!!!!!!!!!
!!!!!pJ!!!!!!!!!!!!!!!2B!!!!!!!!!!!!!!!$f!!!!!!!!!!!!!!!!pJ!!!!!
!!!!!!!!!!2B!!!!!!!!!!!!!!!$R!!!!!!!!!!!!!!!!pJ!!!!!!!!!!!!!!!2B
!!!!!!!!!!!!!!!$I!!!!!!!!!!!!!!!!pJ!!!!!!!!!!!!!!!0%!!!!!!!!!!!!
!!!$(!!!!!!!!!!!!!!!!d3!!!!!!!!!!!!!!!-F!!!!!!!!!!!!!!!!!!!!!#3!
!$S3`r3q%d!)0aJ8!!G!#"Ji!!!SQ!!Y'!3!1K$$p$i63!Jh'"`&S!3(3!JB!"`!
!$S3`r3q%d!)4K*Mq#3!!!b3"$S3`r3h'"3!"Y!!!!!8!!!k%-2d2K,3!!!-!!!k
%-2d&!!!$*!%1K$$p!"F!"!!!*!3!!&S%!!"b"!!!RJ3!!$J&!!!j"3!!1J8!!'!
&!!!8"J!!&3B!!"B'!!!m"J!!23B!!$i'!!"I"J!!qJJ!!2X)!!$$#3!!a!N!!$`
+!!!p#J!!,!X!!#d,!!$C#`!!fJX!!%J-!!"*$!!!U!`!!"i0!!"f$3!!G`d!!(J
0!!$3$3!!d3d!!0)0!!$6$3!!-!i!!$%1!!$H$`!!h`m!!"S3!!!E%!!!FK!!!)d
3!!#R%!!![K!!!,m3!!!I%3!!)"%!!#%4!!!2%`!!%"-!!!!!!!!!!!!!!!!!!!!
!!!!!!!$m!2`!r!!!!2Rfm`!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!&#!3!#3%&#!-!#3%&#!)!#3%&#!%!#3%!0#d
,!!$C#`!!fJX!!%J-!!"*$!!!U!`!!"i0!!"f$3!!G`d!!(J0!!$3$3!!d3d!!0)
0!!$6$3!!-!i!!$%1!!$H$`!!h`m!!"S3!!!E%!!!FK!!!2%!!!!!!!!!!!!!!!$
Y!!!!!!!!!!!!!!!!l3!!!!!!!!!!!!!!!1d!!!!!!!!!!!!!!!$I!!!!!!!!!!!
!!!!!c`!!!!!!!!!!!!!!!-%!!!!!!!!!!!!!!!$Y!!!!!!!!!!!!!!!!l3!!!!!
!!!!!!!!!!1d!!!!!!!!!!!!!!!$Y!!!!!!!!!!!!!!!!l3!!!!!!!!!!!!!!!,S
!!!!!!!!!!!!!!!$Y!!!!!!!!!!!!!!!!l3!!!!!!!!!!!!!!!1d!!!!!!!!!!!!
!!!$Y!!!!!!!!!!!!!!!!l3!!!!!!!!!!!!!!!1d!!!!!!!!!!!!!!!$Y!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!'!!!1K$$p*'3#!3!
"$J!!#LB!#dB%!!k%-2d2K0!#$FB(!@J"!5S$"K!!!!SQ!!Y'!`!1K$$p$i3U!a'
%2[i0aJF"D!%"+J-'$J!!#LB!#dB#!!k%-2d4K!!!$FB(!@J"!5S$"J!$!!!1K$$
p$J!!#LB!#dB"!!k%-2d2K0!#$FB(!@J"!G!#"J!8FK!!!)d3!!#R%!!![K!!!,m
3!!!I%3!!)"%!!#%4!!!2%`!!%"-!!2F!!!!!!!!!!!!!!!$h!!!!!!!!!!!!!!!
!p`!!!!!!!!!!!!!!!2-!!!!!!!!!!!!!!!$Z!!!!!!!!!!!!!!!!m`!!!!!!!!!
!!!!!!1F!!!!!!!!!!!!!!!$M!!!!!!!!!!!!!!!!i3!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!%!!!!$!!!1K)Vp!!B!!!k%-2dNC!)"!!%&!!!$*!%1K$$p!!-!!!k%-2d!"`!
!$S3`r3q%%!i4K0!#!!QB%J!!Q4)!!+`5!!#Y%J!!d")!!0%5!!$5%J!!iK)!!1-
5!!!0%`!!%"-!!2Meq2AVq1Eip3!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!#$"+$`"
$5K3!!"-##)%$DK`#!!!'#!&$5K3!93J""%0+&!!!$30U!!!!!%0+&!"9#!%!#L!
!&T!!!B!IX0![),$J25'`d!)LX!J()j!!d!)NN!$3!L@`!!"m!!!)!!-!!!")!%J
!!!!!!YJ#+2rKrq)#q3*'!dF&+!2m!!)!!!")!%J!!!!!!YJ#+!!"!!!!C!!!!!%
!!`-$!!!!!5F2!!%!!3!!!!!!!!!!!!!!!'!)!"N"N!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!'BJCAKdC@jcD@pZFb`JFQ9cG'&bG#"KEQ3BD'pXC#"
NEhGZ)(4SC5"cD'PQG#"VCANZ!+f5!$S31![r$!!!rfB)#,J!"`%JB!B)Z!!(#rm
UH!N%)$afE5!JSDe+3'B3)!J)!!!!C`J#I0rr,RJ*#+RdVBm!''%!qIjR#N+i#[!
r2!!"U*9`+N+i#SbTbDf0!%`[2!"H!(+SNdKk!#kSK%Ki#4#SK%Kk!#USK#mi!r`
[1!2i!PGrrbm2)(J#YNKS!9J[&kLV8%p1G3G'Eh*MC5$5#Y-JG'mJFA9TG$m!VBJ
!(Lmi!r`[1!2i!PGrrbm2)(J#YNKS!9J[&kLV8%p1GD%6!!J!5`"U!+8"PJ!!#5T
%!!!!!!!!!!"N!TB#PJ+@!TJ&,N91494r))!!!!!(-6)h,M)J)$P&G'KPFQjPG#"
6D'9XE#"f-6)h,M)J)$XJU5""F("XC5"$Efe`GA4PFL`J58d"!!"%!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!0$*kRRjZXi4M))!UJ",U3X#!!!!&`!!!$B!!!"S!(3!G!"`!$S!,`!
[!(F!G`"h!#i!B`"K!(-!,J"T!'`!F`"d!(8!,J"P!'3!G3![!'8!EJ"R!'`!D3"
c!'J!,`"S!'8!F`"c!'8!,`"h!(!!B3"h!'8!E!"M!'m!E3"P!#i!D!"d!'d!!!$
JbHTjqEV1%Bb#!+S!5kN,E!!!!'J!G!"d!(!!1J![!#m!G`"h!(F!,J"M!'%!F`!
Z!'N!E!"c!(3!G3!Z!'8!C!"e!#m!C3"Z!'F!E!"T!(-!D!![!'J!C3"c!(-!C3!
[!(F!F!"K!(F!C3"X!'-!E`"Y!'8!,J"S!(3!E3!!!-m!!!"%!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!0$*kRRjZXi4M))!UJ",U3X#!!!!&`!!!"-!!!"T!(F!C3"T!(-!C3"b!%!
!F!"e!()!C!"e!'8!,J"P!'3!G3!!!1$*kRRjZXi4M))!UJ",U3Xd!!!!E3"K!'N
!E!"d!'m!1J"T!(F!C3"T!(-!C3"b!%!!F!"e!()!C!"e!'8!,J"P!'3!G3!!!-F
!!!"%!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!0$*kRRjZXi4M))!UJ",U3X#!!!!&`!!!"%!!!"
b!'m!F`"P!(-!3!"`!(8!FJ"N!(8!C3!Z!'8!C!"e!!!!i-RUHIQkcK'-JJ#U!%Z
T#c!!!!"Y!'%!D3"X!(3!E`!k!()!E`"c!'8!F`"!!(!!G3"b!'3!G3"P!#i!C3"
N!(8!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!2!![J#
1!!jM)20M!!!!!!U#-rMULI-mE,Y)LLYHRHAU&D4*(IaH8GKM[hf'"j3(frk#1Z-
CEbc4h*h-qi!2U"$HS[[AUq!a+2Pc8Ym5*%mm`52[Pq5qQQYp@8XbI2Z50BE%$C-
hFSAl#!kI[I(V6a-mHdejUqE8*Ba(YZp@'!KU9"LHHr$L1Q0e,2$D)E)jVXd$,@c
N)J`rLZi,Y',k!S6mlp&5Bb(P!'$S+B-(!*E02f+fe@r`!5M@a"4p&6iEq#JXIG-
V,3RN'EFSbiD@F+ki%V-h41$bj8LpSN2VA6AR0K!`jM'bKk!mmlmZ!4Z'4kTKhT4
@&NIdGY@V`U[Ef4r2d*RVYC+$fd-UQAT!3QTS&450F+*[eT!!bXk&KAiLQ5)C0$r
`C+[3T`fUA-N+Q1"09KN6D`Z'%r8*jSa0fje`fD@YTf9Z3aCMZMFGr+GErh1#6Ve
!Y'0h)4N(a9HL)0Kem(dUGK%)S%fcG)TQkdZGa`rL"4kG'GfE,[AY#2`iHN!lr3L
1#cKY+Mk!EihH`c"&B%VeUhVAUFcC,lY@HEXdAj@A@8Q5P`09`9LVbK!-cJB#iK'
DTE"0j&8Mm5f@XPQDZ8hc$P2bX$eKX)S5JaL+`-U2f&1DN!#TVNFLXEjNb5%A6`J
HKm&c5+N%[#U&!V[-rCkFLImNqSb$I`6'$0iFaX9+a-ldp@`1C#$cC!!!!!"F3Tl
bUUCARa)rKE#*2#bZ1625kYR@ZRl&6VR$a4%!TZC6#jlkpQ"Eq*jM''TA6UR2!C8
Pf'5l&ZK-cha08KLpJ$p08L&AUPEqILkB[bX2N!$&&-@m!fEXUe#QIr2(h2rcNY@
N$4pd1`l2"I`d34R5lQIX1Qme'02S3&df0Qd!YLRdfR1!NPa3KKeCq3Srm!XRF!k
bL4+4lj!!A%aG6&pi[V9*,"EH@A)H2DHUB82%%DrX#HLfJ8h6h[0&'jYL61Fj6PC
Seh@6k$qp"@bP)'BcEAd4,-'0YJ#QY3-f%1LAmr*ckV8F`AmS0!DP6dE5!1BI#N[
E%bSJp$pT!JHDZ4elAe)(!*8He&hFRCh`ImAqNM4Y8AYI%($JIcJF[SMqlTelTYG
ALF$qRG-dl,a&r8NT0jh9i6QH!A6%N!$&C+lU*-+,[&heYh5diI1`@*4Z(8l4F2i
R-l`XbB,D'50hm#R4cFmYl!Jp@U#U)Z-M)"HX"Gij&QTp0ijqSh(TK!RriMXdaqG
(fL*a&)p&H4-0j!hGb!)4c!"j$jR)8#$XZ$eHJm&FmkeRq+mmlChie@G6p+&GIU9
0Na%JNeN18qdKZr8NUSSh)!#%M-Pa4)BT$c50hGVBiS1TB"S@TmaTAKKrCpFrS0#
@b,CCAID*G#m@+8qSI(0cL"0XH88icCKP)20P!!!!!-aIr0XEKF3-d@F@2+PZad8
D903ecXV46jj*PRmhDd&`!,eC$q9fPR'r[IB8DkL3!$6[E@,TEm,b@lLAQ216QJr
0[B#&cZ%ZQc(kR3X$@PCY0pLhbdmmV%SQXk9[6h,-03[HYFHM-DLXhVMrMNk8--(
9L4e,rkr@cd#afNc6IjkGT-ZXU#Y*h`3#9qlK5+9H26N!DGJc`KJhQh93[*-)re2
Y6LM%b!j#Me$e2e4T!M`%2dL)b5paI$Z)NJM&!'-q[pAGrGHY8b9G#M0Uh2"bDYI
Qa-`(R!40Ci-a'R'pc&RFilLb9p*D%GEifMGp8jYVLSB0-GJqCBPFQ9&N2!"'D)$
iEh5VK'k+FPP5L9lDp&@laSEdDqJMP69!EqdIC[m@BhT#'`1Cmf6l+l[fEF'3!(3
Gk(!EerCN)NFMcarqG41-4GD(0A8VBbQd*[e0J8d'ELJbfPC6q+8MFcR'jY05HQa
XVmANA!EVH$3bZP-kH'UAc4,iZ6eDBbGYR6HiT"`-m94@`MV6-rVfZADZCB#8k5A
,NJ-5b3F%ZJS9f4Y@(JL*YT9$RFQr-X0S*%I9d2YPUQI285aqqP%@6J@C8l%AfLK
DkNYEI-5K%i-85qBq8BbA!8@q(b-ZL!,[&ABISY(2E@(-QKFbdZ[mFhKB5b`eM1E
(hIGqb6ADJNa%CL$cCJ!!!!#M1+E!f%(fecchhZ-%$FiPrEj&$e5#![PA!8E*!HF
NLKA-r)YIQNejk'UaAqARcHke'Hr4EC,KIpqilPmp`KD6E2@NP8#VTaMf'`IE82T
e$r0IC1`V&JT)CM,GERVS[f')`C-eU5L,hV4'mf+eX-&*F`PmU5YSJTh1qLXjmj1
-Kk[fS!L,f`bbKD(VmYBT9Qcl25[pKVk15F@4DX(GiYp2SSq9MLR2`82RUc,2`E5
rH9YFGJdL(!Ek3f1'G-2hQi-NqZ-baDA[MkCC'N41`&6[$JTHcA&db80jjXISVV)
h#Ql'@HmacBr+D0)+p9J)iJXV&Z2Hf*m4q"m&[G@&'0ca0BNqMaFidGALHEDS%B'
iiJF(I2D[M'2UdS-pVjPZa[p3(9q#XmE0A68D"Pi!k9E'D'(2,(XXqral+1)f[P[
PimhlZ#C0[)[9`T6,9hLaiPfaC`3IYdN54XfP+U&0+dM%3F0-p-R+L0+,kfH`UFM
q0X0@"Y'&8A[2$p5@V'fZK@$`-4V#@kSmC[LJqSL5'LArX,%&,,2UE#55A2T)@a!
S1dZ"NN,0DRmf$98'8KhdJa+daX#mQ1QPTqKL@RhkAU(Y+[qSd%Kr,A61)D"bM1B
icV8RA@NZ58TGBr$b)3!AGRbJd"QdMdEXaHALLlJ!JG(S)`apHe@Ge!jR)20R!!!
!!1&'VqarA#1QFlHG*`S4B!&RF`MUTEEF*ip#b!a8fCT*[QMH$aheq2CRE3+[KQX
Qi5X@khap-LFbK20K3f4jL#h(iDkG+A6h$aRMk`0F)Fc2-h2U"Mpq0p!%$)HIp-`
+MNQJP++$2I#qHT9NP4iZfLEPADL4AKqXI4pUUp6TTE3KN9h#Ufb(l&H3!+jKQC3
4Z6SU2LqDIUYZq&m4,Er`I)%HCT'fLh6P,kBj`AF#&9,+iqV%)pBd*r6aB(TM[Xc
'&8lXRaLJ32cUk-C6T[Xeip5q!H4$LI,Z*Br"FKL3!&j%2%S)qYkm1CR!cSJTZA4
!Hi5riAZClQF-T*%$JF8GN!!#AMq-bkbXpdAA13*q(BcbIEI-hNGTJSYI'cV-dcP
F'NJc)S&*FpM5-[HZ9FY6Q)TLN`,pki-95Tq5Vh0!C,Lq2RbfFS[BPT!!Eel!kGD
H"rAV2%e3+6TbF9EQ)'lA,Z11-5@1kiKJ2p6I6T!!SEZD*c1NEfJ-*&fC8(9$Dp4
Y8-N#me%[hr'dKPiMLP[0kli@XG9qC`2C)[&rik`XlpL-MQKVbIDD@E96#419058
a)KqdYldiq&bbZLr'emCPmpfSEc0rSKHqS-&ad5*2QV+(YAKHBeRZ'R@1!-d2U#F
hd6%6c1`cVqN*%[J0'-4H#8A!+*UM`Zl0h(DmQA'BD#$cD!!!!!#T%Q$e!(2abBZ
db0U"PN-DS#A62X3591@PiD(4d[Hm'"36Z$kU'Q6M`j@rCT!!R0+arVP%%Lpa9&1
4BX[HEQ%H*VAbX$VjdTA98X@r-AR!HeCc8N"8b-Xmm#&CZ3Pd-,VQMSeBM%0!lH3
l"@Pcl)$bSreQ4%bIZ&!NIfNBG1HVjmFQ2!RIDBGDJlkP4HL,qQl9Yi$V`+(bH&Z
*bL`(!G",)bS8(c)EMVjLAp0+q9rK3#8JmZiHCp&)QB&!hD8Eq2aherU-c(ePdCL
M!GD3!$hflXU25#KbNN,,"#+fU+ffk$5E98G#kk3F[4c0+UXBZr26dN8YS*FrK2p
G*U**&GZ1ISl@r9)0Pk+0SJ&Y8($8fk2NKY2'b"**e%d5II4``rNDH+Rj19XDLcY
!M6Za,iEXC$1R5#G@jmU'U5iqb*jK2$R(HP$*c*apPEbb5$%ajiZP3kr!QYY5`pB
HDjRf2P*mBm96@S+Y*DU-Kmi(%H'k,8f+SbcQ[6mRp*b)LAk&U2Ah%9!(Z%1CmQ#
-"VS*mP!,cj95,S3VlFfT#RUSVMSGrJ"@5,9+3KFJM[Fa#S!@[(V+Qj@HA@&(RXa
YN!#D)+*S9DkE@"MYMfjlj+V0@D,ZMLlE&JL[YVa(5C!!)&la6"SXD5fUDjE3A*+
FVm65BDPB-Q`NA)rLF,flB-49%J!3!!S!!3"E!!m!!J!%!!!!"!!S!!"!mIm#!#J
!!!!'!%i!E`"b!'d!B3"X!!!!!J!!!!J!3dSB!'e)#33!!!!!!!!!!!!!!!!!!!!
!!!!m!%&!m[qK!$`!!!!@!%3!C3"Q!'%!G3"X!(3!)!"3!'%!FJ"K!'F!FJ"K!(!
!D!!J!%B!E`"Z!(3!!!!!!!!!!!!!!!!!+!"9B+)!m3!S!!!!#3")!(N!F!"P!()
!E!"T!'i!D`!!!!B!2LS"3LS#!!!!!"!2!!!&!!!Z!!!&!#)Z!!!#!!!!"#(rr`%
!!!!!!!!Jrrm#!!!!!!!!!!!!$`m!!"!2!!!!!!%!!!!"!!!!!!!!"!!!Q")!!"!
6!!!4!!!!&J!!!!!%!!!Y#`!!FK!!!"!6!!!5!!!!&!!!!"8!!!!!"!!!%"-!!"-
!!!#p!!!!!!%!!$B"!!"H$J!!K3i!!*J1!!#X$J!!d3i!!1)1!!!3$`!!%eJ8ra@
%%eJ8ra@%%eJ8ra@%!!!!!)i"!!#8!3!![3%!!-8"!!!5$`!!"`!F!!F!(!!(!!!
!!!")$J!!$Jm!!")2!!!(!!3!"`$rr`)!!!!+!%3!E`"e!'F!)!")!'8!F`"c!'8
!2J"0!'%!B`"T!'i!G!"[!(-!D!!J!%J!4!!k!%3!C3"c!'X!G!"[!(!!)!"'!'m
!E!"N!'8!FJ!k!%3!E`"M!(8!E3"P!'i!G!"c!$S!9`"3!%%!)!!a!$N!13!j!#!
!3`"K!'`!E!!J!'B!E`"b!#!!8!"K!(!!C3"b!(-!"!!"!!!!#33"!2m2!!!!!!!
!!!!!!!!!!!!!!!%!!J!!!!N%!3$r$`!!!!!!!!!!!!!!!!!!!!!"!!-!!!!*"!%
!r`m!!!!!!!!!!!!!!!!!!!!!!3!%!!!!#33"!2m2!!!!!!!!!!!!!!!!!!!!!!%
!!3!!!"F!!!!!!!!!!!!!!!!!!!!!!!!!#a!!!!q%D!%4K*Mq&FB&!!&S!3C25J%
!88S"!'mS!!%!Yr!"!!!!&`!!!!!!!!!!!!!!!!!!!!!!!!!,%!!!$i4S!4'%Q2i
9aJ8!!@J""Np+!3"45J%!EbJ!!3#hm!%!!!!A!!!!!!!!!!!!!!!!!!!!!!!!!!X
3!!!2K'J"%B5BrKA'"3!"D!%'6dS"!&&+!3"[+!!"!,I`!3!!!"F!!!!!!!!!!!!
!!!!!!!!!!!!!#a!!!!q%D!%4K*Mq&FB&!!&S!3C25J%!88S"!'mS!!%!Yr!%!!!
!!3!!!!!!!!!!!!!!!!!!!!)!!!!!!!!!!!!!!!!!!!!$!!!!!!!!!!!!!!!!!!!
!"!!!!!!!!!!!!!!!!!!!!2rrrrrrrrrrrrrrrrrrrrrrr`3!!!!!!!!!!!!!!2p
!!B!"!!d2!!!0$`!!"$KG!`%!!3!0$`!!!J!!!!d2!!!!!!!!!3!"!'8#&`)#%!!
!!!!!!!!3$`!!8!!!#!"!!!!&!!!!4`D3!!%!!!)#"J-&"!8#!`3!!!!$!!!!!!!
!!!!!!!!!!3!!!!!!!!"8!'N!E3"P!(-!)!"1!'8!G`!J!&)!E`"Y!'%!EJ!!!$8
'N!!"!J!#!!8!!!!!!!!!!!!!!"!!!!!!!!!!!!!!!!!!!)!!!!!!8`"j!'d!BJ"
[!'`!!!!c"T!!!3!!!JX'"!)#!J)#"!!!!!-!!!!!!!!!!!!!!!!"!!!!!!!!!%%
!FJ"T!'%!E!!!!$8'N!!"!!!#!!8!!!!!!!!!!!!!!`!!!!!!!!!!!!!!!!%!!!!
!!!!!4`"P!'i!C3"f!'%!!!!c"T!!!3!!!J!&!!!!!!!!!!!!!!-!!!!!!!!!!!!
!!!!"!!!!!!!!!&3!D3"Y!'8!F`!!!#)!"!"a#)`B!!$3!J!!D!%!!!!!#")XCJN
5,'B!!!!!!3!"!!!!,3)!!'X-!!!#!!B!!!!%!)-3'J!!!!!!!!!!!!!!!J!"!!!
!!3!!!!!!!!!N!`!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!#P"X!(Y!#d!)!
!FM!!!!!!!!!!!!!!!!!!!%!2!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!J!!!-d"rrm5!!!
!!!!!!#-!33"Z!'i!E`"e!'i!B`"P!'d!C3"Z!(3!)!"K!'i!C!!J!%-!B3"X!'`
!)!"Q!'m!FJ!J!&!!FJ"[!(!!E`"c!'%!E!"c!!!!!!!!!!S!4!"[!(8!C`!J!%J
!C3"c!(-!C3!+!%3!E`"e!'F!)!")!'8!F`"c!'8!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!'dJmfd!!!!!3SJPZ`0c((Fk!R9mMjeCKLU%c9mS*TbPG$%p-B(&E1V
lMZEDZe*e4qHM'rSe@k+Yq-mkDH0p"[h('NSCC-UCe-[fBqBD3*QmJ0M+SQ[!A(B
3Rc1(F(pMX[cUbeqAql'[4m0(UiI2EQLY3LH4a4,9@)1PCfC)`HD04F2VjBGkAm8
RchLqbM56eTm)J)9@NalP*DclmaXfMBaGJX`)(,9pk0QRe0aM&,k#*kd$V%q+i`$
J)&QE0&aRhMGeKR`0X%&V$8r9)kp6,CAV4D"-qB*%-BE,"D6mFkar8R8ZMFF`R1d
XVj*mGVcCL!c!RM,cmj!!3YdL,BDlLHk1"Vb$-HlpP"JD&SfB'P%4Zj%ap5QCZ@j
"-cC6#!E6)H['N!!YLX`Q)[#VlZ`+!IN66*&,Z6STX%6TVAiHcdm%@kpimk*X"'i
)C$Y&e9**a+E5iMShQ+FiINr5&)19dRQ92)d85L#mSeU-l6k-0Fd1jpSmlVB0!C'
HdJ+$-Z-QSrVbYU2ihCL$!-8X`0bZqbFc+4J3prA4LJYBMhc`Q#CeNZ@eJ4Dd(Ad
h3p5R&)[k@e`kDp4qdmTC2Jh*9CpY8RSkTHB&lQ$G4k5EFL#MN!!T-3pfUe4KS3[
q)EQ"Gh"f3'km)AiY2J[`AI0I(#qk(QG"`S!0M$iif1YV5PRaD(kMZ[*6EL$cEJ!
!!!!aBXF"VrLAmPiV0%3f9B[NiB"jaPX9Z2TLbK5*+rr[V,R`mb-bT*+RX8-2iB2
qXRC1NrUdPK$J'9VY2dY%'j!!PBBCUj!!kNiQe[l#cBR,JpKde9aIXRlYPSHNhd!
2)Mp0dT)+A4icSGV5iQRBRl4m[2@#-Sh8`Trh5%kTcAqcri(`30q5N!"q+6kl&Kl
cV5iQB$68r3&#9RCS[9F(R*j[&Gq!)#*"Kjmp[Z$!'E&Q4r-@NfmYT12S*&MS1[+
S16I%+FKa0Mi(G8,+YNiCXYlb*Ff"PK'kA[k6JBFp5H"a8)6dI5l-FPca1eH4Xd0
XQFQ6&T&L@`HA*@4bkI!U"S"'[R-hEU9X,LCD(k0%&"M`hU&q*3F(,$"llRqU)'a
IkLmIQS1@f[$Q-ZN1Xar*KeE6b6@"`@0![aRGCciqrc#qLl!8+&QI#lY%D28SLDH
#$[B4HDmLaI@S'AF,QpMUjSq@-&35-SdV'a`A"H@'AN"SA0Q'H26[+Z$4Pi4&TC1
+MZ0IXQJ3(ZbVjFU!EXQ"JXBfHCJ!5q1Tp8HQDQNikK3ramLa++RTA98XL44aS(-
'VXHk&CJ+",Qdk'2UV!1!(`-RJpVe(mKHG!)LUdpFd@!eC#,)H)eJ5ESDD*[aQaE
pFkIU(hChK2hMqT,b8V&(hAIcRI0$rAJmPr2B5P0[)20[!!!!!(d-GkIU3Gp2Ih6
8I3"#kf4Rc%9qDADmdAYa-*4B)@aKBi`#$"cTJC5mF@ap[hQ[aC5Il**MAXEbm#-
Rd$dm[&be%D)!9'2*Y,d%FGDmffKd%,IJTmmDf@UBTb0Fq5m+i(FZNkf"!Zhj8(X
9Y9N,d$9BMN0M8#rRGf-`K!6V+'!"l0LVHKe)cNA"@DhC*B%6l",JE1MldQUZQ3q
Kb3K)lr,8k#EjJr,T2-QPfEbkcF(imNXjNaqf6DHVhI-82#qEdqhqSE,QFcKU5S#
JqD2UQ+%91mYhiP3UTCj2rVkrRjF[DKkd#r[91Q9KmfL5l#M8RNiNZ#"[RiPT0R@
D(URdVZi@DKdBBe#E1hCCB-)I%[@9G6K@DJ56YdL9Bm6SK*X6U"`c!-2M%RIUjl(
,0#RVE8SaQ$3rbQ6m!4-*hCHJhJF,q`*`#faBF%HNTa%CaX,qjS8!B5qlQmc"1H!
X8b(Fh!UdZ%fYJPZRh(INF)V$I5,S4Da8(9'*(mmK936-&FeI`f"ADB3Xe58EFfT
U+"NAAiaMbP!hS"jY(4c04hJF#H4AraF21h`p81pM(TG*9[qf'4!rrI'Q*J&Y9r`
6&d)+E1AjApDPUk)R('j2+KHkZJ[8mB%4!mECKKK$@M2a#&rm%SpbjIEE%mKAEX8
kJfU,FFNIV0TPZrr2PA!Jmh!!!!!!dHkE4GaUc%A0G#JamYqS#Fpe@ilX%a"VTD,
HTVfYN!!Dl@-+KQ,(%44&,#rFCEC4NZ[4NC(QAc,E`DZ6MhB1"N$+CC1fqMX,68A
#D%G3[2e,#[LfjlS9L2@pe6C-2fB&jP!PH6[D2-Cc%M-DUld6e"9maC'IdNRN'd9
915mlrr!D'X8["Ia3Ra"VZ9LI)!TYV`,dUrpDBe`F+(3PbU9"$Z"9HBTUC[hLC46
qY#fiQD8k,MQ@AS5)rk!0lQ+-2l#rC"%(X-$YJe2P22dr"(a,)Fjp58M33a+#0*L
`Y!L2-j9(15QeceP*"YacX[f+pX%@RQHe!MC4YGa4ekQ0E2-akMZR4&[IC*@END(
rcilYKpR3+lLHZkjlRl[Q%h%I2f)!Z$)3H&N'R0Dm1"&D8aP5!-2@GT5&fHmX&*Z
4!'1jA9Uh&16$mFlKqp,EK'(*0F(*apDGBNdL)465!BA+3fb$4GLVf#&1fGXP3HP
EmbM5bmPlIZ&r*Ir8''+L5Hj2KMLcaC3#,TU-VM-N$XAr4F2+q39p&R9+!ETN8$'
)QfA!0c@"!+aN63IC6`ffff@Q,DRYRNe"pc0PdNaX8`r1`Lb-A5AZKX1$',)KAlN
fJ6JkI0-KiQNJbU$%LZL#d!@CZ-aIp1LZL,XdL&-M-BrXFXrf%CSG[Pq3!#0Elb,
qr`!!!`S"!!!!!!!!!!!!!!!!!!!!!!!"!!!!i)@Im[P2D"#VN3J!+bHcf6!!!!"
i!3!!%!!!!!%!!!#)!!!!!J!!!*!!!!!!!`!!!,`!!!!%!!!!b!!!!!8!!!$F!!!
!"`!!!1J!!!!)!!!!q!!!!!N!!!!-!3!!%J!!!"J"!!!+!!!!0!%!!!`!!!"!!3!
!$3!!!%`"!!!1!!!!@!%!!!m!!!"J!3!!%!!!!'J"!!!6!!!!F!%!!!)!!!!3*`!
!(J!!!#3!!!""EQj[G@jMC@ePER3JB@jN)%0KE'`JCQpb)&"bEh"[Ff&XF`!H!!!
!!3!!!!"ZEQmH!!!!#`!!!%4[G@FJ5'9cFf8!G"i!!!!"!!!!!'peCai!!!!(!!!
!6QpbE@&X!(-H!!!!#`!!!%4[G@FJ5'9cFf8!G"i!!!!#!!!!-3"eCai!!!!6!!!
!6@PMFQpcEfCd)&G[FQ3J1#i`!'a!!!!!!%E$)`!!!!"!!!!!!("ri-SG[J&!!!!
!!,C#"-XG[J%$!!!!!J!!!!-!!!!Y!J!!!`!!!'X-!!!$!!!!!!!!!*F0i2[+j8&
$9Rbh@40J08mZA!C5Jpr(k0GJ*%-8VIKQEJ$#E+"6($I-r,J+LhF3F3JD0'R')aj
ULq-a20mY$8HDr8,3maTE@2BU620*bPR$,&+H4TJR2!Gb)20b!!!!!$KTTVS6d2K
60XX,cL%cG204Pm5CBr(M+%h6ebFHrmTAV[aBK4@"6V!K809TDbP3R2AaN!$H9@N
A3dYFSDa[9mY1,0)24mm5ZbSM#!ap4SEMfqEhJ*dCUpS2`k&[hfm)YaI`dZaT"4L
lM%@JcK1Pj&PhC5Fb90Yj!aj5CakZ59)*iiJ-dM69-N(VE)$V&dZ-b!1lAe2B9UU
8B#j%'N-D4Te-TS8XYp,jGk6BQ3BUI%0PFiC5)BciXRYc%M9f-e1YIJ!PI,0EKr9
C!4[0"lfDV'-$5D5FJJ-!pKh$YPqq!#M[`p@ka4$F+Zf&Lr5Um2+qS$b-%[fjV1P
IXPAS'QBMQ!9iCD6dZ1p$F9i2cNC,@b2H8f[TbpjB4IGZAAD1%KQeC%&a8I#ReK,
VUHI9QecN-D,(Rj1pGQj5`$Y4%6)1SHmi(em(G8VRM-b$MFS&1q5fmJ6@hl5KpbS
Y0HN%%ZB+2692B&jB#k%Cbi&GDHJI+b!'V!XbITY"@"G,%E-DbmC9+6S++K[8G*C
LNQEN-JibDM%J9Q6q)@LA)qM2&*+D`pTpBQ!h1N"JC-iID9kJXrKB%S&hq)Adm0a
r-i(,&2F)Xf0Im00*U%T9h(mlD(ehTTSp63%@j(,4%EL,T,mal0[q'$rl'!dCEqR
kmlB@NREeLX&aX-@M,#'6b'Pc)20c!!!!!1)@)ml#DNqJE1h%m2aeS(0TL-8UiQZ
lAIj85+2#h9@XZ!PGhJSdN!#[`-P9pZ+FcDLifG-kUN-96Ghe1Hc1-$AIBPIFJ+D
2Y4R-p$jf[@QZ*p08MSNQ)*kh85a#ejb59#V4qf#`,PI4bV'1ZHCPbc`FdlX2N!#
-'EkQcDm0!5**VBeQ96!kG*9Nhe(j!$Ym4Xak3U`M&@DC2"MGVp4Mkbq2Bk,hb!6
+b9)lq4jm(lc#5VR1#AYRf*R6BYHAQSPJNQHrZkFh1I-8!,lLEmmH(cpDkjDEElZ
6'TTTP8$8rQJ,qG*YT4C@LP&mp!K1dKHj`C!!38kNUDZ#&h"6RBhAb-6kmqT)Z@A
IYYfHk-BLciX4$NRIj(Hl!b@#Xb$bmpe0i8kEaBdR4T01Err'6)fNL6Fe1L3YkS0
h8NR,L-UQX5$&fF9QMfLT"HjJER%0TJj"bXmX`rV8mGQTkYdPXb1HdGES*Zlk14l
[*ZA3PBQferVmDNm"el1PAPDDT,#Y"HiN`6fB*DPT#0!hielakBT(IpecG!LZi,2
@kBaM["&R!!MFF*rAVhL!&,ee2L#'pRAbjiLe2AGHmMa8"4HXd,&&E"&4(@@561c
*%,8$R$G+"V`SXIM!`Jri'mh5XF#pkYrR(q@`frbB8(6)$TbRdfU)FER'0E1e)RM
VMUErHh3Jmh3!!!!!0[*,JGSBIeQTc(@*mTQbG-M*DGmc9aJ0ApQC'@Hk"rJTA2$
rPdkJ!&Chm(XRa!Jq[MQjBI6%kH8bXGGGTK&e2m8bUeD,@T`1cq8PA-$dbH$)44S
,cq&@(VFCfD4@PclGJX,KHh$ppbMmMcA%j!83EK+-%-e)l15'e[6PY9UGR+h0K$b
QfJfR*[9jq*5Q65r+Pr0!!jTCmkYUaX+ZUbjD"c3KE+*lfQ`kqJ)RFa*pe$N92aD
,+aMq4#QKLPURh)JHGV'Q9KhNhi-Y[+ShIhX0C8b3!('YL+UY8$NkZYRiU'-0TUJ
",UM)FKL`i16'4MZNY&EB2SY3NiDV9XJe`KXiS+VT4eU0d$BeU0VNSA"NAam[ZZ5
jlQqN+"!2%*1heV-p(mh8Z5ZXlQ#VNBpajAjG3ljUYLYILF[TZCfVifHS0jejN@$
mqV`XP[%U6@XiZr&5,p%Br1ZT!GIB*r$r3EK9Af6AUHVfma$LNXCil*-AcNj(ThA
TJkQ(1+cX,aZXHP-$-&-r!5h25SF1Pd&*jFk@AeNkf"XY(ip#`d"Uk!YrR'3"pPh
[4MK$ZqlTprcr5er'&meTTkl`$4b,!A$Z25khV*rLbQXqPLpZ$Y-c$GHEG19Q-#-
Hh#q3!&JejFU[9,3UXkZQjU&MMVA)CCf@FJL)G[-$'4p,%0&`$aKe)20e!!!!!(a
3&D,ZDC18@SHLZ9PmYV@S'5'l[5%6&%Fk!&,Y9cTjSj`%*dTpBkSm`C%PGRANr-I
-HYr-B64N1($riAbLZS9`TFja#MDikBUZT@cc$aa%T,CIVR#6hfR*LamTfpAR(i1
CmQZ2Erla(&3(8,2jmHXl0Jc[3U4[!drk2@m*SUJ&#JRTK251*-3LhCbP+X-q#K%
LJD2K!dQ9[fqFl6RbBl%I-@T#m+`'jQ@$VCj6a[Y-%00&C41+V`rU%"[VjQ(!i!1
p8UfMHRAM&U1f"63eP8+aFFrXl(EHIGH(U[P-G#rB%&Cl$N-)U*EJ&3X13Q#V$NH
q(L&U(%4e@f98h#&CI"MG!eSE+d%0JeJUmDa'V+qrk2NMFI`M5!Yar'#2VQeG+J&
ZVEX!1$TpE#HE,&Z1clbH&aa(j%NBeaeZLSc!2C+DraB`HbXq!BVUa2Pfh2C'fel
&c9##)66*meCVedfbPl)6!eiLRd-[mEf*lj1XJlmkGi0(+l*`8)S4r`#-ThUB'E0
SKQS'jY(mdX%rF16YJM-fV!&cj(D(hE$G3B@4ZSJ2G0'MrC!!EX"k@Bb)b9SA6Y6
SCp4r(RFKaG'M5&bcr%(fB[4l1r-hJE)$ra11LP*fBq)9,HM6QHlB9,9"%bQP6L[
D)dHYLda4UTAV0dA"B)fkM4(R!cpf`UKf)20f!!!!!&42*,,mZ8lbAYIpedr"h,V
,0&b,D'M351#9kQ*b3-lp9086!b3DI[%1VfJBGUBQJi8JZ9N+fN-l8rb3!)EF96)
R"Fq+FE*Ha"C#TBA%2Pc!iLI2D3U$G,5"k@#PPAHlirF*8![a4L0l&h-!c',2GQ'
pR+1'!1IXeES%KCY&)mMqh+4mR6[(1bJTABB$5rG6)!5`jjdFQ!&jB-FaF2JrC(!
[Ak(LqAIbT*,*qbMJkq'IP&-%B&3Qh'+rGea3Z%mCHF6$JIj+",#C#)F@*SXYk[*
klaZaMQ5&40EhMR'J&%+k$U0%@S$4l[1&N!#@YBTUXp#,fe4TIKF8SZr8cA*(hNF
*jS8e3Y4kK)68$-IJJ2(X9Kleqr#d(RqJl15@Efm,`$`AG#q#rkGLr,Kq&i25G)H
1mGDKY(*'N@8dXD2JqqYTS6fJ9BYi6iL6im2GiA%d4cL1kk9(#RD8Y5MT,eRa+b9
"k@`3TJLY"0RbdI3UT3jFlmpa)!X%kc`QAKJFhH8&+#RAF9DMq9d#+9!Kdd`0MRk
[5id3BEKKTal+UR`Q(Y92bJ!SRAV*Cpf"`2e94AL@'0GkpSCV(eb4h#l@NSicQJ0
T#%eX2qVAfL4blTY&jB-f%cj-4BDEY61I`KhENd1[Fi@I#r3!iYf%kIcS+9If"ZV
QeJiC6,'Rl!4[Gb$cG`!!!!$AaFp&)Q`iHfU$rIk496i6FBKS91DqS2mfS#GJQaY
D5Bb5(5e!'-i20qp6cV"i1!clJ*cEZ@$I+j`@a9BKaGJ%8d"db8J#N!!JjQATq3N
%0E&c6a1rHPp[K+C*"63"T#ZhkNEdQK(*"`'#2EAr8)+lQH0ZmmKB)E@"5rP"G(M
Tjd9E2h$kG@#0qlh*5rMJT0R6%i#,qc$JX)P@kLXN`,BJAELG#R%a)&G!6UPH"`P
0@UMJ6kq2"&AJ5CpEX("emh,f-B68L*B++K`Bl)c&K-LT'-!5aSSK19QrH5jP&9k
*e4`"am1Za$)BM"Q5ZN'j1!MN[3`AdFPaLj`dVfEF"l,D1FaNXBN2Gb,'F0e25HI
$[l5kXK9'UbS$&RilC-!L-@E"&-6TrAUZS6#GbD0$@hj4El4El2KIH5FkLa-m5f4
kP-B)%!%dSck(&3PPTLQ&F4+q()lHhk%cm-iPZ*943I(@0Cp+XeAL*4QaRk,rlT)
bTEId2&QE0a+QL*RerbFpJ[,V*QHC"H8XX-j4GJ)INDp%3pTARh981[$&S2X6ceB
Z`#mQd9d"Jr+L4@pd!+RAeQRE'X"F$-P998[4d[rBqFfVUD'AG44aqqdZfqjMie&
aqTKMe5%j9E*Nce&3+qkpG'"Hf,SRSEUlfIk5&TZ5,fmUA*V'335m,PG*H#$cH!!
!!!#G5N#6664hd9cFSbGrhY`Mq-X[Y*pe$TN@&Z!2*FC3[MMT&,Ym4i)'B-5"4f$
*3fX$APNk%)03dNR912LL+NQc@+Kp@!rY[,Lk-qBaAIHkTmC$5JhV+)fE`cIRkNZ
YSqQS[*T5'FFY[K@rCXJYXm(%Gc'cRR"1Qi8-*PqBclqNk8PF8+"BZ$cf`-ECBTE
KE*`9kj(cm'&[`E*FKV39kb&MDG%Vda6425bf@VN(h13hXc!P$B[`CYS5`l[rfm-
XL`MbM0r3R,S2!aYXK"pEjFb9*9GfD8VNS@,NlLa'@)$Dr4TRVm,%lmR``Y'#P!D
dLmaGlfhb[2FRMF'i(+%N)aiG&3phlcGhSkrjHpREr4K1d[R"2C5TJ[Ir*L$DTme
#C14HhYGD#"E"`hbP9ll-SPjEi2hD4'&184h08e0!SPBm$4iPdl%D'ec218!09(Q
+Qh,@P,hhrTd,cI6D)b1'J$IJ3QG&NG8bH8Qj$!"SDNcT*!80jmJCpJT-FCTe,kG
Y6cjYY[[SaPFa0Ee)YK10Q5`(DDeBb[4d"!Q+'I`[Yhl3N!"TH"S0bcKA0JNq!90
F)00XqhqHeR`)RINLDPqS-c1C%4%kRpGIh8)*&eV"S!m*Q1d"NQprqU)m%TTRV0"
X(beCJ[LRd-kD`EVm@#aLNT-G(IE@(-NL&1GLr[m!!!-+!3!!!!!!!!!!!!!!!!!
!!!!!!J!!!!,9cG@F,KX3NjF)!#XXqDj%!!!!"GA0eC`Z'a#6P`J!+bcjVP!"!!!
-!3!!$!!!!!%!!!"S!!!!$`!!!(!!!!!&!!!!I!!!!!B!!!#%!!!!%3!!!)`!!!!
A!!!!P!!!!!X!!!#F!!!!%!!!!+3!!!!6!!!!V!!!!"B!!!#d!!!!$3!!!,`!!!!
-!!!!l!!!!!)!!!!3*`!!(J!!!!%!!!!!1J![!`!!!"S!!!!$!!!!"J!!!!-!!!"
!$`!!!`!!!$S6#!!,!!!!!!!!!!X!!!!!!!!!#`!!!!!!!!!,!!!!!!!!!"i3!!!
"!!!!*!!!!%&ZEQpeEQ0PE@9ZG#"KEQ3J3f&XE#"QEh)J8(*[F'pcB@ac!!`3!!!
#!!!!(J!!!!B!!!"8DA4XC3!$!!!!!3!!!!!!,!)!!!3!!!!!!!!!+!!!!!%!!!"
5!!!!!J!!!&S!!!!$!!!!XJ!!!!)!!!!#!!!!#J!!!&p3584I4e9*4!!$!!!!$!!
!!&p3584I5%a*6NY6!!)!!!!3*`!!33!!!%i!!!"l!$8!4!"'!$!!1!!a!$!!-!!
Y!$J!13"#!%8!,3!a!$%!4!!b!#d!3J!j!%-!-!!Y!$N!-`"#!$%!03!d!$8!0!"
%!$%!-`!f!(d!!!!!!%%!!!"`!3!!%J!!!!-!!!!Y!"%!!`!!!!B!!!!$!!!!!!!
!!!-!!!!&!!!!(`!!!"J!!!"Y!'%!D3"X!(3!E`!k!()!E`"c!'8!F`"!!(!!G3"
b!'3!G3"P!#i!C3"N!(8!!!!I!!!!!3!!!!!!!(J$!!!!8J"J!!-!!!!$!!!!!`!
!!!!!!!!$!!!!"3!!!"m!!!!D!!!!E3"K!'N!E!"d!'m!1J"T!(F!C3"T!(-!C3"
b!%!!F!"e!()!C!"e!'8!,J"P!'3!G3!!!"m!!!!"!!!!!!!!H!-!!!!H!!`!!`!
!!!!!!!!$!!!!!!!!!!-!!!!&!!!!(`!!!$B!!!"S!(3!G!"`!$S!,`![!(F!G`"
h!#i!B`"K!(-!,J"T!'`!F`"d!(8!,J"P!'3!G3![!'8!EJ"R!'`!D3"c!'J!,`"
S!'8!F`"c!'8!,`"h!(!!B3"h!'8!E!"M!'m!E3"P!#i!D!"d!'d!!!!I!!!!!3!
!!!!!!(J!!(mV@B+`!qBahThpXLq5Ja+qCeeC1$Q1aC)`U9i)!q2@66pU!2BMCph
NXTk,piIJ,K6D$KFLMJM'3a+mreL(bRY'K@+CF5I9PPPF(9[!5p2,J8(BHm"%*2B
8JpK#&mNF-YQcY$4"2GmU!0k!JPI%3le[Q$Qi6fTk%PNafmL`lIFCb6-3FRXJmhX
!!!!!4m*VmlCK,6#bQl#V0G`a["`R!HmT2('T1a3TEb0+bNGDe$"#-Y*5RXA3MND
$5Ki$P"#Gdi92)0MqabISp,AKHFH@%9a5Her6HAB6Uk,h2'pHraRH1N2,`[SqHqA
lM!AG%-IEpTlVl&M,Dl!U03SlTQ*B1RYkLipDe35Ma)b!@(8$TMaiL1DXqS-m&2Y
&jI%24-)T&5@[AACLaLcJQBI-MQG-[DJeK[AMq&pZU,3"3!1@XVjc196(P@-X0pb
f2Z0F4kAq)5G%"DZNA1KHK%2c2X%Bb)(0(hFRJE5j*Ri4Ral2*Hi*!'c@PFpX(hm
UGlfb*`4'Efh%UPpk$U@$X)&k#&QS(@0""f(1E(CN(p,pkGh'6LL@U"KT!)MChiJ
JUmQELj!!-@21`UErJaacMV&KdeApdG&VTf8%hVe*hj'!hRY2-Y'Q35YpRBFhAiT
LJm'5clI$4fV2lU1a4G0lDISN02hZ"'#d&+Z*Ii'X,Hl&N!"VqD3!V04mI9Sp4)B
Qd$V$h-%m"M)C*&Dq*`hU"Ml[kS&rc9"6h2c*@-ABar@-Ac3r3mpQ6j(TT$N52VC
%-L*Q9PA%1h-+2Mi)1Ud+QDj@&peQ!F0p`*eF[4KciQKr#PB5[,+iUDP(ND4@LEI
Dij'jV%qiH@iL$(38VlS8`%"hilqRA1"AZ3U#VSGm)20m!!!!!&bM0AYeNraP1a&
,2j!!UJfVD%E&-JQJ0TYm(qUZ8q8a"8H%iD8"KSXNQkj`(8@4j#9cXAImQA"r4IP
KP5BNDCqGCYE0@$qNh8l`cCbSd0&m445*8D"S+6Rbk(jQfplbZm+je59c$$H16bJ
lF6J@R6p9ah'hSD%U6FJ'124JQQURRZbV#C6J(JPdP22rV"h948)8Zl)$X8&'rIX
@AP5VUjR#$9(ThRI0[qfN9ic6-3HQSbR(38(6'pH'L'(`b[k#qpZ*1i4A`6EaDeF
Z%&ddP*,ecQBeY+S5Tf562FrJ6!B!jj)f03X"I5NVFjACaPA1RI&%D+e6G[4Baf4
m[5IVFPX`Far)r9kH@e80'!Mmk)6+&,*@MBrV5iq50NX$1f$TY$B*(Y5f98[fr$)
JmEYZiaEj90JTAq!b-4UDB4P$q+&T9c81%SUp)&C!Bpqi3ah3)*b0N!##IciCBI8
5Pri4)LhEee`Mq[DCk'G,@2G`eh"Hc5(iri&rpIk@S!9eD'BCQi"-ReU+GcQH4K'
YYVc$PLMl9A4FGph+*eKLY3)(+i(2[E3#a)L4iM`2-eElp!c[hZHi[@-Gl9YidF-
(ZSFAk4'Tl'@"`0H+5P5QBH)+pHe62(#TS5"&iM5BG`RA*hF4PaBp[X,mEZC0$pB
&lp8!kU313GXNmP@,DJb%I5$cI3!!!!!)F(lm5SSbSPR8i--4qm9A0d6X!I+HcP#
(%mG&[3GCZA+Z@!6a[4Jr8Lc$*aHr+cC9C#Hf#YFR2$MBbdQ"d@+ecII0L)RIJAT
D9YhqdAT'BVdBfjHe+ETA%NB%6d!Ikj!!BL`1X')j3k*irlkjDAhpGTVJiI`9"cB
(DmZ[((-E*SH4Nb5FB-jipLpBK%kDXSYT-l5%jR`edh#aNmJ%DrHJ9A(3DjE9EbP
'kGaa3lS-LRm5LV824Gk+*fcX8ENc+L95R"K+()GBr4'Zp4`F4NTqThGJh1eJ8F*
&IhV-,-N8TC6GNU)%A(d3VrBj%q6Hebf5)r)4*dJ1$3SSDC%T`X"HIYcRk*)[T5m
P%&%453"36TL9JipL-SNB$5(Gqk&-@j)b9rjEP0pE&%([f`rZa1T%!9[!j6*r%`L
Ce1l$%UGrZ*SYr2A3%pj[A!D`ApTDRcL6TfUJ)05aG3P)80e'5'AcVKL*83bJ004
kl#)`RNL$Z-YV*[h%-fd#K$hN95dqJS6b'-K'-$kY$0"'N!$SNmR5pJ%6Th$HmM0
@X[@9+hL3!"m1qqZil,ZQUm35%pqJLkiP$2Kk-!ha#TVT8Y$)C2"E@bC-q8l9&e9
RY9,QPMaX&i5'#YU))R1cQ8M0Ib3J+3bl1U6%'pCa+pXG9VU)1e*qNQ`!-HED,P9
a$Tpq)20q!!!!!$-'cmm'qN$,DXd*k+HlbjbN2@H1NMA-Ca2Q-60$1)qVY'4U8(T
S,e((FdQBXD9ZK(-q#-[e@3'"0eUR!H08BE(1H+ICp+D9&P+I*Xah)S38$*fG"LR
'I)Q'!TdVELaXSekf%Siq9$qBp'X6RNc$c)8j13[L1Sd)BA"d&I5T6""jU`cMZEp
5&D-QZpZC`2m`GX'jcEqjNm-KpccJiHS+iErcPAiH1[$@eD#GfZX144X*b9`#!G8
%lE53!'T@EP'S8ENU``a,,Lk&&8aX,%JMIR#F-Gj#9Y[M)#E4(N4Edh8EMH(#iGC
-K2S8qQI'I(S"a(G4r64,cKlL3lQVM&0[B0"FE#&XVdMHq!NSL$'J()iXEP$CalN
4@#2k4p$TDY+'!1d5)h,"H,$Rq++ShcIX!"$8@b`2VHmjV19(ErY%RSJ+lV'@-8%
19#dHp'R)U6K,PA`&Ma49fjIlG@)Eh6q%8#D69YRD[alK)0pBVPqP6031fl[b*)&
cZN(U[(,H0M`-AU-DrQDTl9!V1T*B+Cp-l![kf8j2KEqeR-*a"SA4S,#RY[dY!aZ
P!TZ1+F*Z1-T'T(cEdLijYm6[r$*cqJ!!cA+j63R"#4"MpcV)"%5'l-bZN4'`[cJ
3b,)('pFJ+l+6lPF'3e+jNqSKUbi*kiZ66E!HdeVY')TeH""r)20r!!!!!)95j33
&eJdPhT%i*$E#+Ip1`3Ii5red9#iL!S$j3Y8$CkLTN!$&lVBqcGESFYSUlcTa@8C
Bi+Zi&[r+I1V1T6Ak)5h6riJVGL(,b12dHIBek4r(0BlmGNKi1rIDSl*66dV-5hZ
Pe8f2%F(L%-JP!2$"6!1I9$BpcKil-M4(&)D)1l*VedFj50bb!Ei6qeUNBaST6qc
6qRjrZicAKbJTd[)8KP$KQNqp4(M,852eTKa,,EfTXmD`5KL!50Ah@Z"A#5G"4)4
P`K0(VAV8VS59H%P9bqd5S1&UDRqcfIHDi$c&K8lppi8RI51&lT+,4lMe*el&mqK
bbLFcTAL1"b+e`q925GajpeI43RCc0'I!'epLYbEYrC!!@MIT'1Bk(Mr',#9-Z+Z
Rm,N(8@aXVkK`chHX0Ei-$GIY(al!1d@a4AdFNXrLh6X`X&Jff&(JSH-F#F8mRY$
Hl@imUra(rC+Rk9Th-jiP*pH&--8qcf+!"5qbGb&Hm'e$'UB!A9FpNpcRcY("X-I
lNmTN3"11d(9DF"mQ3$$J+"FJkYNYB$T3$"R2L(V@'ElG"9PCmECT5,k(qq5kqfA
#Z,#2pmRahZS[8Q"kRQhC)8P`kYc'XDCJH3X(2HUET5!DXcTaB8kGZ2T"")9%`ZM
"TrHkAH2[X2pV+,4hf'X6ARQ1YGL2J#$cJ!!!!!"F$9GR3$DE"&*kiM)hr!ZJXTL
jR`IZJJ$S+YeJ3$GYqJ'Qi1Nj9,23@%8iTZ$b@L[%c@q06JqDdGL#1Y+[TfljD3J
$Z3KQP6+-*02'j5J5'a@DeML'+R[RmR9Ej(E"%6!ID*K*Ic`q"$QV8-0AM6UK)H-
"c*!!%YH"Kr(iXQC9A8Pm6B)P(DhRjqV&PrI8k)f2)L3G)j2hMpm@(+!aRDAfG8F
Y*r'X!242h$@Bd9I'QpG89!3Yjr*P"bbAr1AiK0,HJ%(h6`X&F!2+aAK-kVejL*P
c9GUH99L&IKIh(-66L+0L2P0pTL6ATDS6l'a2H$iH$p4Z4j6A-4,ETEjSrP"da,1
IEfk3!#+ffE!R"4(k2a!'f09V3QjaL)Ze%68MalZ&Tb8`%-8#"B"R'U30i1C&1H3
MI0qLa#BLVETUcNm+mJ--&DR"FFbS8GB!08+cY%Ha)+m3"5LZC9pcSBD)I!H@fLk
ETf6EDlFN1VB,e1HP6rcZRXdaXP3l`UUMK8q)23U@qaXMRc6,02bKXLFQ,L!a1KL
U(TX'RTIiPdYm5TKjhZKHSj9,q01MZc)81XGZr3jF2LiZTj@b0#@p,r1L"4,i2FH
[d(T@("q[@@Q"P[ri+2-*6%jI"GAkc5XVHSJX8K'amIrN56r'S2H5[&TdiP9ja8R
b)YaZ3CXkbJ%!!!!#!!!!!`!!!!3!!!!&!!!!"J!!!!F!!!!)!!!!#3!!!!S!!!!
,!!!!$!!!!!d!!!!1!!!!$`!!!"!!!!!4!!!!%J!!!"-!!!!8!!!!&3!!!"B!!!!
A!!!!r[rrraN!!!!D!!!!'`!!!"`!!!!G!!!!(J!!!"m!!!$qrrrr)3!!!#)!!!!
M!!!!*!!!!#8!!!!Q!!!!*`!!!2lrrrmT!!!!+J!!!#X!!!!X!!!!,3!!!#i!!!!
[!!!!r[rrrc%!!!!b!!!!-`!!!$3!!!!e!!!!0J!!!$F!!!$qrrrrrIrrrcS!!!$
qrrrrr[rrrrlrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr8J"[!'m!G!!
J!%8!EJ"d!()!H3!!!0ZfflDfEECYEGYYfpZfflDfEECYEGYYfpZfflDfEECYEGY
YfpZfflDfE4B!"3(rrrrrrrrrr`-!!!!'#3)!!!!!!-!!!!!!!!"'!!!!!'hEYQh
EYQhE!1lH)-XG[J%m!!!!J!!!!,CYffe%!'%!G!"K!!!!EGYYfpZfflDfEECYEGY
YfpZfflDfEECYEGYYfpZfflDfEECYEGYYfpZfflDfEECYEGYYfpZf#J!#!Irrrrr
rrrrrrrrrrfhEYQeYfpZfYYYYYQffffhEYQhEYQhEYQhEYQhEYQhEYQhEYKJ!!!!
!%!!!flCYYM%!9!"K!')!E!"P!!!!EGYYfpZfflDfEECYEGYYfpZfflDfEECYEGY
YfpZfflDfEECYEGYYfpZfflDfEECYEGX1!!)!!3!!!2rrrrrrrrrrYQhEYVCYEG[
EEEEEYYYYYQhEYQhEYQhEYQhEYQhEYQhEYQhE)!!!!!!3!!"YflEE9`"[!()!C!"
%!'m!B`"e!'d!C3"Z!(3!!!#fEECYEGYYfpZfflDfEECYEGYYfpZfflDfEECYEGY
YfpZfflDfE4S!!J%'!!!!"3!!!2rrrrrEYQhEflDfE@ffffhEEEEEYQhEYQhEYQh
EYQhEYQhEYQhEYQd!!!!!RLi!!,CYffd&!&-!G3"Y!'d!B3"b!(N!53"Z!'B!E`"
b!'d!B3"d!'N!E`"Z!!!!flDfEECYEGYYfpZfflDfEECYEGYYfpZf+!!#!Irrrrr
rrrrrrrrrrfhEYQeYfpZfYYYYYQffffhEYQhEYQhEYQhEYQhEYQhEYQhEYLJ!!!!
!%!!!flCYYJ8!4!"[!'-!G3"Y!'8!EJ"d!&-!G3"Y!'d!B3"b!(N!53"Z!'B!E`"
b!'d!B3"d!'N!E`"Z!!!!flDfEECYEGXi!!)""!!!!2rrrrrrrrrrYQhEYVCYEG[
EEEEEYYYYYQhEYQhEYQhEYQhEYQhEYQhEYQhE-!!!!!!3!!"YflEE!3"$!'m!E3"
`!%m!BJ"U!!!!EGYYfpZfflDfEECYEGYYfpZfflDfEECYEGYYfpZfflDfEECYEGY
YfpZfflDfE4)!!J%#!!!!"`!!!2rrrrrEYQhEflDfE@ffffhEEEEEYQhEYJ!!!!!
!!!!!!!!!!!!!!!!!!!!!@!!!!,CYffe2!')!DJ"P!'-!G!"3!'m!E`"X!!!!EGY
YfpZfflDfEECYEGYYfpZfflDfEECYEGYYfpZfflDfEECYEGYYfpZf&J!"!2rrrrr
rrrrrrrrrr`!!!!!!!!!!!!!!!!!!!!!!!!!!!1lH)-XG[J%!lYiJbafq!@hEYQh
EYQhEflCYYJ%!!!$qrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr!3$qr`)!!3$
rrrrr"JN#!!!!!!$!!!!!!!!!4KJ!!!"0D@0bEh0[CR3J9fpbC#"%Ef0eE@9ZG!$
qrrrr6N)f9a!!!!"AEh*N,N4[Bh9YC@jd,MJ!!!!!!'6p3lE"r8QSJ6IR"lYkS$r
MKk&X&jN5CV"+Cl%UU-aT&M(R#B@02qp8@J82*%3!5R2#%HIBh0,1@*'J8EF+j-*
3*fK)C90S8!S2-2c,A(l*lQNTLGXr0E4FI65T0L)LSrjp-&6Q)m4#CjCBUfkShLd
[4P2a@55NpdmTYaZkjfAY"Z5K,ZVrV+)Mmid3fZ+H$XZfKNr1a)GXDBRcC&+qqSh
Q[*!!I%['[fr"(!p0BQSh'4Y+1@`iEFR@D#(PlA05bZ$`!@1C2N2L%Rf'!EEZ-"j
U'-QKqH10Gmm'r8&3&E,Fc#X)cm0*&h[Lh`LfqYSClSi(TreT`pE6hVKaMRNA&RL
qJJ,$@L9@QkHd,+rc[8FYifAJQb3JjEpkkp[cpfrmp#4QChkrd5NQ*lB[&1M%31e
5UQ#SI8NhkZb%$4jXRSZ('9K`#J[Uj#lYaY&$Xle`jmkTP8mM[i'XMLHFqJ3M(Fj
h6'12CC@EGrQ("6$QBm1#2(Y9&kh+T`VRpIM8PTBljhMF@PF!KYHcF,,ekm#XiNB
M`8*TJ9YIkE`c$5+cY9[,IC0XaU@Nr8fK$$d!!!:
--============_-1299535298==_============
Content-Type: text/enriched; charset="us-ascii"
Content-Transfer-Encoding: quoted-printable
 
Doug Hesse                        /     Director of Graduate Studies=20
 
Professor of English          /     Vice President, WPA      =20
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
Home page:
 
 http://www.cas.ilstu.edu/english/hesse/welcome.html=20
 
ISU Grad Program page:                                               =20
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html=20
 
Council of Writing Program Administrators page:=20
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
 
--============_-1299535298==_============--
=========================================================================
Date:         Wed, 2 Dec 1998 12:16:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karl Fornes <karlf@AIKEN.SC.EDU>
Subject:      Re: WPA response to recommendations for full-time v. part-time
              faculty
In-Reply-To:  <v03110709b289a1f7ee2c@[138.87.106.47]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I haven't followed this thread closely and hesitate to open this can, but
here goes nothing . . . .
 
As a full-time faculty member who is not on a tenure line, I cringe at the
ease with which "full-time" and "tenure-track" have been interchanged
throughout this thread and in the WPA response.
 
karl
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Karl,
 
No need to hesitate.  I think you bring up a good area for discussion, and
I'll agree that it hasn't been thoroughly discussed.  I don't know if you
had the opportunity to hear Sharon Crowley at the WPA meeting last summer,
but Penn State is pretty far down the road to having a core of folks like
you on the faculty, that is, non-tenure line, full-timers.  When I heard
Don Bialastotski describe this two-tiered system (tenure line and nontenure
line), he said the goal was for the latter to have bigger teaching loads,
no research responsibilities, and 75% of the salaries the tenurable folks
would have.  While this situation may be considerably more humane that
other working conditions for nontenurable faculty (and this was the gist of
Sharon's presentation), I still am troubled at the redefinition of being a
professor facilitated by these new staffing models.  I'm enough of a
pragmatist not to take a tenure-line or die position these days, but we
really ought to discuss this kind of issue.
 
It would make for a good paper at next summer's WPA conference. : - )
 
Thanks for raising the question.
 
Doug
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Doug--
 
>I'm enough of a
>pragmatist not to take a tenure-line or die position these days, but we
>really ought to discuss this kind of issue.
 
Seems to me we've had informal discussions of this in the past.  Karl or
anyone else can probably search the archives.  The fact is more and more
institutions have a variation of this model.  We implemented it in 1990.
I do agree with you that this is an issue that deserves long and
significant discussion.
 
>It would make for a good paper at next summer's WPA conference. : - )
 
I'd up the ante.  I'd suggest a panel/roundtable kind of like we did with
dual enrollment courses last year.  I'd certainly be interested in having
my arm twisted to join something like that.  I know Arizona State and
Central Arkansas use non-tenure line folks as well.  Duane and Dave, you
interested?
 
Barry Maid
bmmaid@ualr.edu
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Barry is right, that we have discussed this issue on this list and
elsewhere.  I agree that it is the present and very likely the
future shape of composition.  Where you have students taking
multiple sections of required comp, especially in programs without
graduate students (or with too few to staff the sections), you are
going to have variations on this full time/part/time/adjunct theme.
We can and should talk about the details of working conditions, but
it seems to me the economic and political realities are, well, real.
That's why some of think the only solution is to question the
requirement-- and the industry that's grown around it.
 
Richard Jenseth
St. Lawrence University
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As a former full-time, non-tenure-track faculty member at the University of
Michigan, I, like Karl, was bothered by the interchangeability of
"full-time" and "tenure-track."  Basically, as a Lecturer, I always felt
that my work was devalued relative to "real" faculty (that adjective was
commonly used, even by people who should have known better--or at least
watched their language).  So I was not real faculty.  I was something else.
Yet, it seemed to me, that the definitions of what made faculty real
applied to me.  I taught, did research, administered, sat on committees.  I
wasn't real simply because my job classification didn't include the
possibility of tenure, even though I could have been renewed right through
retirement (while I was there, two ECB faculty did, in fact, retire, after
a career spent in their one-year appointments; they weren't real either).
 
That brings me to a second objection.  Doug reports, on Penn State's plan:
 
>When I heard
>Don Bialastotski describe this two-tiered system (tenure line and nontenure
>line), he said the goal was for the latter to have bigger teaching loads,
>no research responsibilities, and 75% of the salaries the tenurable folks
>would have.
 
So.  We take away the research expectation and add teaching to replace it.
Then we pay them LESS??!!??  What does that say about the way Penn State
values teaching?  And Penn State is not alone.  Michigan's Lecturer
salaries probably hit 75% of real faculty salaries.  And, as Doug points
out, this situation is more humane than situations we see in many--far too
many--institutions who hire full-time but pay part-time.
 
In sum, people in these full-time, nontenurable positions are devalued
across the board--in their pay, and in the very language used to describe
their role in the institution.  This has to stop.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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Regarding the rules and diagramming: it appears we've run out of steam
with Spot's running.  How about this:
 
Walk this way.
 
Yes, I know the vaudvillian joke here, but how should the sentence be
diagrammed?
 
--Ed Kearns.
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Thank you for opening the can. With one exception, the entire Writing
Program faculty at UCSB is full-time non-tenure line (or lecturers).  Our
question is how can we create permanent professional status on campus
without going toward the traditional academic department model.  Having
listened to the earlier thread on the differences between tenure track
activities in composition and non-tenure teaching positions, I'm more than
ever convinced that the traditional model is not appropriate, at least for
this program.  Despite the good intentions of many of the participants, the
distinctions between those who think and those who do began to emerge --
and be resented.  Composition theorists design courses for others to teach,
it seems; I know this is the model from schools of education but for me
that is like a scientist saying he doesn't need to go to the lab anymore.
We are a bunch of teachers who think here and we read the journals and
teach our courses and think some more.  Is there no model for people like
us?  That's probably a bigger can than you intended, but you can slam it
shut again if you like.
At 12:16 PM 12/2/98 -0500, you wrote:
>I haven't followed this thread closely and hesitate to open this can, but
>here goes nothing . . . .
>
>As a full-time faculty member who is not on a tenure line, I cringe at the
>ease with which "full-time" and "tenure-track" have been interchanged
>throughout this thread and in the WPA response.
>
>karl
>
>
>
>
>
>Karl Fornes
>USC Aiken Writing Room
>University of South Carolina Aiken
>471 University Parkway
>Aiken, SC 29801
>karlf@aiken.sc.edu
>
>Office: (803) 648-6851 ext 3706
>Writing Room: (803) 648-6851 ext 3262
>
>
Judy Kirscht
Acting Director, Writing Program
University of California, Santa Barbara
Santa Barbara, CA, 93106
(805) 893-4808, jkirscht@humanitas.ucsb.edu
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>So.  We take away the research expectation and add teaching to replace it.
>Then we pay them LESS??!!??  What does that say about the way Penn State
>values teaching?  And Penn State is not alone.  Michigan's Lecturer
>salaries probably hit 75% of real faculty salaries.  And, as Doug points
>out, this situation is more humane than situations we see in many--far too
>many--institutions who hire full-time but pay part-time.
>
>In sum, people in these full-time, nontenurable positions are devalued
>across the board--in their pay, and in the very language used to describe
>their role in the institution.  This has to stop.
 
In response to Karl and Bill, commenting on the inequities between "tiered"
faculty (and whose criticisms I fully support), I'd note that there's been
_some_ hope on the horizen: at the 1996 AAHE Forum on Faculty Roles &
Rewards, one of the "major sessions" dealt with this very issue, not with
regard to composition teachers per se, but with faculty across all
disciplines.  And there were some suprising, specific institutional
solutions highlighted:
 
* one institution was offering 10% HIGHER salaries to non-tenure-track faculty
 
* one institution was offering first priority on faculty development
initiatives (travel funds, grants, etc) to non-tenure-track faculty
 
* one institution was offering a "signing bonus" for non-tenure-track faculty
 
* one offered retirement-time incentives, greater than those available to
tenure-track faculty
 
AAHE has published 14 white papers in its _New Pathways: Faculty Careers
and Employment in the 21st Century_ series on the topic, one of which
features various options for addressing the problem:  # FR10WP, "Off the
Tenure Track: Six Models for Full-Time, Nontenurable Appointments" by
Judith M. Gappa (December 1996).  You can get to it via AAHE.org, clicking
on Publications, then Faculty Roles & Rewards.  AAHE is an organization
that those of us in Composition Studies need to be paying closer attention
to.
 
Marty Townsend
 
 
 
 
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             TownsendM@missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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It would be interesting to know if the schools offering a 10% higher salary
for non-tenure track faculty are making that offer to composition teachers? A
lot of the bonuses for non-tenure track faculty are for people hired in at the
usual ranks and with the usual responsibilities but willing to forego the
"protections" (such as they are) of tenure. It has not been my impression that
such offers are being made to our permanent temporary full time contingent
faculty teaching "skills" courses.
 
Judy's question, "Is there no model for people like us?" cuts right to the
heart of university culture. Faculty who primarily read, think, and teach in
an integrative way have full professional status primarily at community
colleges. One of the reasons I like the partnership we have at ASU East with
the community college is that our respective faculties have very different
profiles but both have full professional status in their own institutions.
Although we still have some institutional pecking order issues, everyone is a
first-class citizen at "home." So, we have our conflicts, but both faculties
come to the table as complete professionals.
 
Some colleges and universities have a place for the faculty Judy decribes.
Schools that primarily see themselves as having a teaching mission hire &
reward such faculty, but they also often have faculty who develop for
themselves a research agenda that leads to archival publication or funded
research. Such institutions successfully sustain multiple faculty profiles.
But, damn, once an INSTITUTION develops a research agenda whose success is
measured in archival publication and spornsored projects, there is a tendency
to hire and reward only faculty who fit that model, to turn the "teaching
faculty" into stalled associate professors, and to start looking to permanent
temporaries for major teaching responsibilities. (There are quite a few
institutions around these days that are somewhere in the transition from the
first kind of university to the second.) The research university can only seem
to make room for one faculty profile. It's almost like a smoking crack--a
quickly acquired addiction that is hard to break. There is no fully
professional role in research universities for the faculty Judy
describes--although chances are better that they will find a role at Stanford
(whose research status is assured) rather than at upwardly mobile places like
ASU. To my knowledge, there are no downwardly mobile universities--not
intentionally anyway--noting that up and down are definded by archival
publication and sponsored research dollars.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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We have discussed the question of how a standard syllabus for a multi-section
course like FYC relates to the issue of academic freedom. Does anyone know if
or where the AAUP has stated a position on this issue? An answer off list
would be fine. Thanks much.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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One more question. A number of my colleagues are absolutely convinced that
some big lecture class was the greatest learning experience of their lives.
Then they generalize from that to the plan to create some lecture classes that
will recreate that wonderful experience for our students. I have expressed my
skepticism about large lectures as learning experiences for most students, but
I would like to have some sort of killer article evaluating lecture classes as
learning experiences. The most telling arguments in my view are apriori
arguments, but these folks want data. It doesn't seem to matter to them that
they are not even remotely typical of our students or that Steven Jay Gould's
lecture classes at Harvard are not typical of the instructional dynamic of a
large lecture. Do we look to Alexander Astin, Pascarella and Terrenzini etc?
I'll appreicate your help.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Can I put in a simple comment that perhaps we overlook?
 
What we want for ourselves is a fair and living wage.  If tenure track
faculty get "release" time for their research, that is a perk of their
situation, but faculty who teach full time teach instead of research, so
they ARE working at the same level to my mind.  They should be paid full
time.
 
Likewise, even tho' I know the strategy of schools that are trying to
upgrade the status of their teaching faculty by requiring a Ph.D., I
believe that offering such jobs at about 2/3 of the going salary is
demeaning the value and quality of the work teaching faculty do.  That
undermines the efforts to upgrade the position.
 
Besides, isn't there another way?  Don't fuss about the position, but
upgrade the faculty you already have by finding ways to bring them to
Ph.D.s or to create an equivalent terminal degree (D.A.?) that emphasises
teaching.
 
The fact is, I'll bet, that many "teaching" faculty are like Steve North
and Anne Berthoff in that they try to publish, and some succeed tho' not
like those two.  They are a little above average, and I'm glad they are
here to remind us that the quality of the person is what determines the
quality (and staying power) of their work.  We could all wish to grow up
like them....
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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YES Barry, and you could count me in for an economic survey of what living
wages ought to be like.....
 
 
On Wed, 2 Dec 1998, Barry Maid wrote:
 
> Doug--
>
> >I'm enough of a
> >pragmatist not to take a tenure-line or die position these days, but we
> >really ought to discuss this kind of issue.
>
> Seems to me we've had informal discussions of this in the past.  Karl or
> anyone else can probably search the archives.  The fact is more and more
> institutions have a variation of this model.  We implemented it in 1990.
> I do agree with you that this is an issue that deserves long and
> significant discussion.
>
> >It would make for a good paper at next summer's WPA conference. : - )
>
> I'd up the ante.  I'd suggest a panel/roundtable kind of like we did with
> dual enrollment courses last year.  I'd certainly be interested in having
> my arm twisted to join something like that.  I know Arizona State and
> Central Arkansas use non-tenure line folks as well.  Duane and Dave, you
> interested?
>
> Barry Maid
> bmmaid@ualr.edu
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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:-)
 
On Wed, 2 Dec 1998, David E. Schwalm wrote:
 
It's almost like a smoking crack--a
> quickly acquired addiction that is hard to break. There is no fully
> professional role in research universities for the faculty Judy
> describes....
 
Gee, my ideas cropping up everywhere :-).  Last summer John Trimbur said
the word "co-dependent," and now I hear Dave saying academia is addicted.
 
They are RIGHT, and not just because they echo what I and others have
said.  These behavior descriptions FIT--whether or not we want to admit
it.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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David, I too would like to see some "killer article" documenting the
poor instructional effect of large lecture courses.  But I suspect we
won't hear of any.  I'm looking at Ernest Pascarella and Patrick
Terenzini, How College Affects Students (1991), which is often taken as
the best synthesis.  On p. 87 they have a paragraph on class size (with
lots of cites), and say that "The consensus . . . is that class size is
not a particularly important factor when the goal of instruction is the
acquisition of subject matter knowledge and academic skills," and add
that this finding seems to hold across lecture or discussion.
 
As far as instruction approaches go (pp. 87-94, they say that "there is
little consistent evidence to suggest that lecturing is any less
efficient in imparting subject matter knowledge to students than in
instruction that emphasizes class discussion" (88).
 
Their conclusion is that little differences found comparing
lecture/discussion and large/small class size, but note that this
conclusion applies only WHEN THE GOAL IS "MASTERY OF FACTUAL SUBJECT
MATTER" (my emphasis).
 
But the bulk of their discussion focuses on "individualized
instruction," where sizeable jumps in learning have been found
consistently.  They are talking about audio-tutorial courses,
computed-based instruction, programmed instruction, visual-based
instruction, and Keller's personalized system of instruction:  "It is
our view that these and related attempts to individualize instruction
constitute the single most dramatic shift in college teaching over the
last two decades" (90).
 
What works is when students get to choose some of their own learning
goals and some of their own pacing, and receive individual attention
from teachers.
 
I might add that, later on, Pascarella and Terenzini's discussion of the
relationship between learning and "teacher behavior" (pp. 94-96) is an
eye opener.
 
Rich Haswell
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>It would be interesting to know if the schools offering a 10% higher salary
>for non-tenure track faculty are making that offer to composition teachers? A
>lot of the bonuses for non-tenure track faculty are for people hired in at the
>usual ranks and with the usual responsibilities but willing to forego the
>"protections" (such as they are) of tenure. It has not been my impression that
>such offers are being made to our permanent temporary full time contingent
>faculty teaching "skills" courses.
 
I could not remember the names of the institutions that had adopted these
alternatives, but I do recall that unfortunately none of them involved
composition faculty and I was listening carefully at the session
specifically for that.  They were, in fact, referring to the category David
mentions above.  It does seem, though, that being aware that moves like
this are being made might inspire us to ponder how to adapt some of them to
our purposes.
 
Marty Townsend
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David,
 
This isn't your "killer article" either, but the findings do suggest that
the attributes that contribute to cognitive and affective development would
be found in smaller, not larger classes.  Alexander Astin's _What Matters
in College? Four Critical Years Revisted_ (Jossey-Bass, 1993) says "three
types of courses...seem to produce generally favorable [cognitive]
outcomes: courses emphasizing science or scientific inquiry, COURSES
EMPHASIZING THE DEVELOPMENT OF WRITING SKILLS [emphasis mine], and
interdisciplinary courses" (423).
 
Pedagogical practices that "seem to be associated with favorable cognitive
outcomes" are: "time devoted to studying and homework, tutoring,
cooperative learning, honors or advanced placement courses, racial or
cultural awareness workshops, independent research projects, giving class
presentations, TAKING ESSAY EXAMS, HAVING CLASS PAPERS CRITIQUED BY
PROFESSORS [emphasis mine], use of personal computers, frequent
student-faculty interaction, and frequent student-student interaction"
(423-4).
 
Practices that "seem to produce positive [affective] results" are: time
devoted to studying and homework, majoring in the humanities, courses that
emphasize history and historical analysis, foreign-language courses,
women's studies courses, ethnic studies courses, interdisciplinary courses,
attending racial or cultural awareness workshops, study-abroad program,
volunteer work, part-time employment on campus, student-faculty
interaction, and student-student interaction" (424).
 
Identificable practices that "seem to have _negative_ impacts on students'
cognitive and affective development" are: "watching television, TAKING
MULTIPLE CHOICE EXAMS [emphasis mine], working full-time, working off
campus, and commuting" (424).
 
Marty Townsend
 
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             TownsendM@missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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Teachers in the LRW field regularly (and generally inappropriately  in
my view) feel superior to those who "merely" lecture legal doctrine
because generally we are using more advanced, varied, and effective
teaching techniques, and because we are teaching students to use the
law, not just know the law.  (See Chinese proverb in my .sig.)
 
Nonetheless, lectures (1) are effective in communicating data if the
data are of the right types that can be communicated by lecture; (2) are
effective for modeling for students how an expert analyzes and presents
information (some of my better classes are lectures where I model how I
analyze a problem or read a case or parse a statute or synthesize
various sources into one semi-coherent understanding of the law); and
(3) are useful for covering ground quickly.
 
This much is commonplace among this group, I'm sure.  But, as David well
knows, the problem is extrapolating from one experience to a universal
rule.  I applaud his effort to try to counter such naive ideas, and wish
him success.  After years of preaching, I now  engage faculty only on a
one-on-one basis and I avoid the empiricism trap - let those who have
ears hear, let those who have eyes see.  I encourage them to try it and
see for themselves.
 
With teaching, like with clothes, one should wear what fits.
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.
I see and remember.
I do and understand.
      Chinese Proverb
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David:
I can't help you with data regarding lecture classes, but your misguided
colleagues might ponder this: didn't lectures become obsolete with the
printing press?  Surely with the video tape.  I had some wonderful
lecturers also-- and learned from them how to be one.  Then it occurred to
me that if I had something so vital to say, it deserved to be preserved.
Otherwise, I should devote class time to things that can only be done in
class -- discussion, Q & A, group work, and so on.  Contrary to what some
administrators believe, the classic lecture course is in fact INEFFICIENT.
 
--Ed Kearns
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David:
My information goes back to the mid-eighties when we last faced this
issue; I could find little in print, but did consult with AAUP officers
and with some ACLU attorneys.  Bottom line: Universities have the right
(indeed the obligation) to assure that multiple sections conform to the
same course objectives, catalogue descriptions, what have you.  To that
extent, the issue was not regarded as a matter of academic freedom at all.
Within the formal objectives and descriptions, faculty would have the same
flexibility as they would in a "single-section" course.  Hope this helps
you.
 
--lEd Kearns
 
On Wed, 2 Dec 1998, David E. Schwalm wrote:
 
> We have discussed the question of how a standard syllabus for a multi-section
> course like FYC relates to the issue of academic freedom. Does anyone know if
> or where the AAUP has stated a position on this issue? An answer off list
> would be fine. Thanks much.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Like most of us in the teaching of writing biz, I get a rash when I think
about lecturing as a pedagogical technique, esp. when I think about "the
lecture class."  Since I have such a kneejerk reaction to lecturing, I
sometimes try to remind myself of what people say in defense of it.
Gerald Graff, commenting on the Freirean opposition of "banking" vs.
"problem-posing" pedagogies, says, "Some teachers might say, Hey, wait a
minute, I'm a really good banker.  I deliver wonderful lectures as PART of
what students experience in my class, in addition to reading and breakout
discussions etc."
 
To "believe" (in the sense supported by Elbow) in that
position for a moment, I try to remember wonderful lectures I've heard,
and there have been a few--from profs I had as an undergraduate in
history, in lit, in physics.
 
Yes, as has been pointed out, the lecture is a
throwback in some ways to the age before books.  But we still have
personal appearances by folks we want to see and hear at conferences and
on campuses as part of a "lecture series," etc.  Otherwise, why would
there be such an institution as the CCCC Chair's address?  Speaking of
which, last year's "lecture" by Cynthia Selfe was a good example of the
virtues of lecturing.
 
Sometimes I (like a lot of you?) teach a "content" course (as opposed to a
"writing" course).  Like a lot of us, I often still run it like a writing
course--i.e., with a lot of writing and rewriting, appointments, class
discussions, small group work, etc.  But from time to time, I do give a 10
to 15 minute mini-lecture--maybe some background on a reading we'll do, or
a follow-up on several days of activity.  Yes, there may be other ways to
accomplish these things.  But can the "lecture," with all its warts and
all the dangers of exercising teacher power etc. etc. etc., maybe return
to the repertoire of teaching techniques?
 
That's not a rhetorical question--I really am thinking about the
possibilities and wondering what to believe.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Clyde, when did the lecture LEAVE the repertoire of teaching techniques? I
should add that I am interested in solid advocacy for lectures based on
something more than anecdotes from our provost's youth. I am pushing on this
issue because of a general concern mentioned before about our designing
curriculum in which we--who are totally weird--would be successful, especially
as it becomes increasingly necessary for us to create effective learning
environments for students who are not those highly motivated "natural"learners
who will learn no matter how bad we are at our jobs.
 
Please don't stop sending sources. I appreciate what you all have sent so far,
and I did find a some good stuff and good references in Bean's Engaging Ideas
(pp. 169 ff). I'm sure our provost will go ahead with this idea, but I want
him to have a really good idea of what a "good" lecture is, defined in terms
of learning.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dr. Clyde Moneyhun wrote:
 
>Yes, as has been pointed out, the lecture is a
>throwback in some ways to the age before books. But we still have
>personal appearances by folks we want to see and hear at conferences and
>on campuses as part of a "lecture series," etc. Otherwise, why would
>there be such an institution as the CCCC Chair's address? Speaking of
>which, last year's "lecture" by Cynthia Selfe was a good example of the
>virtues of lecturing.
 
Why stop there?  Isn't the typical CCCC session three lectures followed by
brief questioning of the lecturers?  Even the questions only happen if the
lecturers are gracious enough to leave any time, which they often are not,
sometimes even for the last lecturer.  Clearly, what we believe in our
hearts (and therefore act upon) is not always what we pretend to believe in
our philosophy (as in the Peirce quote in my *other* .sig file).
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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For David Schwalm et. al.:
 
You might want to consult W. J. McKeachie's Teaching and Learning in the
College Classroom: A Review of the Research Literature (1990).  He does not
pay sufficient attention to the distinctive virtues of smaller classes for
teaching writing; but his information is impressive, and will help you
contextualize your case.  He does say that lecture classes have their
strengths; but he does not make the mistake of claiming that they can teach
writing well.
 
John Briggs
Department of English
UC Riverside
 
 
DaAt 05:03 PM 12/2/98 -0700, you wrote:
>One more question. A number of my colleagues are absolutely convinced that
>some big lecture class was the greatest learning experience of their lives.
>Then they generalize from that to the plan to create some lecture classes that
>will recreate that wonderful experience for our students. I have expressed my
>skepticism about large lectures as learning experiences for most students, but
>I would like to have some sort of killer article evaluating lecture classes as
>learning experiences. The most telling arguments in my view are apriori
>arguments, but these folks want data. It doesn't seem to matter to them that
>they are not even remotely typical of our students or that Steven Jay Gould's
>lecture classes at Harvard are not typical of the instructional dynamic of a
>large lecture. Do we look to Alexander Astin, Pascarella and Terrenzini etc?
>I'll appreicate your help.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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David:
 
As a product of grad eduction in the early '80s, my training is perfectly
hybrid.  At the University of Toronto, as an English TA, we were thrown
into the deep end without ANY training of any kind.  All we did was look
around and . . . lecture.  We just learned to fill 50 minutes with
ANYthing that would get us through the fifty minutes.
 
Then at the U of Louisville, I think it's safe to say that we were taught
to do ANYTHING BUT lecture.  Over time, as a combination of interesting
and progressive intentions AND a total committment to the very latest
thing, we TAs were exposed to a full range of alternative teaching methods
and strategies.  Pretty cool, but my point is: the exact opposite of the
"throw you into the deep end" and let you learn to lecture by osmosis.
 
It was one or the other and while I myself don't do much lecturing (I do
the "mini-lecture" followed by other activities I learned about at
Louisville), my heart still absolutely soars when I remember sneaking into
the back of Northrop Frye's lectures at Toronto, or hearing Edward Said at
Oxford deliver an Amnesty International Lecture, or coming down the hall
at Louisville and hearing the greatest of all unknown teachers anywhere,
Charles Grady holding forth on Mailer and Sontag and Lionel Trilling.
 
It's kind of like having an affinity for the more boring aspects of
language study, as many of us have admitted to here in the last few days.
I don't trust the efficacy of lecturing in my own teaching, but it was
really amazing to be thrown into the library to learn how to lecture, and
some of my memories of seeing greater minds than mine do their thing in a
lecture--well, sometimes I want to share these experiences with my
students, so I tell them about it all, a bit nostalgiacally....
 
 
David
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You're absolutely right, of course, except that in the UC system, they have
put the burden of teaching on TAs rather than hire more lecturer faculty
(because lecturers are unionized) without increasng the dollars for TA
support -- the the front page of the Chronicle and Calif. newspapers is
demonstrating the end result of that practice.  Maybe the TA strike will
help convince the central administration that  they cannot drain more any
more funds from the educational mission to feed the research mission -- or
we can hope.
 
At 04:06 PM 12/2/98 MST, you wrote:
>It would be interesting to know if the schools offering a 10% higher salary
>for non-tenure track faculty are making that offer to composition teachers? A
>lot of the bonuses for non-tenure track faculty are for people hired in at
the
>usual ranks and with the usual responsibilities but willing to forego the
>"protections" (such as they are) of tenure. It has not been my impression
that
>such offers are being made to our permanent temporary full time contingent
>faculty teaching "skills" courses.
>
>Judy's question, "Is there no model for people like us?" cuts right to the
>heart of university culture. Faculty who primarily read, think, and teach in
>an integrative way have full professional status primarily at community
>colleges. One of the reasons I like the partnership we have at ASU East with
>the community college is that our respective faculties have very different
>profiles but both have full professional status in their own institutions.
>Although we still have some institutional pecking order issues, everyone is a
>first-class citizen at "home." So, we have our conflicts, but both faculties
>come to the table as complete professionals.
>
>Some colleges and universities have a place for the faculty Judy decribes.
>Schools that primarily see themselves as having a teaching mission hire &
>reward such faculty, but they also often have faculty who develop for
>themselves a research agenda that leads to archival publication or funded
>research. Such institutions successfully sustain multiple faculty profiles.
>But, damn, once an INSTITUTION develops a research agenda whose success is
>measured in archival publication and spornsored projects, there is a tendency
>to hire and reward only faculty who fit that model, to turn the "teaching
>faculty" into stalled associate professors, and to start looking to permanent
>temporaries for major teaching responsibilities. (There are quite a few
>institutions around these days that are somewhere in the transition from the
>first kind of university to the second.) The research university can only
seem
>to make room for one faculty profile. It's almost like a smoking crack--a
>quickly acquired addiction that is hard to break. There is no fully
>professional role in research universities for the faculty Judy
>describes--although chances are better that they will find a role at Stanford
>(whose research status is assured) rather than at upwardly mobile places like
>ASU. To my knowledge, there are no downwardly mobile universities--not
>intentionally anyway--noting that up and down are definded by archival
>publication and sponsored research dollars.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>
Judy
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David:
 
A couple of years ago in England I bought this:
 
_What's the Use of Lectures?_.  Donald A. Bligh.  First published in
England in 1971.  Mine is the third edition.
 
Table of Contents:
 
1.  What Objectives can Lectures Achieve?
2.  What Lecture Techniques Apply These Factors Most Effectively?
3.  Alternatives When Lecturing is Inadequate.
5.  Preparation for the Use of Lecture Technique.
 
 
I see by the front page that I paid 50 pence for it in an Oxfam shop.  I
have never read it, and if you want the thing, let me know and I'll send
it to you.
 
 
David
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Not only addicted, but in denial.
 
At 06:08 PM 12/2/98 -0700, you wrote:
>:-)
>
>On Wed, 2 Dec 1998, David E. Schwalm wrote:
>
>It's almost like a smoking crack--a
>> quickly acquired addiction that is hard to break. There is no fully
>> professional role in research universities for the faculty Judy
>> describes....
>
>Gee, my ideas cropping up everywhere :-).  Last summer John Trimbur said
>the word "co-dependent," and now I hear Dave saying academia is addicted.
>
>They are RIGHT, and not just because they echo what I and others have
>said.  These behavior descriptions FIT--whether or not we want to admit
>it.
>
>Bill
>                since feelings are first
>                whoever pays attention to the grammar of things
>                will never really kiss you
>
>                                        ----e e cummings
>----------------------
>William A Pedersen
>wap@U.Arizona.EDU
>
>
Judy
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I think David Stacey's memories of great lectures are the sort of thing our
provost experienced at Wisconsin a few years back and are motivating his
efforts. There is no denying this impact. Too many people have such memories.
(I don't; I almost never had lecture classes at any point in school, and the
one or two I had are memorable for the wrong reasons). But many ofthese
memories have the quality of epiphanies (mine came with Harriet Sheridan is a
small lower division seminar) that may not be related to lecturing as a
teaching/learning strategy but as a moment in one's life around which lots of
influences and in interests were dancing. And a good leacture can model how an
interesting mind works (Bean notes that). But I'm trying to think about this
as a workaday instructional strategy whose effects are positive across a range
of students, of different abilities and at different stages of ripeness for
personal insight. I thin the provost thinks that the lecture created these
memorable moments; I think the provost had a memorable moment when he happened
to be at a lecture. I'm needling him about this. Were you electrified by all
30 lectures? Were there some people sleeping in the back of the room? Did you
learn anything?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Keep needling, David.  Yes, great speeches exist and can be wonderfully
moving, mind-boggling, life-changing, etc., etc.  But as a daily teaching
strategy, again, why not simply tape the lectures and have people watch
them?  In other words, the lecture (as an exclusive method) is a poor
reason for assembling STUDENTS in a room for learning purposes.
--Ed Kearns
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Ed makes the key point-esp. in a video age. (Hell, with good production
values, an enhanced lecture performance--think NFL highlight films--could
make the "lecture" even better.)
 
Steve North
SUNY Albany
 
On Thu, 3 Dec 1998, Edward A Kearns wrote:
 
> Keep needling, David.  Yes, great speeches exist and can be wonderfully
> moving, mind-boggling, life-changing, etc., etc.  But as a daily teaching
> strategy, again, why not simply tape the lectures and have people watch
> them?  In other words, the lecture (as an exclusive method) is a poor
> reason for assembling STUDENTS in a room for learning purposes.
> --Ed Kearns
>
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Steve's post reminds me of an apocryphal tale about the Intro. to Psych. lecture
(it used to have over 1,000 students in it--it's down now to 500 or so).  It met
in a huge lecture hall with TV monitors hung every few rows.  One year, as the
story goes, the students watched the entire course on videotapes of the
professor's lectures, which were played over the monitors in the lecture hall.
Scores of TAs would set things up and administer the machine-scorable
multiple-choice tests.  After one of the tests, several students demanded to
meet with the professor to complain about some items they thought were unfairly
worded.  The TAs hedged, but the students persisted.  Finally, the TAs pulled
the students aside and addressed them in hushed voices.  They couldn't really
see the professor, they said, because he'd been dead for two years.
 
 
Responding to the message of
<Pine.PMDF.3.95.981203143028.541206652A-100000@cnsvax.albany.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Ed makes the key point-esp. in a video age. (Hell, with good production
> values, an enhanced lecture performance--think NFL highlight films--could
> make the "lecture" even better.)
>
> Steve North
> SUNY Albany
>
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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There used to be a figure bandied around whenever the lecture method was
discussed, something along the lines that after so many weeks students
retain about 4 percent of information contained in the lectures.
 
The sources of that figure=97if it ever had one=97would be interesting to
know.
 
Rich
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David S. (and others):  If we have problems with "lecturing" (and by that
we mean, I think, the mega-class in the mega-lecture hall?), then how do
we feel about "distance learning"?  Yikes--the virtual mega-class in the
virtual mega-lecture hall--less than almost no "human touch"--no human
touch at all!  And this seems to be THE trend, embraced by administrators
for reasons similar to their love of lectures ("cost effectiveness"),
feared by us for obvious reasons.
 
Again, in the spirit of Elbow's urging that we "believe" to understand,
does anybody have anything good to say about distance learning?  (And
again, that's not a rhetorical question, but a real one.)
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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On Thu, 3 Dec 1998, Edward A Kearns wrote:
 
> Keep needling, David.  Yes, great speeches exist and can be wonderfully
> moving, mind-boggling, life-changing, etc., etc.  But as a daily teaching
> strategy . . .
 
Yes yes, despite my nostalgia for great speeches I'd be the first to agree
that lecturing is an extremely limited teaching technique.  I endured a
lot of lectures as an undergrad, and I hated them.
 
David Schwalm: I offered to send you the silly little "What's the Use of
Lectures" with the intention of helping you make your case.  At a glance,
it shows the amateur-ish (in the best and worst sense) nature of the
lecture, the
stand-there-and-deliver-because-you've-never-thought-of-anything-else
quality of lecturing.
 
I actually think the book might help you show how limited and in some ways
"quaint" it is.  If you move in close to just about any page of any
chapter, you come upon a nicely recognizable amount of nonesense....
 
 
Yours for the asking....
 
 
David
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I see two issues in this thread:  That of large lectures vs.
small lectures, and that of lectures in general as a way to teach
writing.
 
Regarding large lectures:  I'd like to see the Provosts who favor
this also agree to place the following language in their
university bulletin and in their advertizing:  "If you enroll at
XXX University, you'll also have the advantage of large class
sizes!"  If large lectures are so great, we should certainly
advertize them, right?
 
OK, all Provosts in favor, please raise your hand.
 
<waiting...>
 
I didn't think so.
 
 
Regarding lectures in general:
 
It is diffcicult for me to understand how a pure lecture format
can possibly instill a love for something as intensely personal,
individual, and creative as writing.  Certainly lectures can
provide valuable information, guidance, and direction.  Ideally,
they might also provide some inspiration.  But it seems to me
that writing students can benefit most from *individual*
attention to their *individual* essays.
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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David,
 
    Although I don't have a title for a "killer article" ready to hand over, I do
think you should begin with the Astin and Pescarella, etc. literature.  Also the
research on learning communities supports frequent student-faculty contact as
paramount for student retention and academic success, contact not typical in large
lectures.  I think the anecdotes about the great lecturer are remembered precisely
because they are typically the exception.  If I come across anything, I'll let you
know.
 
Mark Wiley
CSULB
 
David E. Schwalm wrote:
 
> One more question. A number of my colleagues are absolutely convinced that
> some big lecture class was the greatest learning experience of their lives.
> Then they generalize from that to the plan to create some lecture classes that
> will recreate that wonderful experience for our students. I have expressed my
> skepticism about large lectures as learning experiences for most students, but
> I would like to have some sort of killer article evaluating lecture classes as
> learning experiences. The most telling arguments in my view are apriori
> arguments, but these folks want data. It doesn't seem to matter to them that
> they are not even remotely typical of our students or that Steven Jay Gould's
> lecture classes at Harvard are not typical of the instructional dynamic of a
> large lecture. Do we look to Alexander Astin, Pascarella and Terrenzini etc?
> I'll appreicate your help.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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In reply to Clyde's assumption that distance learning need only be a talking
head.  Who said that distance learning cannot be student-centered and
active? Much of what goes on is not, but then has anybody proven that it
can't be?  I've got some ideas and I've found communications software that
will make it possible.  Video is not the only technology available for
distance learning anymore, therefore lecture is not the only way to deliver
it.
 
Irene Ward
Director of Expository Writing
Associate Professor of English
iward@ksu.edu
785.532.2171
 
-----Original Message-----
From: Dr. Clyde Moneyhun <camoneyh@CIS.YSU.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Thursday, December 03, 1998 2:03 PM
Subject: Re: lecturing
 
 
>David S. (and others):  If we have problems with "lecturing" (and by that
>we mean, I think, the mega-class in the mega-lecture hall?), then how do
>we feel about "distance learning"?  Yikes--the virtual mega-class in the
>virtual mega-lecture hall--less than almost no "human touch"--no human
>touch at all!  And this seems to be THE trend, embraced by administrators
>for reasons similar to their love of lectures ("cost effectiveness"),
>feared by us for obvious reasons.
>
>Again, in the spirit of Elbow's urging that we "believe" to understand,
>does anybody have anything good to say about distance learning?  (And
>again, that's not a rhetorical question, but a real one.)
>
>---------------------------------------------------------------------------
----
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>---------------------------------------------------------------------------
----
>
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Clyde invited a comparison between large lectures and distance ed.  A couple
weeks ago I was at the Asynchronous Learning Network conference in New York.
The entire focus was distance education via computers, or, as they put it,
"economical delivery of the product to the consumer."
 
"They" were the governor of Utah (head of the Western Governors
University project), university presidents, provosts, deans of continuing
education, etc.  My first reaction was the one I've always had to this kind of
education-as-commodity talk--they shouldn't talk that way.  Hearing enough of
it, however, made me realize that we have to face the reality that many
administrators *do* talk (and think) that way.   Computerized distance ed, like
large lecture classes, are economical ways to deliver a product (what used to
be called classes) to consumers (formerly students).
 
It's not enough for us to sputter protests.  I think we have to get inside the
commodity metaphor and figure out how we can subvert it from within.  Oops--I
mean how we can help to direct that way of thinking toward our concerns with
effective leaning.
 
Bruce
 
 
Bruce Leland
Western Illinois University
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For an interesting analysis of distance learning and some of the issues on
this thread, see the most recent RTE, which has an article by Joyce
Magnotto Neff on her experience with teaching a writing class at a distance.
 
Sue McLeod
 
>In reply to Clyde's assumption that distance learning need only be a talking
>head.  Who said that distance learning cannot be student-centered and
>active? Much of what goes on is not, but then has anybody proven that it
>can't be?  I've got some ideas and I've found communications software that
>will make it possible.  Video is not the only technology available for
>distance learning anymore, therefore lecture is not the only way to deliver
>it.
>
>Irene Ward
>Director of Expository Writing
>Associate Professor of English
>iward@ksu.edu
>785.532.2171
>
>-----Original Message-----
>From: Dr. Clyde Moneyhun <camoneyh@CIS.YSU.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
>Date: Thursday, December 03, 1998 2:03 PM
>Subject: Re: lecturing
>
>
>>David S. (and others):  If we have problems with "lecturing" (and by that
>>we mean, I think, the mega-class in the mega-lecture hall?), then how do
>>we feel about "distance learning"?  Yikes--the virtual mega-class in the
>>virtual mega-lecture hall--less than almost no "human touch"--no human
>>touch at all!  And this seems to be THE trend, embraced by administrators
>>for reasons similar to their love of lectures ("cost effectiveness"),
>>feared by us for obvious reasons.
>>
>>Again, in the spirit of Elbow's urging that we "believe" to understand,
>>does anybody have anything good to say about distance learning?  (And
>>again, that's not a rhetorical question, but a real one.)
>>
>>---------------------------------------------------------------------------
>----
>>Dr. Clyde Moneyhun                      Composition Program
>>(330) 742-1649                          English Department
>>camoneyh@cis.ysu.edu                    Youngstown State University
>>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>>
>>        Get up off of that thing and dance 'til you feel better.
>>                                        -- James Brown
>>
>>---------------------------------------------------------------------------
>----
>>
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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In response to David Schwalm's query about lectures:  George Hillocks'
meta-analyis of the empirical literature on writing growth seems relevant.
As I recall, Hillocks identifies three major teaching modes:
presentational (lecture); the natural process mode (often associated with
the Bay Area Writing Project); and the environmental mode--in which
students work in groups on teacher-designed problems.  The environmental
mode worked best for promoting growth in critical thinking as measured by
idea-rich writing; in contrast, the presentational mode worked least well.
Hillocks environmental mode is roughly equivalent to the critical thinking
teaching strategies highlighted by Joanne Kurfiss in her own meta-analysis
of the literature on critical thinking.  She argues that students learn
critical thinking in environments where they are actively engaged in
inquiry and in discussion of significant problems: (I summarize her
findings on p. 4 of Engaging Ideas--note particularly #4: "Courses are
assignment centered rather than text and lecture centered.").  At Montana
State University in the early 80s John Ramage, Carol Haviland, and
I--along with other colleagues--did a lot of work on trying to integrate
environmental-mode strategies into large lecture classes.  Our sense was
that student learning from lectures could be enhanced if students were
more actively involved in questioning and problem-posing.  My current
belief is that lectures can be valuable in many contexts, especially if
the lecturer is good and if opportunities for active learning are built
into the course design.
     Paradoxically, I am trying to argue for a couple of large-audience
lecture courses in our Core curriculum at Seattle University in order to
reduce class sizes in other core classes.  Currently, class sizes in the
Core are limited to 35 students--an unwieldy class size at the upper
limits of size for whole-class discussion yet too large for handling the
"significant amount of writing" we are supposed to require in each Core
class.  A couple of dynamite lecture classes--taught by our most powerful
lecturers--ought to let us reduce class sizes in many other Core courses
to 20 or fewer.  A mix of great lecture courses and great seminar courses
might produce a better learning environment for students than a steady
diet of 35 student classes (in which many teachers lecture anyway).  But
these lecture courses have to be state-of-the-art: a really good lecturer
who designs a course with environmental features.
 
John C. Bean
Consulting Professor in Academic and Professional Writing
Seattle University
Seattle, WA 98122
(206) 296-5421
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Please forgive cross-postings:
 
The 53rd annual convention of the Rocky Mountain Modern Language
Association will be held October 14-16, 1999, in Santa Fe, New Mexico.
Please send proposals for papers on Writing Across the Curriculum to:
                Susan McLeod, Chair
                Department of English
                Washington State University
                Pullman, WA 99164-5020
 
Email or fax submissions are fine (see email address and fax # below).
Panel presentations made up of teachers from the disciplines from one
institution are especially encouraged, as are papers or panels on WAC
assessment.  Other WAC topics are welcome.  (You must join RMMLA to present
at the conference if you are not already a member).
 
For further information on RMMLA, see the web site:
http://rmmla.wsu.edu/rmmla. The complete program will be available on the
web site by June 15, 1999.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Pursuant to John Bean's comments, we designed our writing sequence so that
a couple of large (required) sections each year would pay the freight for
small classes (15) in a very specific ratio. Indeed, I basically sold the
plan to the English Dept on the strength of that design. One feature of
that proposal that never really has come to full fruition I called
"ensemble" teaching: i.e., the idea was--is, really--that the 9 workshop
teachers would work with the teacher of the large class (which has a very
flexible topical structure) to help offer it. I still like that idea, but
have never had the authority to enforce it properly.
 
Steve North
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Chris's post should be read while being mindful of the recent Chronicle
story about the company that makes and sells tapes of "great lecturers."
(I know they're out there, but the point here is correct: why deliver a
great lecture in person more than once?)
 
Rich Bullock
 
Chris M. Anson wrote:
>
> Steve's post reminds me of an apocryphal tale about the Intro. to Psych. lecture
> (it used to have over 1,000 students in it--it's down now to 500 or so).  It met
> in a huge lecture hall with TV monitors hung every few rows.  One year, as the
> story goes, the students watched the entire course on videotapes of the
> professor's lectures, which were played over the monitors in the lecture hall.
> Scores of TAs would set things up and administer the machine-scorable
> multiple-choice tests.  After one of the tests, several students demanded to
> meet with the professor to complain about some items they thought were unfairly
> worded.  The TAs hedged, but the students persisted.  Finally, the TAs pulled
> the students aside and addressed them in hushed voices.  They couldn't really
> see the professor, they said, because he'd been dead for two years.
>
> Responding to the message of
> <Pine.PMDF.3.95.981203143028.541206652A-100000@cnsvax.albany.edu>
> from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
> >
> > Ed makes the key point-esp. in a video age. (Hell, with good production
> > values, an enhanced lecture performance--think NFL highlight films--could
> > make the "lecture" even better.)
> >
> > Steve North
> > SUNY Albany
> >
>
> Chris M. Anson
> Professor of English
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 207 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Thu, 3 Dec 1998 15:12:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ildiko Melis <imelis@U.ARIZONA.EDU>
Subject:      Re: Lecturing
In-Reply-To:  <WPA-L%98120310465079@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
One source which is more informative than argumentative on lectures is
Ervin Goffman's Form of Talk. In this book Goffman describes the nature of
lectures and concludes that lectures are a form of knowledge producing, He
stresses that the lecturer's person as presented during the lecture is an
important factor in the quality of knowledge produced. He gives many
examples of public or academic lecturing to make his point.
        I would not discard lesturing as such as ineffective or outdated.
Moreover, what Goffman's paper ( which, by the way is a trascript of his
lecture) taught me was that lectures not simply transfer information, but
they are also occasions to generate insight or "new" knowledge. Just a
small reminder from history, Ferdinand de Saussure's most important
linguistic theory has never been written down by him, but was first
printed based on the lecture notes of his students. At that time,
linguistics was a historical and philological discipline, and Saussure
himself did not think that his general ideas about the nature of language
or meaning are worthy enough to publish.
        This kind of lecturing might be outdated, but in some old world
countries teachers lectures and then write a book, not the other way
round. Inthat sense, the lecture is always a form of invention, trying out
new ideas before an audience. I am not suggesting that this form is
suitable for all kinds of teaching situations. However, it is not
necessarily simply an outdated an obsolete form either.
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Amen to what Irene says, below.  And this is not news, folks.
Interactivity is what the internet does best these days, and the places
that do quality online learning are using it in spades.  I'll invite you to
visit WSU's Online Writing Lab for an example of a space where a community
of writers can develop, for example:
 
        http://owl.wsu.edu
 
And I'd invite you to take a good look at the Daedalus Integrated Writing
Environment, where the focus has been on interaction for a decade.
Finally, I'd invite you to look at any number of what I've come to call
Online Learning Environments.
 
Clyde is right in one important respect--what goes on in distance
education, especially online, is far too often of the talking head variety.
But it does not have to be so.
Bill
 
>In reply to Clyde's assumption that distance learning need only be a talking
>head.  Who said that distance learning cannot be student-centered and
>active? Much of what goes on is not, but then has anybody proven that it
>can't be?  I've got some ideas and I've found communications software that
>will make it possible.  Video is not the only technology available for
>distance learning anymore, therefore lecture is not the only way to deliver
>it.
>
>Irene Ward
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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I would like to separate the discussions of lecturing and distance ed since
they seem to be quite opposite to one another from the perspective of the
implicit default student role: passive receiver vs. self-motivated learner.
But Bruce is right on: I've been in on a lot of conversations recently like
the one he describes, including a visit from Sir John Daniel of the British
Open University and now of the Governor's Open University (formerly Western
Governor's University). And Daniel's concept of Distance Education is much
more formidable and successful than some of the stuff we have been looking at.
 
But lecture and distance ed are related too. When I taught 18th century
courses, I talked with students about the lack of "media" at the time. If you
wanted music, you had to go where music was being played, etc. etc. Then I
celebrated the wonders of TV, movies, recorded music, etc.etc. But I lacked
the self awareness to recognize that I had not examined the proposition that
if you want an education, you have to go where I am teaching. Oops. So that
when we talk about "distance" education, we are talking about the student's
distance from ME, not from the possible learning activity. When we talk about
"extended" education, we are talking about extending what we do live (maybe
over interactive TV) to remote audiences. Or turning our 45 classes into 45
online lectures, etc. It is the teacher-centeredness of lecturing that makes
us conceptualize education that does not go on in our presence as as distant
or extended. Once we get over that hurdle and take our selves out of the
center of the design of distributed courses, distance or extended ed begins to
get interesting.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Lecture can be a form of invention, but it usually is not in the large
introductory courses in which lecture is most often used. I am not necessarily
joking in suggesting that the freshmen should getthe seminars and the graduate
students the lectures. A lecture at the level that would be comprehensible to
graduate students only could well be the source of invention and the creation
of ideas, both for the lecturer and the audience. A lecture in that context is
implicitly a conversation or dialogue (perhaps unspoken) among experts. This
is not the case in intro to psych or chemistry.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David--
 
I don't know how far back your provost's memories of wonderful lectures
at Wisconsin go.  However, I can attest that back when I was an undergrad
at Wisconsin in the late 60's there were some incredible lectures.  There
were a couple of professors back then, one in history and one in
sociology, that could hold 500+ of us on the edge of our seats for
semester after semester.  Come to think of it, I also had a calculus
professor who would waltz into class singing Tom Lehrer songs.  I took
two semesters of calculus with him.  Those were truly exciting times in
Madison. I think what I came to realize, however, is that what made those
lectures exciting was the fact that those professors were gifted
performers.  The excitement they generated had nothing to do so much with
the lecture format as with their skills in what today would be referred
to as "performance art."  Of course, most of us signed up for those
courses specifically to be entertained.  I suspect we learned almost by
accident.
 
I'd also want to suggest that part of the reason I wasn't completely
taken by the lecture format was that most of my lecture class experiences
were *not* like that.  In fact, I can just as vividly remember the course
I had in qualitative analysis where the professor expected us to come to
class at 7:45 am in the middle of a Madison winter to listen to him read
the textbook he wrote.
 
Barry Maid
bmmaid@ualr.edu
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Re: Lecturing.
 
I find a wonderful way to lecture, both those physically present in
class and those in a distance learning situtaion, logged in from home,
is to used a program that delivers an automated lecture.
 
Diversity University MOO has a program one can customize for this
purpose.  I give one automated lecture entitled "Canned Spam" to my
composition classes the first time they enter the virtual classroom.
It saves wear and tear on my nerves, having to backtrack and repeat
the same command information over and over.
 
I am thinking of other automated lectures that would do the job for
other tedious topics.  The students are aware of the "canned"
nature of the lecture, but the lecture allows  me to command times
for pauses for student repsonses.  In addition, I have a tape recorder
running so that I can see how well students were participating, even
if I had to leave the room while "Canned Spam" was running.
 
I'm sure this will delight some of you and dismay others. :)
 
Gloria
 
----------------------
Gloria L Mcmillan
gmcmilla@U.Arizona.EDU
http://www.u.arizona.edu/~gmcmilla
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I think David is very right: self-selcted and motivated students surely
learn best in any lecture environment--they are "active" listeners. I
would add--have argued to my department--that most FTE formulas pay
departments bigger bucks for upper division seats than lower-division
ones. In other words, an 80-seat senior-level lecture (which is possible
in English, if not Physics) cranks out more than twice the FTE than any
100-level course.
 
Steve North
 
On Thu, 3 Dec 1998, David E. Schwalm wrote:
 
> Lecture can be a form of invention, but it usually is not in the large
> introductory courses in which lecture is most often used. I am not necessarily
> joking in suggesting that the freshmen should getthe seminars and the graduate
> students the lectures. A lecture at the level that would be comprehensible to
> graduate students only could well be the source of invention and the creation
> of ideas, both for the lecturer and the audience. A lecture in that context is
> implicitly a conversation or dialogue (perhaps unspoken) among experts. This
> is not the case in intro to psych or chemistry.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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While I don't object to the model suggested by Steve and John,
and I certainly don't object to a rich and well delivered lecture,
I'm a bit puzzled about the exact nature of the courses you are
describing.  Steve, what is the function of these course? Are they
a 'western ideas" core? Are they dept. courses of some kind?
To put the question a slightly different way, what might these
companion (if that's what they are) lectures be about? What is
being said to the large number of students gathered together
in that lecture hall?  Is it "content" for students to then chew
on, process, discuss, write about in the smaller seminars?
 
Richard Jenseth
St. Lawrence University
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Well, it has been some surprise that lecturing has become a serious subject
here--but still, what david says accords with my experience--once you have
invested yourself in something (which means you have made the professional
leap), you can listen productively to a lecture.  The key is that the
investment comes along quite late in the development of one's interest in a
subject.  Upper level: maybe.  Graduate: maybe.  Professional--sometimes,
with gifted speakers.  Firstyear, sophomore, junior year--??????  Anyone
promoting lectures at these levels should get a research grant to do an
ethnography of a selection of lecture courses.  I don't think we should be
seduced by remembering those GREAT lecturers at Wisconsin and so on,
imagining perhaps that we might be one of those.
Irv
 
 
 
 
 
 
 
Bob Hogue <bob@CIS.YSU.EDU> on 12/03/98 02:13:58 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: lecturing
 
 
 
 
 
 
 
 
 
I see two issues in this thread:  That of large lectures vs.
small lectures, and that of lectures in general as a way to teach
writing.
 
Regarding large lectures:  I'd like to see the Provosts who favor
this also agree to place the following language in their
university bulletin and in their advertizing:  "If you enroll at
XXX University, you'll also have the advantage of large class
sizes!"  If large lectures are so great, we should certainly
advertize them, right?
 
OK, all Provosts in favor, please raise your hand.
 
<waiting...>
 
I didn't think so.
 
 
Regarding lectures in general:
 
It is diffcicult for me to understand how a pure lecture format
can possibly instill a love for something as intensely personal,
individual, and creative as writing.  Certainly lectures can
provide valuable information, guidance, and direction.  Ideally,
they might also provide some inspiration.  But it seems to me
that writing students can benefit most from *individual*
attention to their *individual* essays.
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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John, the large lecture/small class combination you describe was set out
in considerable detail some 35 years ago in Ruml's Memo to a College
Trustee.  Cal State San Bernardino was designed to put those ideas in
practice--and did so for almost a decade after its founding.  --Ed White
 
On Thu, 3 Dec 1998, John C. Bean wrote:
 
> In response to David Schwalm's query about lectures:  George Hillocks'
> meta-analyis of the empirical literature on writing growth seems relevant.
> As I recall, Hillocks identifies three major teaching modes:
> presentational (lecture); the natural process mode (often associated with
> the Bay Area Writing Project); and the environmental mode--in which
> students work in groups on teacher-designed problems.  The environmental
> mode worked best for promoting growth in critical thinking as measured by
> idea-rich writing; in contrast, the presentational mode worked least well.
> Hillocks environmental mode is roughly equivalent to the critical thinking
> teaching strategies highlighted by Joanne Kurfiss in her own meta-analysis
> of the literature on critical thinking.  She argues that students learn
> critical thinking in environments where they are actively engaged in
> inquiry and in discussion of significant problems: (I summarize her
> findings on p. 4 of Engaging Ideas--note particularly #4: "Courses are
> assignment centered rather than text and lecture centered.").  At Montana
> State University in the early 80s John Ramage, Carol Haviland, and
> I--along with other colleagues--did a lot of work on trying to integrate
> environmental-mode strategies into large lecture classes.  Our sense was
> that student learning from lectures could be enhanced if students were
> more actively involved in questioning and problem-posing.  My current
> belief is that lectures can be valuable in many contexts, especially if
> the lecturer is good and if opportunities for active learning are built
> into the course design.
>      Paradoxically, I am trying to argue for a couple of large-audience
> lecture courses in our Core curriculum at Seattle University in order to
> reduce class sizes in other core classes.  Currently, class sizes in the
> Core are limited to 35 students--an unwieldy class size at the upper
> limits of size for whole-class discussion yet too large for handling the
> "significant amount of writing" we are supposed to require in each Core
> class.  A couple of dynamite lecture classes--taught by our most powerful
> lecturers--ought to let us reduce class sizes in many other Core courses
> to 20 or fewer.  A mix of great lecture courses and great seminar courses
> might produce a better learning environment for students than a steady
> diet of 35 student classes (in which many teachers lecture anyway).  But
> these lecture courses have to be state-of-the-art: a really good lecturer
> who designs a course with environmental features.
>
> John C. Bean
> Consulting Professor in Academic and Professional Writing
> Seattle University
> Seattle, WA 98122
> (206) 296-5421
>
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Richard: I've not been very clear. The key course of this kind is called
"Contemporary Practices in Rhetoric and Poetics," and its aim is to
provide a "writerly" look at . . . well, a range of current practice. So,
e.g., last time I taught it featuring two themes: work and witness. In the
latter section, then, we read James Kenneally's novel Schindler's List,
then the screenplay for the Spielberg film, and then the film--an approach
that, as you can maybe see, lends itself better to a large class setting
since it builds in a good bit of contrastive leverage, varies the
activities, is "multi-media."
 
The smaller classes--the workshops--are NOT structurally connected in any
way, save that the people teaching them are basically expected to help out
the person doing the big course. The usual model, of course, has TAs
assigned to large classes--but that eats up the  FTE profits. This is just
an alterantive to that--a "tax," if you will, on getting a class of 15.
 
Steve
 
 
On Thu, 3 Dec 1998, JENSETH, RICHARD wrote:
 
> While I don't object to the model suggested by Steve and John,
> and I certainly don't object to a rich and well delivered lecture,
> I'm a bit puzzled about the exact nature of the courses you are
> describing.  Steve, what is the function of these course? Are they
> a 'western ideas" core? Are they dept. courses of some kind?
> To put the question a slightly different way, what might these
> companion (if that's what they are) lectures be about? What is
> being said to the large number of students gathered together
> in that lecture hall?  Is it "content" for students to then chew
> on, process, discuss, write about in the smaller seminars?
>
> Richard Jenseth
> St. Lawrence University
>
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Susan, when is the deadline for proposals? I learned so much at the Salt
Lake City Conference. The quality of the WAC presentations was very high.
Cheers,
 
> -----Original Message-----
> From: Susan McLeod [SMTP:mcleod@MAIL.WSU.EDU]
> Sent: Thursday, December 03, 1998 4:28 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: call for papers, RMMLA 1999
>
> Please forgive cross-postings:
>
> The 53rd annual convention of the Rocky Mountain Modern Language
> Association will be held October 14-16, 1999, in Santa Fe, New Mexico.
> Please send proposals for papers on Writing Across the Curriculum to:
>                 Susan McLeod, Chair
>                 Department of English
>                 Washington State University
>                 Pullman, WA 99164-5020
>
> Email or fax submissions are fine (see email address and fax # below).
> Panel presentations made up of teachers from the disciplines from one
> institution are especially encouraged, as are papers or panels on WAC
> assessment.  Other WAC topics are welcome.  (You must join RMMLA to
> present
> at the conference if you are not already a member).
>
> For further information on RMMLA, see the web site:
> http://rmmla.wsu.edu/rmmla. The complete program will be available on the
> web site by June 15, 1999.
>
> Susan McLeod, Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
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I'm enjoying the discussion of distance learning very much, and I
appreciate your comments here, Irene.  Too often, I find people,
especially in composition, focusing on the negative, the massive hurdles
that we must deal with in distance learning.  I'd love to hear from Irene
and others on the list about techniques they find effective in stopping
the "lectured-centered" distance learning classroom.
 
When I teach DL classes -- I have one this semester and I will have
another comp
class next semester -- I worry that so many of the good group strategies
that I employ in my on-campus classes will be lost.  I'm also looking for
good ways to get students from the different sites to work in "groups" to
review each other's work.
 
So, you experts on DL out there, give me some suggestions that I can put
into practice next semester!
 
Thanks,
Will
 
 
On Thu, 3 Dec 1998, Irene Ward wrote:
 
> In reply to Clyde's assumption that distance learning need only be a
talking
> head.  Who said that distance learning cannot be student-centered and
> active? Much of what goes on is not, but then has anybody proven that it
> can't be?  I've got some ideas and I've found communications software that
> will make it possible.  Video is not the only technology available for
> distance learning anymore, therefore lecture is not the only way to deliver
> it.
>
> Irene Ward
> Director of Expository Writing
> Associate Professor of English
> iward@ksu.edu
> 785.532.2171
 
~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director, University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
 
(912)871-1865
 
http://www2.gasou.edu/facstaff/wbanks
mailto:wbanks@gasou.edu
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Can anyone comment on to what extent the non-tenured vs. tenured,
full-time vs. part-time, teaching vs. research questions that have been
raised stem from our seeing university teaching/research as a static model
across disciplines rather than from seeing our positions as more
discipline-specific?  What I'm wondering about is how many
teaching/research positions, full-time or not, terminal degree or not, are
funded in part by external (industry or grant) money that might boost the
salary.  Maybe part of our concern with salary and security models comes
from our choice to work in a field that generates little commercial
or industrial profit.  As a graduate student, I noticed that no external
money funded the work of me or my colleagues.  Many of our friends in the
sciences, however, worked on outside funds, and typically they were better
paid than us.  I expect that model is consistent among faculty, too--isn't
it?
 
Kurt Bouman
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In need of some good ideas for your next lecture?
 
See the following sources:
 
Charles C. Bonwell, and & James A. Eison. 1991. Active Learning:
Creating Excitement in the Classroom. ASHE-ERIC Higher Education Report
No. 1 Washington, D.C.: The George Washington University, School of
Education and Human Development.
See chapter 2: The Modified Lecture (pp. 7-21)
 
Charles C. Bonwell. Enhancing the Lecture: Revitalizing a Traditional
Format. In: Tracy E. Sutherland, and Charles C. Bonwell. 1996. Using
Active Learning in College Classes: A Range of Options for Faculty. New
Directions for Teaching and Learning, No. 67. San Franscisco:
Jossey-Bass Publishers. (pp. 17-31)
 
David H. Gillette. Using Electronic Tools to Promote Active Learning.
In: Tracy E. Sutherland, and Charles C. Bonwell. 1996. Using Active
Learning in College Classes: A Range of Options for Faculty. New
Directions for Teaching and Learning, No. 67. San Franscisco:
Jossey-Bass Publishers. (pp. 59-71)
 
Dr. R. van der Peet
The Active Learning Company
Aanschot 83
5629 GZ Eindhoven
The Netherlands
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Several years ago (well, more than several), when I was teaching
business writing in a college of business while working on my PhD, I was
asked to drive a visiting professor in business to the airport. He told
me he worked at a school, Pacific Something University, where the course
structure was just as David describes it, only with undergrads: freshmen
got the small classes and individual attention they needed, while
seniors, directed, self-motivated, and school-savvy, sat in the large
lectures. I thought it was a good idea then, and I still think it's a
good idea. Think of it: working with first-year students would then be
the "perk"--not graduate seminars!
 
Rich Bullock
 
David E. Schwalm wrote:
>
> Lecture can be a form of invention, but it usually is not in the large
> introductory courses in which lecture is most often used. I am not necessarily
> joking in suggesting that the freshmen should getthe seminars and the graduate
> students the lectures. A lecture at the level that would be comprehensible to
> graduate students only could well be the source of invention and the creation
> of ideas, both for the lecturer and the audience. A lecture in that context is
> implicitly a conversation or dialogue (perhaps unspoken) among experts. This
> is not the case in intro to psych or chemistry.
>
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SEE MY ENCAPSULATED RESPONSE
 
William P. Banks wrote:
>
> I'm enjoying the discussion of distance learning very much, and I
> appreciate your comments here, Irene.  Too often, I find people,
> especially in composition, focusing on the negative, the massive hurdles
> that we must deal with in distance learning.  I'd love to hear from Irene
> and others on the list about techniques they find effective in stopping
> the "lectured-centered" distance learning classroom.
>
> When I teach DL classes -- I have one this semester and I will have
> another comp
> class next semester -- I worry that so many of the good group strategies
> that I employ in my on-campus classes will be lost.  I'm also looking for
> good ways to get students from the different sites to work in "groups" to
> review each other's work. GET IN TOUCH WITH UWIRED CENTER FOR TEACHING, LEARNING, AND TECHNOLOGY (http://www.washington.edu/uwired/); THEY HAVE A 'PEER REVIEW SYSTEM' ON THE INTERNET WHICH OFFERS JUST THAT
(http://weber.u.washington.edu/~ctlt/peer_review/). THE SOFTWARE IS FREE
OF CHARGE, SO THEY TOLD ME WHEN I VISITED THEM.
>
> So, you experts on DL out there, give me some suggestions that I can put
> into practice next semester!
>
> Thanks,
> Will
>
> On Thu, 3 Dec 1998, Irene Ward wrote:
>
> > In reply to Clyde's assumption that distance learning need only be a
> talking
> > head.  Who said that distance learning cannot be student-centered and
> > active? Much of what goes on is not, but then has anybody proven that it
> > can't be?  I've got some ideas and I've found communications software that
> > will make it possible.  Video is not the only technology available for
> > distance learning anymore, therefore lecture is not the only way to deliver
> > it.
> >
> > Irene Ward
> > Director of Expository Writing
> > Associate Professor of English
> > iward@ksu.edu
> > 785.532.2171
>
> ~~~~~~~~~~~~~~~~~~~~
> William P. Banks
> Assistant Director, University Writing Center
> Department of Writing and Linguistics
> Georgia Southern University
> P O Box 8048
> Statesboro, GA 30460-8048
>
> (912)871-1865
>
> http://www2.gasou.edu/facstaff/wbanks
> mailto:wbanks@gasou.edu
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At 01:27 PM 12/3/98 -0800, you wrote:
>In response to David Schwalm's query about lectures:  George Hillocks'
>meta-analyis of the empirical literature on writing growth seems relevant.
>As I recall, Hillocks identifies three major teaching modes:
>presentational (lecture); the natural process mode (often associated with
>the Bay Area Writing Project); and the environmental mode--in which
>students work in groups on teacher-designed problems.
 
I had been waiting for someone to mention Hillocks.  He has four
modes of instruction, actually.  The fourth is individualized.
Presentational is not limited to lecture, btw.  One can easily do group
work, for instance, in a presentational manner--the point of presentational
is that the goal of the instructor is to present material to the students.
So, for instance, students working together through a worksheet that
asked them to summarize the reading would be presentational.  A more
common form of it is the kind of class "discussion" which consists of
the instructor asking leading questions--although that isn't technically
a lecture, it is presentational.
 
>The environmental
>mode worked best for promoting growth in critical thinking as measured by
>idea-rich writing; in contrast, the presentational mode worked least well.
 
We also push the environmental mode, and I've learned that a lot of
people have trouble imagining it.  Another analogy would be to a seminar,
one in which people are engaging in pre-writing through discussion.  I've
learned that, even in the era when group work is king, many instructors
have trouble seeing discussion as a kind of pre-writing.  Or, they have
trouble understanding how one might guide but not control class discussion
through asking open-ended questions.
 
Many instructors shift between presentational to individualized instruction
--asking leading questions in class discussion or lecturing and then shifting
to individual conferences.  The students quickly learn that the real learning
goes on in conference, so they slip into a near coma during class and then
brighten up when the instructor brings out the appointment book.
 
My concern about distance-learning is that it makes genuine class discussion
really difficult.  If part of college is learning how to develop an informed
judgement in the midst of intelligent disagreement (and, obviously, that's
the part in which I'm most interested) then students need to experience
disagreement in class.  I think they are best served by seeing that their
peers disagree, and seeing what kinds of things move their peers to see
things differently.  In other words, I think a good writing class has students
learning from their peers.  (And I've found small group work doesn't work
especially
well in that specific regard--learning about how to manage disagreement--as
people tend not to disagree in such small settings.)
 
Btw, I also think a good lecture class is a joy.  They are great for certain
kinds of courses, such as ones in which one needs to impart a bunch of
information. They are even better for courses in which the intention is to
get students excited about certain controversies or ideas.  I still remember
Laura Nader's lectures on cultural anthropology very vividly--or Paul
Feyerabend on philosophy of science.  I also remember an econ prof who had
me passed out with boredom about ten minutes into class.
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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the lecture/presentational model:
 
take it back to its souce:
it's the banking model.
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
 *******Please note email change*******
irvin_peckham@unomaha.edu
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Sorry--I forgot to list the deadline for proposals.  Proposals must reach
me no later than March 1 to be considered.  Participants must be a member
of  RMMLA by April 1 to have their name appear in the program.
 
 Please forgive cross-postings:
>
> The 53rd annual convention of the Rocky Mountain Modern Language
> Association will be held October 14-16, 1999, in Santa Fe, New Mexico.
> Please send proposals for papers on Writing Across the Curriculum to:
>                 Susan McLeod, Chair
>                 Department of English
>                 Washington State University
>                 Pullman, WA 99164-5020
>
> Email or fax submissions are fine (see email address and fax # below).
> Panel presentations made up of teachers from the disciplines from one
> institution are especially encouraged, as are papers or panels on WAC
> assessment.  Other WAC topics are welcome.  (You must join RMMLA to
> present
> at the conference if you are not already a member).
>
> For further information on RMMLA, see the web site:
> http://rmmla.wsu.edu/rmmla. The complete program will be available on the
> web site by June 15, 1999.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Friends,
 
Some quick thoughts on these issues.
 
1) Lecturing should not be the only method used in a course.  At best, it involves passive learning, which is less effective than active learning; at worst, it is boring and totally ineffective.
 
2) Where possible and appropriate, students should learn by talking and doing, rather than by listening and watching.  They learn more and retain more this way (Stice, 1995).
 
3) Lecturing has the advantage that it is one of the most efficient ways to transmit information.  After all, the teacher, who knows the material better than the students (well, most of the time), and who knows
exactly what he or she thinks needs to be said at a particular time in the course, is going to be the best qualified person to explain certain things to students.  However, since it is passive, students may not
retain as much from a lecture as they would from a discussion.
 
4) Discussions have the advantage that they are active and dynamic.  Students feel more involved in the class.  What they learn through conversation, even argument, is often learned more completely than by
listening to a lecture.  At the same time, keeping a discussion organized and on track is not always easy.  In the long run, less material may be covered in an hour of discussion than an hour of lecture; it may,
however, be covered in greater depth and from more viewpoints.
 
5) Having students give lectures can be very useful.  While students will probably not be as good as the teacher in giving lectures, having them give presentations will probably help individual students learn
certain parts of the material very well (you have to know something pretty well to explain it to someone else) and will give students practice with oral communication skills, something that most of them need.
 
6) Distance education suffers mostly, I think, from being a) passive and b) isolated.  Students are cut off from the community of the classroom, which reduces motivation (correspondece courses traditionally have
drop-out rates of about 70% to 80%).  In addition, what students learn is generally learned passively, since they are often watching a videotaped or televised lecture or reading a web site (i.e., an online
version of a textbook).  MOOs and other discussion software, e-mail, etc. can reduce some of these problems, but distance education will always be at some disadvantage to face-to-face learning because even with
two-way television and the Internet you lose the at least some part of the community of the class, the kinesthetic aspect, the live, I'm in a room with other people and I can see them and hear them and feel
their presence around me and we have a joint mission and that is to learn part of the class.
 
In other words, distance education can range from downright awful and a complete waste of everyone's time and money to pretty darn good, but I do not think it will ever equal the effectiveness of physically
being in the same room with the teacher and the rest of the class, if it was a good class to begin with.
 
Just my two cents.
 
Mark
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One needs to add to Mark's list the notion that students learn both what
and how--that is, the mode of delivery is packed with ideological content.
irv
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One observation on the lecture discussion, in particular, goes to the
default construction of "knowledge" and its production/transmission that
these institutional practices maintain. Implicit in much of what has gone
back and forth here is replay of Comp's prior wrestling with "small group"
work: i.e., one gets the sense that students are educationally fated to
move from some point A (where they are because they have not yet received
certain kinds of information) to some point B (where they have), with
major questions focused on the nature of the journey (e.g. slick National
Geographic film, guided tour, being plunked down on the street and told to
find the hotel). I'm inclined to think that without a "richer"/more
complex articulation of what it means to learn and teach, we will be stufk
with replays more or less indefinitely.
 
So, e.g.: one (mildly paranoid) way of looking at the lecture is to say
that the college--a highly conservative institution--finds it both cost
effective and highly conservative, a particularly useful and powerful way
of disciplining student subjects. They can't see one another's faces, are
not allowed to move or speak, and are expected--by grading practices--to
pay a certain kind of attention. The most successful students (from this
vantage point) will then be those who, as the discussion has indicated,
most successfully make themselves over into the audience the lecturer
requires (since, by its nature, this is largely non-negotiable).
 
So learning takes place, and certain kinds of "knowledge" are produced,
transmitted, or whatever metaphor we might settle on. But we would need to
consider the underlying value systems that would lead us to honor this
sort of learning. Why--in other than an immediately practical sense--is it
"better" to be "inspired" by a "stirring" lecturer than, say, to shout
questions, or sit in the front row muttering, or try to get the
lecturer to engage in a call-and-response pattern? As the ideal "subject"
of a lifetime of often badly prepared Sunday sermons--I sit at attention,
nod agreement, etc.--I often think we'd all be better off if some of us
interrupted a lot more often.
 
Steve North
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Mark:
What's the Stice reference?  One always hears that lecturing is the most
inefficient form of teaching (more accurately, student retention of
knowledge), but I don't know of any empirical research that substantiates
this rumor.  I suppose Hillocks refers to some?  the hillocks people?
irv
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> Pursuant to John Bean's comments, we designed our writing sequence so that
> a couple of large (required) sections each year would pay the freight for
> small classes (15) in a very specific ratio. Indeed, I basically sold the
> plan to the English Dept on the strength of that design.
 
Steve, I'm interested in the courses -- part of the writing sequence?? --
that support your smaller writing sections.  Are these some kind of
standard lit classes, or are they related to writing?
 
Elise Earthman
SF State
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Bruce, it's interesting to get your "take" on this conference--I've been
talking with Fred Kemp, who also attended, and he came away with a similar
but far more optomistic notion of the field than you seem to have.  Yes, we
do need to either get past or redefine the notion of "student as consumer"
(there's a good discussion on this subject on the ACW listserve, by the
way), and as you note, we need to be the ones to infiltrate and design
learning environments that WORK.  But I also know that we in the Humanities
are woefully behind technologically; we can't do this and do it
well/efficiently on our own.  We need to form alliances with engineering,
business, etc.
 
Again, I wasn't at this conference, but Fred described some of what he saw,
and it certainly sounded like an interesting mix between student-centered
and collaborative and presentational (much like some people have been
describing their classes on this list), but generated mostly by engineers:
a video stream of a "lecture" in one corner of the computer screen; an
accompanying powerpoint presentation in another corner that is
interactive--students can click on a portion, and explanitory notes will
come up; and various forms of interactivity, ranging from email to
web-based chat programs with TAs for students to direct questions to.  I'd
say this was a step above lecturing, but it does not account for the
community of writers that we believe makes for a successful writing
class--still, with the facilities described previously, why *couldn't* a
group of students be watching this "lecture", clicking on the powerpoint,
perhaps all viewing a web document, then interacting with *each other*
online over email and chat about the information?  And why not have a
collaborative web document (I recently heard of a software program that
lets several people compose on the web)?  Then posting drafts, notes, and
papers for peer editing?  And posting portfolios to be assessed, either
real time or asychronously?
 
Texas Tech is in the fledgling stages of a relatively simple yet
well-designed web-assisted curriculum called "TOPIC" (Tech Online-Print
Integrated Curriculum).  Fred Kemp, the designer, decided not to use WebCT
or FirstClass or the other pre-fab web delivery systems, and opted to "grow
his own" using a SQL server.  The virtue of this method is that the program
is overlaid on a huge database, so that students and teachers have easy
access to papers turned in, models, etc.  Also, this system is integrated:
the same system runs the ACW pages, the online writing center, and the FYC
pages.  It incorporates some of the pedagogically sound components of
Daedalus:  local email on the web, revision programs, invention programs,
and it will contain a chat program in the future.  Several graduate
students are helping to design curriculum, and we use a special, customized
version of the Allyn and Bacon Guide to Writing with descriptions of
assignments, URLs, etc. that apply to our institution.  Info on topic can
be found at http://english.ttu.edu/topic, and the interactive version over
600 students are now using is at http://english.ttu.edu:5555
 
Bottom line, as others (Irene, Bill, and so forth) have noted, is that I DO
believe Distance Education can be pedagogically sound, whether or not it
includes a "lecture-type" component.  I used to think it would only be so
if it were complemented with f2f interaction, but I'm not sure I think so
anymore--I'll leave you with a snippet from edupage:
 
CORPORATE TRAINING ON THE NET IS BIG BUSINESS
U.S. companies will spend $60 billion this year on training their employees,
and increasingly that process is being conducted over the Web, according to
International Data Corp.  Technology-based training systems have grown 40%
annually in recent years, and analysts expect that trend to continue.  "This
market is really taking off, and tremendous attention is being paid by
venture capitalists and other private investors," says the editor of an
online training newsletter.  One producer of online training software points
out that offering online training in such sensitive subjects as sexual
harassment provides a level of privacy not found in classroom training
programs.  "The privacy of the computer makes people more psychologically
open.  People would rather go to the computer than talk about it in a group
training session."  (Investor's Business Daily 2 Dec 98)
 
Granted, what we do isn't "corporate training," but what upper level
students get is often not that far off.  I'm teaching tech writing now, and
I took courses like mine (much trunchated!) as a tech writer at AT&T.
 
--Becky
 
At 2:36 PM 12/3/98, Bruce Leland wrote:
 
>Clyde invited a comparison between large lectures and distance ed.  A couple
>weeks ago I was at the Asynchronous Learning Network conference in New York.
>The entire focus was distance education via computers, or, as they put it,
>"economical delivery of the product to the consumer."
>
>"They" were the governor of Utah (head of the Western Governors
>University project), university presidents, provosts, deans of continuing
>education, etc.  My first reaction was the one I've always had to this kind of
>education-as-commodity talk--they shouldn't talk that way.  Hearing enough of
>it, however, made me realize that we have to face the reality that many
>administrators *do* talk (and think) that way.   Computerized distance ed, like
>large lecture classes, are economical ways to deliver a product (what used to
>be called classes) to consumers (formerly students).
>
>It's not enough for us to sputter protests.  I think we have to get inside the
>commodity metaphor and figure out how we can subvert it from within.  Oops--I
>mean how we can help to direct that way of thinking toward our concerns with
>effective leaning.
>
>Bruce
>
>
>Bruce Leland
>Western Illinois University
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
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"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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Mark,
With my background in ESL including some studies in psycholinguistics,
there are views out there which claim that neither listening, nor reading
are passive or even receptive skills. In fact, according to some theories
both are perceived as processing or interpretative skills. In this sense,
I don't think "passive" is the right, or, to be more careful, the
exculsive term we can apply to the complex processes involved in listening
to a lecture.
        Granted, this mode does not include much interpersonal
interaction, and I don't think it should be used unselectively,for every
subject, or in every situation. But the same is true about small group
work. Not to mention the fact that in view of what we know about learning
styles, none of these modes will make everyone equally comfortable. Some
learners actually respond well to lecturing while others thrive in
collaborative work.
        Here, at the University of Arizona, we finished the FYC semester
with a panel discussion on a controversial reading that was assigned for
the final exam. The sheer fact that a laerge crowd got together in the
auditorium, who were discussing what they heard as they were molling out
into the hallways was impressive. Such big lectures do have a "community
experience" atmosphere, a joined experience for all the freshmen. I think
such public lectures are important and they generate a lot of not the
least passive discussion inside, and, what is just as important, outside
the classroom.
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I think Steve's description applies absoutely to the lecture situation where
an "expert" is telling the uninformed what they need to know. There is a whole
different dynamic going on when an expert is lecturing to other experts. I
really like listening to good people lecturing about something I know a lot
about. There's all kinds of stuff going on in my head. I'm projecting the
speaker's line of thought and then being pleased by my prescience or surprised
by an interesting twist. I'm taking the speaker's logic apart in my head in
preparation for an acerbic attack in the Q/A period (it doesn't really matter
if we have a Q/A period, since I'd just be showing off--the thinking matters).
I'm rearranging my own thinking about what the speaker is saying. The wheels
are turning because the lecture is plugging into at lot, not just something.
In this dynamic, coherence may matter, but thrilling presentational style or
good overheads really don't matter too much. But this is very seldom the case
in the courses that wind up being lecture classes at most campuses. The
students are often there under durress, meeting general ed requirements or
something. The lecture is often their first introduction to the subject, and,
unless the lecturer is really good at trying to connect the content of the
lecture with what students already know, they don't have many pegs
(preorganizers or whatever) to hang the information on. What the lecturer says
and what the students hear may be rather different. And so on.
 
When I am engaging silently with an expert lecturer in my own field, I don't
think I am learning the political lessons that are implicit in transfer of
information lectures. Lecturing does not always communicate the same
political/epistemological message. That's why I am more nervous presenting at
CCCC than I am teaching any class.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Amen, Steve.
Irv
 
 
 
 
 
"Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU> on 12/04/98 10:58:05
AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Lectures, distance learning, etc.
 
 
 
 
 
 
 
 
 
One observation on the lecture discussion, in particular, goes to the
default construction of "knowledge" and its production/transmission that
these institutional practices maintain. Implicit in much of what has gone
back and forth here is replay of Comp's prior wrestling with "small group"
work: i.e., one gets the sense that students are educationally fated to
move from some point A (where they are because they have not yet received
certain kinds of information) to some point B (where they have), with
major questions focused on the nature of the journey (e.g. slick National
Geographic film, guided tour, being plunked down on the street and told to
find the hotel). I'm inclined to think that without a "richer"/more
complex articulation of what it means to learn and teach, we will be stufk
with replays more or less indefinitely.
 
So, e.g.: one (mildly paranoid) way of looking at the lecture is to say
that the college--a highly conservative institution--finds it both cost
effective and highly conservative, a particularly useful and powerful way
of disciplining student subjects. They can't see one another's faces, are
not allowed to move or speak, and are expected--by grading practices--to
pay a certain kind of attention. The most successful students (from this
vantage point) will then be those who, as the discussion has indicated,
most successfully make themselves over into the audience the lecturer
requires (since, by its nature, this is largely non-negotiable).
 
So learning takes place, and certain kinds of "knowledge" are produced,
transmitted, or whatever metaphor we might settle on. But we would need to
consider the underlying value systems that would lead us to honor this
sort of learning. Why--in other than an immediately practical sense--is it
"better" to be "inspired" by a "stirring" lecturer than, say, to shout
questions, or sit in the front row muttering, or try to get the
lecturer to engage in a call-and-response pattern? As the ideal "subject"
of a lifetime of often badly prepared Sunday sermons--I sit at attention,
nod agreement, etc.--I often think we'd all be better off if some of us
interrupted a lot more often.
 
Steve North
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In addition to what Steve North says below about the conservative nature of
institutions of higher learning:  I think I'm remembering Sue McLeod's talk
at the Spilman Symposium at VMI earlier this fall when she noted that
colleges are in the business of both preserving old knowledge and creating
new knowledge.
 
The lecture is obviously the forum for *preserving* knowledge (and passing
it along via the banking model).  My friend in the biology department
lectures to preserve the old knowledge and then does field research as a way
of creating new knowledge.  As a writing teacher, I see the classroom and
the one-to-one conference as my research/new knowledge site, but it's also
the place where I preserve knowledge (standards, genre conventions, so
forth).  Is it that we writing teachers are have less "knowledge" to
"preserve"?   Or is it that when the profession started thinking about
"process" back in the 60s, we shifted the focus of our work more towards
"knowledge making" than "knowledge preserving"?  (Man, that sounds
simplistic--it's been a long week.)
 
Don Bushman
UNC-Wilmington
 
At 11:58 AM 12/4/98 -0500, you wrote:
>So, e.g.: one (mildly paranoid) way of looking at the lecture is to say
>that the college--a highly conservative institution--finds it both cost
>effective and highly conservative, a particularly useful and powerful way
>of disciplining student subjects. They can't see one another's faces, are
>not allowed to move or speak, and are expected--by grading practices--to
>pay a certain kind of attention. The most successful students (from this
>vantage point) will then be those who, as the discussion has indicated,
>most successfully make themselves over into the audience the lecturer
>requires (since, by its nature, this is largely non-negotiable).
>
>So learning takes place, and certain kinds of "knowledge" are produced,
>transmitted, or whatever metaphor we might settle on. But we would need to
>consider the underlying value systems that would lead us to honor this
>sort of learning. Why--in other than an immediately practical sense--is it
>"better" to be "inspired" by a "stirring" lecturer than, say, to shout
>questions, or sit in the front row muttering, or try to get the
>lecturer to engage in a call-and-response pattern? As the ideal "subject"
>of a lifetime of often badly prepared Sunday sermons--I sit at attention,
>nod agreement, etc.--I often think we'd all be better off if some of us
>interrupted a lot more often.
>
>Steve North
>
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David,
 
Good point, to ask "distant from what?" For our faculty (small
liberal arts college, 99% residential) it's not just distant from
"me" (faculty, fount of knowledge); it's students being distant
from one another.  The trouble has been to translate recent
pedagogical techniques (learned at WAC workshops, often) into an
into the on-line environment. Many faculty take "community" literally--
literal presence; to them computers or on-line environments represent
a threat to this presence, and so a threat to interactive pedagogy.
So, it's a hard sell here, even though increasing numbers of
faculty use elements of distance learning in their teaching-- things
like common drives for moving drafts around, or dedicated discussion
groups on line.  Somehow, though, its comforting to know that the
students are literally (and not just virtually) present in the same
room for a substantial amount of "class time."
 
Richard Jenseth
St. Lawrence University
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Elise: There are two such courses, and I will confess that we designed
them to be very flexible--essentially special topics courses. What
differentiates them is their focus on work that writers do--prefearbly are
doing--in various venues. In an earlier post I described part of a course
I did on writing for the purposes of witness (in a fairly specific sense).
I also used "work"--i.e., exmining some of the ways in which
writers--American writers, in this case--have gone about
constructing/representing work in the culture, andto what ends. So we read
Studs Terkel, and did our own interviews. We examined Michael Moore's
Roger and Me, and did so against the play and film versions of Other
People's Money; some students thereafter made videos, some did plays, etc.
Since the class is large, though, I limit the number of projects--indeed,
in its full size (140), it's usually two short papers, a midterm, and a
final.
 
Steve North
 
On Fri, 4 Dec 1998, Elise Earthman wrote:
 
> > Pursuant to John Bean's comments, we designed our writing sequence so that
> > a couple of large (required) sections each year would pay the freight for
> > small classes (15) in a very specific ratio. Indeed, I basically sold the
> > plan to the English Dept on the strength of that design.
>
> Steve, I'm interested in the courses -- part of the writing sequence?? --
> that support your smaller writing sections.  Are these some kind of
> standard lit classes, or are they related to writing?
>
> Elise Earthman
> SF State
>
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Jim Stice, who I believe teaches engineering at the University of Texas, runs
teaching effectivness workshops.  I was quoting from one of his articles (I
think it's one of his) collected in the workshop materials.
 
 
Irvin Peckham wrote:
 
> Mark:
> What's the Stice reference?  One always hears that lecturing is the most
> inefficient form of teaching (more accurately, student retention of
> knowledge), but I don't know of any empirical research that substantiates
> this rumor.  I suppose Hillocks refers to some?  the hillocks people?
> irv
>
> ********************************************
> Irvin Peckham, Graduate Coordinator
> Dept. of English
> University of Nebraska at Omaha
>  *******Please note email change*******
> irvin_peckham@unomaha.edu
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Subject:      Re[2]: Lectures, distance learning, etc.
In-Reply-To:  In reply to your message of Fri, 04 Dec 1998 13:22:28 EST
 
Well, since were being a little paranoid and skeptical here, I'm
reminded of the quite harsh critiques of "liberatory" pedagogies
offered by marxists like Zavarzadeh and Morton.  Small groups,
the friendly freshman comp circle, the teacher as "co-learner"
in the creation of :new knowledge."  All of this is seen as
a simulation of resistance to dominant ideology, a carefully
staged performance, directed by the instructor but sponsored by
you know who...Moloch! He quotes Baudrillard:  "Power can stage
its own murder in order to survive,"  Whew!!  As I recall,
Zavarzadeh prefers the old-fashioned lecture-- with its lecturn
and teacher-centered knowledge, to be learned word for word or else.
At least it's honest-- power showing itself, and its relations to
knowledge.  It alerts students to see schooling as a kind of
ideological contact sport, not as a warm and cuddly place. It's an
argument I've always found challenging.  If you're interested,
see Theory/Pedagogy/Politics (Illinois, 1991).
 
Richard Jenseth
St. Lawrence University
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I prefer the pseudo warm-cuddly stuff, richard.
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
 *******Please note email change*******
irvin_peckham@unomaha.edu
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I'm forwarding a couple of interesting articles (hope I don't duplicate).
 
The UC strike is important to grad students everywhere, and should be to
WPA-L, too.  I think you are mostly supportive....
 
Bill
=09=09since feelings are first
=09=09whoever pays attention to the grammar of things
=09=09will never really kiss you
 
=09=09=09=09=09----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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>Reply-To: <petejames@mail.utexas.edu>
>From: "Ray Watkins" <petejames@mail.utexas.edu>
>To: <GSC-SC@nwe.ufl.edu>
>Subject: FW: Pity the poor adjuncts?
>Date: Mon, 30 Nov 1998 21:02:13 -0600
>X-MSMail-Priority: Normal
>X-Mailer: Microsoft Outlook 8.5, Build 4.71.2173.0
>X-MimeOLE: Produced By Microsoft MimeOLE V4.72.3155.0
>Importance: Normal
>Sender: owner-gsc-sc@nwe.ufl.edu
>
>I hate to suggest an idea, and then also suggest someone else do it, but
>this Salon piece deserves an official answer from the GSC-SC, I think. Thi=
s
>might well be or become an all too common argument as the strike approache=
s,
>and Salon gets read and passed around allot. We might neutralize it in som=
e
>cases, and provide ammunition in others, especially regarding what the
>author considers our abandoning of the adjuncts.
>
>ray
>
>-----Original Message-----
>From: Chris Walters [mailto:chris57@io.com]
>Sent: Monday, November 30, 1998 6:47 PM
>To: petejames@mail.utexas.edu
>Subject: Pity the poor adjuncts?
>
>
>[from today's issue of Salon...f.y.i.  -cw]
>
>Will the upcoming strike by University of California graduate teaching
>assistants raise them from their serflike status -- or spell their
>eventual doom?
>
>                            BY SEAN McMEEKIN | This week, graduate
>students employed as teaching assistants in the massive University of
>California system plan to kick off the holiday season by going on
>strike. California's graduate TAs have clashed with university
>administrators frequently in the past decade over such matters as
>health insurance benefits and tuition fee remissions, but this will be
>the first time they have walked out simultaneously on all eight U.C.
>campuses.
>                            Never before have the graduate student
>teachers of U.C. been so well organized, or so unanimously focused on
>one goal: collective bargaining rights. Union recognition of TAs is the
>b=EAte noire of the U.C. Regents, the university's conservative governing
>board, and of the individual chancellors who carry out their policies.
>So far, the Regents have stubbornly resisted the drive for TA
>recognition in the courts, and university administrators have survived
>brief, largely uncoordinated strikes for union recognition staged at
>individual U.C. campuses each of the last three years.
>
>                            But the December action promises to be
>different. Rather than try, somewhat quixotically, to shut down
>enormous public research universities, TA strikers will deploy a
>"porous" picket line and even encourage their undergraduate students to
>continue attending classes. Having learned from the notorious public
>relations failure of a semester-end strike at Yale three years ago --
>when TAs graded assignments but refused to release their grades, thus
>incurring the wrath of undergraduate students and their parents --
>                            California's striking TAs will simply
>withdraw their labor for the month of December, in effect daring their
>universities to hire scabs to grade finals. The December walkout, which
>is organized and underwritten by the United Auto Workers (which has
>branched out deeply into the clerical and educational fields), may turn
>out to be, in the words of Christian Sweeney, a leading TA organizer at
>UC-Berkeley, "the largest graduate student labor action ever."
>
>                            Although it has carried a lower media
>profile than the curriculum wars and the ongoing struggle over
>affirmative action, the ever-tightening academic labor crunch is
>unquestionably the central issue facing higher education in America.
>The underemployed Ph.D. has become a clich=E9 in a job market that has
>seen the number of annual tenure-track job openings decline for most of
>this decade, even as undergraduate enrollments boom and class sizes
>inexorably rise. As universities have struggled to scale back budget
>outlays in response to decreasing public investment in higher
>education, they have increasingly filled classrooms with cheap,
>temporary labor. Large state schools such as the University of
>California have primarily done this by using a surplus pool of graduate
>students, whose numbers have exploded in the 1990s despite diminishing
>prospects in the academic job market. Smaller universities and
>community colleges, lacking extensive graduate programs, have largely
>relied on non-tenure-track "adjunct" professors, who now make up well
>over 40 percent of the academic labor force nationally, and are
>expected to outnumber full-time tenured and tenure-track faculty by
>2001.
>
>                            The lot of the adjuncts is not a happy one.
>Spin magazine recently published an expos=E9 by ex-doctoral student Eric
>Weisband on "Sucker Ph.D.s," who were gulled by a now infamous 1989
>Mellon Foundation report into believing "that an expected wave of
>faculty retirements beginning in the mid-'90s would threaten the health
>of higher education unless more college students could be persuaded to
>apply for doctoral degrees." Professors have, as expected, retired in
>great numbers in the 1990s, but their tenured positions have been
>retired along with them. Because they constitute an amorphous,
>transient and migratory work force, adjuncts have no unions and are
>consequently even more poorly compensated, on an hourly basis, than
>most of the unionized clerical and custodial employees of the schools
>where they work. Even graduate TAs, such as the U.C. strikers, make a
>better wage than adjuncts -- although adjuncts have Ph.D.s and graduate
>students do not.
>                            Alarmed that once-full-time faculty
>positions have been downsized into cheaper, part-time teaching junkets,
>the Higher Education Department of the American Federation of Teachers
>has issued a special report on "The Vanishing Professor."
>
>                            A labor conference held at the Graduate
>Center of the City University of New York in April 1998 has raised
>limited hopes that adjuncts in the nation's largest urban college
>system might win recognition through CUNY's faculty union, the
>Professional Staff Congress. But adjuncts are still outnumbered 9-1 by
>full-timers on the Staff Congress -- although they make up nearly 60
>percent of the CUNY faculty. The prospect of collective bargaining
>rights for adjunct professors remains, for most, a laughable pipe
>dream.
>
>
>                            With adjuncts largely powerless, the only
>effective resistance offered to the forces transforming the academic
>labor market has come from graduate students at large state research
>universities, where their numbers have reached critical mass. The
>universities of Oregon, Wisconsin and Michigan, long heavily dependent
>on graduate teaching assistants, have already been forced to recognize
>TA unions. Trends in the teaching demographics of the University of
>California seem to point in a similar direction. After a decade-long
>boom in doctoral program enrollments, graduate students now make up
>nearly 60 percent of U.C.'s instructional staff; full-time tenured or
>tenure-track professors account for 20 percent; the remaining fifth are
>adjuncts. And these TAs do not merely lead discussion sections of large
>lecture classes. Graduate students teach first-year foreign language
>classes, freshman English seminars and even many advanced colloquia
>devoted to undergraduate honors research. In light of these facts, it
>is hard to argue with the motto of U.C.'s TA unions: "The University
>Works Because We Do." By refusing to work this December, TAs are
>putting their slogan to the test: Will the university work without
>them?
>
>                            After being flooded with e-mails from
>undergraduates concerned that their university will, indeed, not "work"
>without the services of its graduate TAs, UC-Berkeley Chancellor Robert
>Berdahl called a special meeting with TAs from Berkeley's top-ranked
>history department to discuss the upcoming strike. Himself a history
>Ph.D., Berdahl hoped to defuse pre-strike tensions by exchanging views
>with graduate students he regarded as future colleagues, in their own
>department, in a setting geared toward the "collegiality" of academic
>discourse.
>
>                            Berdahl, a Midwesterner of imposing size
>but extremely congenial temperament, is only in his second year at
>Berkeley, and is still anxious to make a good impression on students
>who feel they barely known him. His gesture of solidarity with history
>doctoral students was not, however, received cordially. E-mails flew
>among history grads after his Oct. 28 invitation, accusing Berdahl of
>"scare-tactics and intimidation" among other things. But Sweeney, a
>second-year American history grad and TA union leader, convinced his
>colleagues that meeting with the chancellor of U.C.'s "flagship campus"
>offered an "opportunity to communicate why we want a union with
>collective bargaining rights and what we're willing to do to achieve
>that goal." Two brainstorming sessions followed, in which the graduate
>students worked out a strategy of rhetorical attack.
>
>                            When Berdahl arrived in the conference room
>of the history department on Nov. 12, the stage was set for an ambush.
>Although more than half of Berkeley's current history TAs have
>declined, for one reason or another, to walk out in December, not a
>single TA spoke out against the strike in front of Berdahl. Galvanized
>by Sweeney's strategic bull sessions, graduate students attending the
>meeting spoke as one, letting forth an eloquent cascade of grievances
>against Berkeley's academic labor practices. Unlike unionized employees
>of the University of California, TAs do not receive regular
>cost-of-living increases in their wages; they bore the brunt of state
>budget cuts on higher education enacted under Gov. Pete Wilson.
>
>                            Berkeley's graduate students, Monica Rico
>pointed out, won limited health coverage and tuition-fee remissions in
>previous strike actions, but these gains were granted by the university
>"on an ad-hoc basis," and could easily be revoked in the absence of
>permanent, union-negotiated contracts. Without collective bargaining
>recognition for TAs, the university could, in Rico's view, continue to
>take advantage of graduate students with impunity. After all, she
>complained, as a TA, her "$13,000-a-year voice [doesn't] have much
>chance of being heard." Only a union would give Rico and other TAs a
>fair chance for "redress of grievances." Graduate students with
>children, Vera Candiani explained to the chancellor, desperately needed
>a certain level of "predictability": They must be able to plan for
>future expenses without worrying about a possible revocation of health
>benefits or a reinstitution of fees. It was in order to lock in
>guaranteed compensation levels, Candiani declared, that "we have chosen
>a union to represent us, [and] that is our right."
>
>                            Against a chorus of hostile voices
>committed to TA unionization, Chancellor Berdahl struggled to uphold an
>idealistic view of the university as a haven of "collegial" discourse
>where the adversarial model of the shop floor had no place. Citing his
>prior experience as a member of the American Federation of Teachers
>union, and as a negotiator with TA unions at the University of Oregon,
>where he had been associate dean of undergraduate education, Berdahl
>argued that "collective bargaining isn't a dialogue." Because each
>group involved employs agents, "professional negotiators ... whose
>purpose is to win a point," the upshot of unionization was, in
>Berdahl's estimation, "to utterly destroy hope ... of collective
>conversations on either side of the table." Because of their devotion
>to "collegiality" and constructive "dialogue," universities were in the
>chancellor's view "not factories ... not like any other industry." And
>yet, when pressed by one graduate student to explain the ongoing
>"outsourcing" of academic labor in the 1990s -- the employment of
>adjuncts -- Berdahl tacitly admitted that in this instance, the factory
>model may have invaded the academy. This did not mean, however, that
>unionization was the answer.
>
>                            "Unions," Berdahl reminded the history TAs
>ominously, "have not prevented [corporate] downsizing." Nor would
>recognition of TAs' right to bargain collectively, he warned,
>necessarily "lead to different decisions by the university" on
>employment practices than would otherwise be made. Even while declaring
>allegiance to the lofty ideals of academia, Berdahl hinted, none too
>subtly, that he was willing to bow to the bottom line if necessary.
>
>                            The hidden subtext of Berdahl's warning was
>this: Graduate students are expendable. At an elite university like
>Berkeley especially, TAs are an expensive commodity. Permanent faculty
>members may love to have graduate students around who share a passion
>for scholarship, who provide cheap research assistance and who are,
>almost by definition, eager to please professor-mentors who act as
>all-powerful gatekeepers to academic success.
>
>                            But from the standpoint of university
>administration, graduate students are a luxury. They are not merely
>paid more than adjuncts when they teach; they also drain university
>resources with their fellowships, research and travel grants, and by
>tying up significant quantities of professors' own teaching time and
>office hours.
>                            Compared to the undergraduates whose
>tuition underwrites their paychecks, graduate students are indeed a
>privileged lot. Even the opportunity enjoyed by graduate students to
>teach undergrads, in many cases with little or no prior experience --
>and of course, without the Ph.D. degree that ostensibly qualifies them
>for such teaching -- could arguably be considered a privilege, a
>valuable apprenticeship. TAs receive a salary, which currently includes
>health coverage, for what is, in effect, on-the-job training. Not
>everyone outside the academy is so lucky.
>
>                            Of course, the chance afforded graduate
>students to teach is not merely a privilege, but also a serious
>responsibility. And many TAs, unwilling to abdicate their duties to
>their students at a critical time of year, have opted out of the
>December strike, regardless of their personal views on unionization.
>Graduate students were, after all, once undergraduates themselves, and
>most of them do not take lightly the prospect of walking out on their
>students.
>
>                            Lisa Swartout, the head TA of Berkeley's
>core European history survey course this fall, was herself an
>undergraduate at Berkeley, and knows how crucial a role graduate TAs
>play in large lecture courses. As an undergrad, Swartout recalls, "I
>really had to fight for any attention that I got"; as a graduate TA,
>she now feels a reciprocal obligation to her undergraduate students,
>recognizing that she represents "one of their lifelines to the
>university." To cut off this lifeline is not an easy decision to make,
>and even many dues-paying TA union members are hesitating before making
>it.
>
>                            When the University of California
>reinforces the ranks of these non-striking TAs with recruits from the
>vast statewide pool of underemployed Ph.D.s -- all potential scabs, on
>the cheap -- the expendability of graduate teaching assistants may be
>rudely exposed. If graduate students continue the national trend of
>striking for union recognition, Chancellor Berdahl admonished
>Berkeley's history TAs in a barely veiled threat, "universities will
>shift resources towards [adjuncts]." After all, doing so would be both
>"cheaper" and "easier" than dealing with militant union
>representatives. What's more, Berdahl concluded, the inevitable result
>of more adjunct hiring would be a "shrinking of graduate programs." By
>demanding to be treated as union labor, strikers may indeed win the
>right to be treated as union labor, and see most of their jobs taken
>over by non-union adjuncts -- who will actually be more qualified and
>more experienced than the unionized employees they are replacing. Those
>few TAs still hired each semester may enjoy "predictability," with full
>knowledge of their rights and benefits; but the mushrooming ranks of
>graduate students turned down for teaching positions would enjoy no
>benefits, no compensation, at all. The strikers may, in short, be
>punished by their success.
>
>                            By diverting attention away from the
>desperate plight of the adjuncts, graduate student strikers may also
>have unwittingly played right into the hands of the cost-cutting
>university administrators who are their true adversaries. In
>California, the TA strikes have mobilized the university's legal
>department in a concerted, and very expensive, effort to block
>unionization. After their battles with striking graduate students, U.C.
>administrators are not likely to suffer kindly any future unionization
>drives by adjuncts; and without the eventual organization of adjuncts,
>it is hard to imagine that the tenured academic labor squeeze -- the
>vanishing professor problem -- will disappear. The frustrating
>experience with TA unions may instead teach universities that
>exploiting adjuncts is the ideal way to toe the bottom line and
>accelerate the process of academic corporatization already under way.
>Graduate students are, ideally, future professors in the making, but in
>practice most of them will end up, sooner or later, as adjuncts. Many
>of these unlucky adjuncts may come to regret the way they abused the
>privileges they once enjoyed as graduate students, when they bit the
>hand that was still feeding them generously even while those less
>fortunate fought desperately for any scraps thrown their way.
>                            SALON | Nov. 30, 1998
>
>                            Sean McMeekin is a Ph.D. candidate in
>history at UC-Berkeley. He is not currently teaching and does not
>belong to the union.
>
>
danika m brown
Rhetoric and the Teaching of English
Department of English
University of Arizona
http://www.u.arizona.edu/~danika
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Here's another in a different vein.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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forwarded by randy accetta...thanks!
 
 
Below is an article that they published last
>month by a PhD student  in NYC who never got a job--it was much more
>sympathetic to grad students  struggles. -- From November 8th, I  believe:
>BY ANNALEE NEWITZ
>I""  If not graduate school, then what? Oblivion.  In retrospect, I realize
>I had convinced myself that being a graduate student  was an end in itself,
>a destination rather than a temporary stopping-off zone on  my way to
>something else. My inexperience, combined with Berkeley's academic
>insularity, encouraged my fantasy of everlasting graduate school.
>Especially  these days, when graduate students are expected to teach and
>publish before they  earn their degrees, a professorship really is just
>graduate school with better  pay.  """"""  mattered.  """" employment as
>tenure-track professors within a year of  receiving their degrees (and some
>of those students have already been on the  market five years, while
>getting their degrees). As pundits and professors have  been saying
>throughout the 1990s, there is indeed a job crisis in higher  education,
>particularly within the humanities and social sciences.  What's telling
>about the recent outcry over this crisis is that the  disappearance of
>traditional academic jobs is largely being mourned by academics
>themselves. Often, it's the relatively privileged professors, those with
>tenure  at research institutions, who seem most despondent over my
>predicament as a  victim of the academic job meltdown. Rarely have I seen
>any public protest from  unemployed Ph.D.s or flex-timed adjunct
>professors. Most of us are too busy commuting to three  part-time teaching
>jobs, or trying to beef up our skill sets by learning Java  and HTML
>instead of Latin and Old English.  But there's more to it than that. It's
>not that the famous tenured radicals  such as academic labor activist Cary
>Nelson speak for us because we are too  tired to speak for ourselves.
>Something else is at work -- a system of beliefs  that has sent the
>professorate into melancholia and people like myself into  silence and
>paralysis. Not to put too fine a point on it, this system is as old  as the
>ivory tower itself: It's known as elitism.  I don't mean to accuse Nelson
>and his colleagues of elitism. After all, it's  from his own work and that
>of other public intellectuals, like  professor-cum-Village Voice pundit
>Michael B&eacute;rub&eacute;"" in the first place. What I want to suggest
>instead is  that elitism is still -- despite the so-called democratization
>of higher  education -- built into the structure of the academy. Ever since
>the G.I. Bill  and affirmative action programs drew a less typically
>aristocratic population  into universities after World War II, campus
>radicals and liberal social critics  have celebrated the potential for
>higher education to bring intellectual  interests in line with more
>egalitarian ones. And yet earning a Ph.D. in the  humanities or social
>sciences is, at this point, supposedly good for nothing but  university
>teaching. We're studying and laboring with the antiquated idea that  higher
>education should give back only to itself and not nourish other
>communities and industries.  "" Ph.D.s;  university administrations should
>stop converting full-time positions into  part-time ones; and most of all,
>state and federal governments should stop  cutting back on university
>budgets.  "" to academic  careers. Although our professors clearly mean
>well, their responses to the job  crisis shy away from questioning why we
>must consider university-level teaching  the only appropriate use of our
>Ph.D.s. Within the sciences, after all, there is  no shame attached to
>leaving academe and pursuing a career in industry.  ""? Beneath all the wry
>remarks lurks the knowledge that we're being  kept out of the intellectual
>frat house. Without entree into the land of  learning for learning's sake,
>the academic identity seems not only worthless,  but ostentatiously faked,
>like counterfeit money printed on construction paper.  Those feelings hit
>me hard when I realized that I would be joining the ranks of  Ph.D.s
>graduating without professorships. Like some sort of addict, I had been  in
>denial about my little problem until one night when I found myself curled
>into a fetal position on the floor of my lover's bedroom, naked, crying and
> shivering uncontrollably. Melodramatically, I imagined that I had become
>the  living dead. Having somehow survived my own demise, I was doomed to
>walk the  earth like an intellectual corpse, my knowledge gradually rotting
>away.   OUT OF ACADEMIA | PAGE 1, 2
>- - - - - - - - - -  It was all made so much  worse by my having spent my
>entire life preparing to be Professor Newitz. I did  everything to make
>myself into a ragingly proficient scholar. While teaching and  writing my
>dissertation, I also published articles in prominent journals,  co-edited a
>widely publicized anthology of essays for an academic press,  presented my
>research at national conferences and incorporated a small  educational
>nonprofit organization that promotes the critical use of new and
>alternative media. My work was considered such an unusual example of
>graduate  scholarship that I was profiled in Lingua Franca's Real Guide to
>Grad School.  And yet, although I interviewed over a period of three years
>at a number of  excellent universities, no job offers materialized.
>"""""""""" Two of my fellow graduates are heading down to  Hollywood to
>break into scriptwriting. One is going back to law school; another  is
>temping while he continues to lead a reading group on Marxist theory. Our
>tales of woe and financial uncertainty are apparently so universally
>poignant  that they've even been given the Gen X twist in a Spin article
>about Ph.D.s with  crappy jobs.  But I'm not so sure we need to be hauling
>out the Sturm und Drang just  yet. The problem is not our so-called crappy
>jobs; it's an educational system  that teaches us to think we are not
>proper intellectuals unless we are employed  as academics. Why should my
>colleagues and I be ashamed to take our considerable  knowledge and work as
>writers, designers, administrators, researchers and  teachers outside
>academia? Why should our worth as scholars be measured in  tenure tracks?
>In theory, everyone in the United States has the right to be educated. And
>yet, rather undemocratically, we continue to isolate education (and the
>educated) in certain elite institutions, effectively eliminating the
>possibility  that useful ideas developed in the academy will ever reach a
>public that truly  needs them. Being more educated than other people does
>not mean we should escape  the real world. We should use our education to
>change the world for the better  rather than hiding from it.  "" It is
>imperative for graduate  students to understand that becoming a professor
>is only one of many careers  they might pursue with their advanced degrees.
> During my less apocalyptic moments, I've become somewhat gleeful thinking
>about Ph.D.s pouring into Hollywood, writing sly sitcom scripts and weirdly
> symbolic movies of the week. I like the idea of teachers at Heald Business
> School who have studied class consciousness in American poetry, lawyers
>who have  analyzed the humor of sexual transgression in literary obscenity
>trials and  technical writers who have explored the way information
>technologies change the  way we use language. These are the people whose
>higher education is relevant to  their lives, despite the fact that their
>experiences fall outside the purview of  university curricula.  What I
>want, finally, is for Ph.D.s to be proud of what they've learned, not
>because they've been granted the title of professor, but because they've
>done  something useful with their minds. Likewise, I hope that professors
>will come to  appreciate that all teaching does not have to end in the
>production of more  professors. We should not be wringing our hands over
>the loss of tenure-track  jobs, but trying instead to build an honorable
>tradition for thinkers who work  outside the university system.  Although
>my despair over the loss of an academic future has begun to wane,  and I've
>found work as a freelance writer, I finally realized that I had to  leave
>Berkeley. Every campus building and student-clogged cafe made me feel like
>I was watching an ex-lover flirt with other people as if nothing were wrong
> between us. So I moved to San Francisco. Now it takes me over an hour and
>a half  on public transportation to get to the place I thought of for 10
>years as my  refuge, my true community, my raison d'&ecirc;tre. Like
>everyone who has ever  been in a dysfunctional romantic relationship, I had
>to learn new boundaries.  UC-Berkeley became a place I would visit only
>when I was offered something  concrete, like a part-time lectureship. No
>more would sweet promises and false  hopes lure me back.  Except, of
>course, if the offer were good enough. I'm still infatuated with  research,
>still solicit the occasional teaching position. I'll even confess to  being
>on the market again this year, looking for academic jobs. This time I'm
>seeking many other types of employment, too: I know my intellectual dignity
>does  not rest on being called professor. And yet no matter what happens, I
>suppose I  will always foolishly, perhaps even self-destructively, adore
>the university  like a first lover, who broke my heart but taught me the
>true meaning of  seduction.
>
danika m brown
Rhetoric and the Teaching of English
Department of English
University of Arizona
http://www.u.arizona.edu/~danika
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Steve North wrote:
 
>So learning takes place, and certain kinds of "knowledge" are produced,
>transmitted, or whatever metaphor we might settle on. But we would need to
>consider the underlying value systems that would lead us to honor this
>sort of learning. Why--in other than an immediately practical sense--is it
>"better" to be "inspired" by a "stirring" lecturer than, say, to shout
>questions, or sit in the front row muttering, or try to get the
>lecturer to engage in a call-and-response pattern? As the ideal "subject"
>of a lifetime of often badly prepared Sunday sermons--I sit at attention,
>nod agreement, etc.--I often think we'd all be better off if some of us
>interrupted a lot more often.
 
Which brings me back again to my apparent whisper into the void: Why should
the monovocal lecture - and not often enough the artfully performed one at
that - be the default mode at our conferences, especially CCCC?  Even
granting David Schwalm's point that experts can be highly active listeners,
there ought to be even more effective ways of engaging that thinking
process--and capturing the results.  I always feel as if the most flagrantly
wasted resource in the field is the body of thoughts generated in the
collected CCCC audiences.  I suspect other attendees at the last Penn State
conference, where much of this excess thought was nicely available, would
confirm my impression that it was an unusually valuable experience.  The
Pedagogy of the Oppressed Conference, and particularly its theater
workshops, also often demonstrates other possibilities.
 
Check your own use of lecturing, at CCCC or elsewhere, against my rough
hypothesis: at least half the time lecturing is simply the result of a
failure of imagination - the failure of the one quality that could redeem
it.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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At 02:20 PM 12/4/98 -0600, Keith Rhodes wrote:
 
>Which brings me back again to my apparent whisper into the void: Why should
>the monovocal lecture - and not often enough the artfully performed one at
>that - be the default mode at our conferences, especially CCCC?
 
Good question.  We seem to know better at WPA, where the formal
paper-cum-lecture is the exception, and even where it's employed in plenary
sessions, it's grist for discussion mills in small and large groups.  I
much prefer conference presentations (at CCCC or wherever) that include
some sort of activity that requires me to be a participant as well as a
polite (or cynical or enraptured or whatever) listener.  Over the years,
I've learned to avoid sessions that are based on reading aloud rather than
presentation in a fuller sense.
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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The most productive conferences I go to these days do not include
presentations at all, with the possible exception of some sort of plenary,
which is often epideictic in nature. The rest is usually given over to
thematic work sessions of some sort. These are working conferences rather than
show and tell, and, if they get messed up, it is usually the result of
discussion management strategies poorly chosen or poorly implemented. But the
4Cs has gotten too big to be a working conference of this sort. The
"presentations" serve as a good excuse to get our institutions to pay our air
fare so that we can get together and talk con structively in the hallways.
This is not so much a condemnation of lecturing as it is a problem with big
conferences--a poorr environment for learning.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 5 Dec 1998 07:22:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: Lectures, distance learning, etc.
In-Reply-To:  <153B8DF8770CD211AB0A0000F8257DD82C04EF@DILBERT>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Keith: sounds fine to me--to dump a good bit of the monologuing, that is.
 
 
Steve North
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On the subject of the "lecture" mode of most conferences in our field(s):
My eyes were opened some years ago when a colleague, a Shakespeare
scholar, was shocked to learn that we "wasted time" reading papers to each
other.  In the two or three major Shakespeare/Elizabethan era conferences
she attended, conferences participants received lists of paper titles
ahead of time, ordered the papers they wanted to read, and then attended
the sessions in which those papers were discussed and debated.  This
seemed to me a civilized compromise with those who still want to have
formal papers and those who don't want to fight sleep as they listen to
them.  This is not to mention, of course, the dozens of alternative
methods  of "presentation" that have been posted over the past couple of
weeks.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Science conferences often do something that I think comp/rhet conference
might do well to imitate:  poster sessions.  The conference provides
space for individuals to set up a poster and to sit alongside it.  The
poster=97combination of graphics and text=97presents an experiment or lab
project.  People drift from poster to poster, and if they find something
that connects with their own work, they often can find the owner there
next to the poster willing to talk and share info. =20
 
Opposite of the formal 20-minute "presentation."
 
Rich
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Dear Colleagues,
 
This is just a note to let you know that I will be away from Michigan Tech
December, January, and February, teaching at UCSD. My email addresses will
remain the same, for now. Continue to send manuscripts or other inquiries
about the journal to Tech. (Email: wpajourl@mtu.edu; address: Humanities
Dept., Michigan Tech Univ, 1400 Townsend Dr., Houghton, MI, 49931)
 
I have a very capable assistant at Tech who will keep things running
smoothly -- Angela Buchanan -- and I  believe we have procedures in place
that will allow me to continue my editorial tasks without any significant
delays (owing to the wonders of email and overnight delivery services!). As
you may know, Marguerite Helmers, my Co-editor, is working with the
printers on the last steps in the publication of our first issue, and we
are well on our way with the spring issue. The journal has received a
healthy number of subscriptions; please continue to send us your work and
encourage your colleagues to do the same.
 
I will see some of you at the MLA. My best to you all.
 
Dennis
 
ps. I apologize to the Council for cross-listing this.
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On Sat, 5 Dec 1998, Dennis A. Lynch wrote:
 
> Dear Colleagues,
>
> This is just a note to let you know that I will be away from Michigan Tech
> December, January, and February, teaching at UCSD.
 
 
Dennis,
        Holy Wah!
        As a native Yooper, I just wish you could have found three better
months to be out of Houghton and in SAN DIEGO!!!!
 
Enjoy,
 
Dave Stacey
=========================================================================
Date:         Sun, 6 Dec 1998 10:34:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
Subject:      Re: Mich Tech
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
> On Sat, 5 Dec 1998, Dennis A. Lynch wrote:
>
> > Dear Colleagues,
> >
> > This is just a note to let you know that I will be away from Michigan Tech
> > December, January, and February, teaching at UCSD.
 
 This is shocking news!    That Michigan Tech *has* a writing program, that is.
:-)   My Dad and his two brothers, one of my brothers, and two of my cousins all
went there and all I can say is, well, let's just say they didn't focus on writing
skills. . . .
 
 
 
BTW, Dennis did you happen to meet my Uncle John who taught at tech for a number
of years until he recently retired?
 
Oh, yeah.  I second the notion about the bad timing of leafing ta UP.  I was bornt
in Ishpeming.  (Though I was raist in Nortern Minnesota).
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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Okay, everyone.  Take a deep breath and read the entire post before
responding.  :-)  C.P.
 
 
-------------------------------------------------------------------------
> On Sun, 6 Dec 1998, Steve Jamar wrote:
>
> This is shocking news!  That Michigan Tech *has* a writing program,
> that is.  :-)  My Dad and his two brothers, one of my brothers, and two
> of my cousins all went there and all I can say is, well, let's just say
> they didn't focus on writing skills. . . .
>
> BTW, Dennis did you happen to meet my Uncle John who taught at tech for
> a number of years until he recently retired?
>
> Oh, yeah.  I second the notion about the bad timing of leafing ta UP.  I
> was bornt in Ishpeming.  (Though I was raist in Nortern Minnesota).
>
> Cheers,
> Steve
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But, CCCC sessions and the things done within them are more about gaining
status in the academic world than imparting valuable knowledge, and status
seekers (which I guess we all must be in this atmosphere today) must carve
out a niche, even if it means speaking in tongues (languages imparted
directly from the gods of academia, Burke, Derrida, Lacan, Freud, or
whomever.  I admit I'm going to try that if I ever get anywhere to do it,
but for me that's an admission that just maybe my best strength (and yours
too, my colleagues) is that on the bottom line our internal and very
personal satisfaction doesn't have much to do with status.
 
Besides, if one really does have a niche, then one owns a valuable
commodity: the language of that niche, so why share it in ways that are
productive and understandable to everyone--then it won't be ONE's niche
anymore.
 
Call me cynical, but a small part of what I have said here is humor.  :-)
 
On Fri, 4 Dec 1998, Rhodes, Keith wrote:
 
> Steve North wrote:
>
> >So learning takes place, and certain kinds of "knowledge" are produced,
> >transmitted, or whatever metaphor we might settle on. But we would need to
> >consider the underlying value systems that would lead us to honor this
> >sort of learning. Why--in other than an immediately practical sense--is it
> >"better" to be "inspired" by a "stirring" lecturer than, say, to shout
> >questions, or sit in the front row muttering, or try to get the
> >lecturer to engage in a call-and-response pattern? As the ideal "subject"
> >of a lifetime of often badly prepared Sunday sermons--I sit at attention,
> >nod agreement, etc.--I often think we'd all be better off if some of us
> >interrupted a lot more often.
>
> Which brings me back again to my apparent whisper into the void: Why should
> the monovocal lecture - and not often enough the artfully performed one at
> that - be the default mode at our conferences, especially CCCC?  Even
> granting David Schwalm's point that experts can be highly active listeners,
> there ought to be even more effective ways of engaging that thinking
> process--and capturing the results.  I always feel as if the most flagrantly
> wasted resource in the field is the body of thoughts generated in the
> collected CCCC audiences.  I suspect other attendees at the last Penn State
> conference, where much of this excess thought was nicely available, would
> confirm my impression that it was an unusually valuable experience.  The
> Pedagogy of the Oppressed Conference, and particularly its theater
> workshops, also often demonstrates other possibilities.
>
> Check your own use of lecturing, at CCCC or elsewhere, against my rough
> hypothesis: at least half the time lecturing is simply the result of a
> failure of imagination - the failure of the one quality that could redeem
> it.
>
> *------------------------------------------*
> | Keith Rhodes, Coordinator of Composition
> | Northwest Missouri State University
> | Maryville, MO 64468 | 660-562-1860
> | krhodes@mail.nwmissouri.edu
> | http://www.nwmissouri.edu/~krhodes
> *------------------------------------------*
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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>This is just a note to let you know that I will be away from Michigan Tech
>December, January, and February, teaching at UCSD. My email addresses will
>remain the same, for now. Continue to send manuscripts or other inquiries
>about the journal to Tech. (Email: wpajourl@mtu.edu; address: Humanities
>Dept., Michigan Tech Univ, 1400 Townsend Dr., Houghton, MI, 49931)
 
This sounds more than a little bit suspicious to me.  How can Dennis give
up December, January, and March in Houghton for the hardships of San Diego?
I suspect that this will by more than a bit damaging to our editor, from a
moral standpoint...
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
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Colleagues,
 
I did not expect such a ruckus...I promise I will be working hard.
 
As for Tech's writing program, you could say we have a few people who know
something about teaching writing here...
 
Best,
 
Dennis
 
 
 
 
>> On Sat, 5 Dec 1998, Dennis A. Lynch wrote:
>>
>> > Dear Colleagues,
>> >
>> > This is just a note to let you know that I will be away from Michigan Tech
>> > December, January, and February, teaching at UCSD.
>
> This is shocking news!    That Michigan Tech *has* a writing program,
>that is.
>:-)   My Dad and his two brothers, one of my brothers, and two of my
>cousins all
>went there and all I can say is, well, let's just say they didn't focus on
>writing
>skills. . . .
>
>
>
>BTW, Dennis did you happen to meet my Uncle John who taught at tech for a
>number
>of years until he recently retired?
>
>Oh, yeah.  I second the notion about the bad timing of leafing ta UP.  I
>was bornt
>in Ishpeming.  (Though I was raist in Nortern Minnesota).
>
>Cheers,
>Steve
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.  I see and remember.  I do and understand.
>
>Chinese proverb.
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At the Washington DC 4C's, a group from the Purdue Writing Lab used the
poster session model for a session on various aspects of working with
students in the writing lab (the research paper, working with ESL students,
working with adult students).  Attendance was quite high and a number of
people told me (the coordinator) how useful and interesting it was.  The
participants later talked about the fact that they were able to make
contacts with people who were interested in the same things they were;
everyone saw it as a great way to present information and meet people.
 
Barb L'Eplattenier
 
Richard Haswell wrote:
 
> Science conferences often do something that I think comp/rhet conference
> might do well to imitate:  poster sessions.  The conference provides
> space for individuals to set up a poster and to sit alongside it.  The
> poster combination of graphics and text presents an experiment or lab
> project.  People drift from poster to poster, and if they find something
> that connects with their own work, they often can find the owner there
> next to the poster willing to talk and share info.
>
> Opposite of the formal 20-minute "presentation."
>
> Rich
 
--
 
                           "If you have to swallow a frog, don't stare at
it too long"  --Mark Twain
 
Barbara L'Eplattenier
bleplatt@ualr.edu
Dept. of Rhetoric and Writing
University of Arkansas--Little Rock
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Lord Byron on Dennis's moral development:
 
'Tis a sad thing, I cannot choose but say,
And all the fault of that indecent sun,
Who cannot leave alone our helpless clay,
But will keep baking, broiling, burning on,
That howsoever people fast and pray,
The flesh is frail, and so the soul undone:
What men call gallantry, and gods adultry,
Is much more common where the climate's sultry.
 
Happy the nations of the moral North!
Where all is virtue, and the winter season
Sends sin, without a rag on, shivering forth
('Twas snow that brought St. Anthony to reason). . . .
 
Yours Truly,
 
Helpless Clay in Arizona
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>
> This sounds more than a little bit suspicious to me.  How can Dennis give
> up December, January, and March in Houghton for the hardships of San Diego?
> I suspect that this will by more than a bit damaging to our editor, from a
> moral standpoint...
 
But I heard on the Weather Channel that San Diego had snow
recently. Houghton has had nary a drop. That sounds mighty
ominous to me... Maybe the cosmos is awry. Lynch will set
things right.
 
kk
--
---------------------------------------------------------------
       Karla Saari Kitalong  kitalong@mtu.edu
---------------------------------------------------------------
URL:   http://www.hu.mtu.edu/~kitalong/
voice: 906-487-3262         Michigan Technological University
fax  : 906-487-3559         Houghton, MI 49931
---------------------------------------------------------------
  "'Things could be worse' just doesn't sing like 'If it feels
          good, do it!!'" -- Arlo to Janis, June 2, 1998
---------------------------------------------------------------
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Can it be that one of our WPAers has made it into Sports Illustrated?
Jack, is that your letter?
 
Steve North
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Ooops.  My apologies to the list.  The message I sent was intended to go to just
Prof. Lynch -  I hit the wrong "reply to" button.
 
Sorry.
 
And I thought the humorous tone was made sufficiently plain.  It was not my intention
to impugn Prof. Lynch or Michigan Tech.  We all graduate students who have achieved,
shall we say, less than ideal results despite the best efforts of teachers and WPAs
and colleges and universities.
 
My Dad told a story (which others have confirmed as true) that he was allowed to
graduate from Michigan Tech because he promised his English teacher that he would
always have a secretary to correct his writing.
 
That was 40 years ago.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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It seems to me that several points have emerged from the discussion
about lecturing and distance learning:
 
1) Some people have said that lecturing and distance learning are by
definition inferior to practically any other form of teaching.  Others
have insisted that lecturing and distance learning can be done in either
more or less effective ways.  Many people have chimed in to say that
lecturing can be efficient, even exciting, if done right, and not
always/already an exercise of authoritarian power.  Distance learning can
be interactive and exciting, can address individual student interests and
skills, etc.
 
2) We've also seen some (healthy, I think) criticism of the idea that
practically anything is better than lecturing.  So-called student-centered
techniques (small group work, for example) are no panacea.  Not only
leftists but also feminists have pointed to the ways in which unequal
power relations can be perpetuated by these methods.
 
3) Answers about the effectiveness of lecturing and distance learning, the
motivation to embrace these methods, even the ethics of using these
methods depend on who you're talking to.  For a teacher, "effectiveness"
means how well (and what) students learn.  ("If distance learning will
help me achieve my teaching goals, and I perceive that it's working, then
I'll use it.  If it also saves money, that's a by-product.")  For an
administrator, "effectiveness" is usually preceded by the word "cost."
("If I lose some pedagogical effectiveness and I know it, I may mandate
lecturing anyway because I've got a budget to balance and I'll accept the
trade-off since lecturing is 'good enough'".)  When teachers argue with
administrators, maybe we're arguing not so much about the realities of
whether lecturing is a better pedagogy or not, but about our underlying
priorities.
 
In other words, I guess I would say cynically that when
administrators go looking for proof of the wonders of lecturing (isn't
this how Dave Schwalm started this strand?), they're
just looking for other ways to shore up their real agenda, which is
cutting costs.  This would explain why arguing with them about the
pedagogical downside of lecturing rarely gets us anywhere.  So maybe an
argument that would make more sense would sell the cost-effectiveness of
alternatives to lecturing, as unlikely and mercenary as that seems.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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It's one and the same.  In fact, this letter marks Jack's
SECOND publication in the esteemed journal SI.  Last year,
he published some astute observations about Tony Gwynn.
 
Maybe Jack can get a regular column.
 
Mike Zerbe
 
Michael J. Zerbe                    Office: 540-568-3763
Institute of Technical &         Fax:    540-568-8070
 Scientific Communication     Home: 540-801-0825
MSC 1803
James Madison University     E-Mail: zerbemj@jmu.edu
Harrisonburg, VA 22807
          USA
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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-- CALL FOR PROPOSALS --
Writing Across the Curriculum Section
The 41st Annual Convention of the Midwest Modern Language Association
November 4-6, 1999     Marriott City Center     Minneapolis, MN
 
Theme: Exploring the Tensions of WAC
By its very nature, Writing Across the Curriculum creates a variety of
curricular, pedagogical, and political tensions.  It can create
hierarchical tensions between faculty members and administration,
interpersonal tensions between colleagues within and across disciplines,
and even intrapersonal tensions between what a WAC director says about the
composing process versus what he or she actually does as a writer.  This
session will explore these and other such tensions surrounding WAC, how
they originate, how they evolve, and their short and long-term implications
for WAC programs.  Possible questions to consider include:
 
* What other tensions surround WAC?
 
* Are such forces necessarily negative or can they be positive,
life-sustaining influences for WAC programs?
 
* How might emerging programs best address these tensions?
 
* How do successful WAC programs transform potentially negative forces into
positive outcomes?
 
* And finally, how do tensions such as those mentioned above affect
day-to-day program matters such as funding, workshop participation, and
staffing of WAC/WID courses?
 
Proposals which address one or more such questions, expand upon the theme,
and/or challenge the ideas raised here are welcome.
 
 
Submission Guidelines
Send proposals of no more than one page to the address below.  (Electronic
submissions are also welcomed.)  Please ensure that your proposal includes
your name, address, telephone number, and e-mail address.  The deadline for
submissions is April 2, 1999.
 
 
 
Eric V. Martin
Director of English and Writing Across the Curriculum
The University of Findlay
1000 North Main Street, Findlay, Ohio  45840
Voice: 419/424-4643  Email: martin_e@lucy.findlay.edu
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Call for Papers
 
Teaching Writing in College Session
M/MLA 1999 Conference
November 4-6, 1999
Minneapolis, MN
 
 
"Composition vs. Literature:  The End(s) of Education"
 
This session  aims to wake up the sleeping dogs that lie in most
departments of English that have remained intact, i.e. that have not split
into separate departments of literature and writing.  Possible topics
include a return to the Gary Tate/Erika Lindeman debate over whether
literature belongs in first year composition courses; responses to Sharon
Crowley's recent call to eliminate required first year composition;
analyses of the demand for writing courses,  the development of writing
theory, or the professionalization of "rhetoric and composition" as an
academic discipline; analyses of the economics and politics of teaching
literature and composition in the same department; reflections on where
writing instruction fits in the "University in Ruins."
 
Send a 1-page (single-spaced) proposal by April 1, 1999, in hard copy or
electronically to:
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
English Department
University of Missouri-Rolla
Rolla, MO  65409
bergmann@umr.edu
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Bill--
Right on about status, etc.  It (and the demand for "productivity")
generates god knows how much trivia and drivel.  Have you read Paige
Smith's KILLING THE SPIRIT?
--Ed Kearns
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Richard: I know this schtick, and it is an intriguing notion--but also, I
think, flawed. Two points:
 
1. I don't recall Z and M actually favoring any pedagogy. My memory of the
end of that book is that they resist the bourgeois pressure--the
pseudo-critique--to come up with some "better" way. They're not falling
for that.
 
2. In any case, though, I don't see what it means to say that a lecture
pedagogy is more "honest" in revealing its relations to power. Is there
some sort of continuum here, so that something like a gulag class--lots of
recitation, corporal punishment, sleep and food deprivation, etc.--would
be really, really honest, and that the summary execution of "failures"
would be part of the lesson? (I know: sounds like Catholic school again!
Just kidding . . . . ) The sort of unidirectional readings of "power" and
its operations necessary to support such a continuum seem pretty
problematic to me, and do so even to Morton (I think), at least in that
piece he has published on his tussles with a student who appealed a grade
in one of his courses. (Morton raises some interesting questions about
just how much power the "critical" or "oppositional" pedagogue actually
has in a place like Syracuse.)
 
Anyhow, all I was suggesting with my paranoid reading of lectures was what
I said: that it seems to me more useful, or at least more fun, to
complicate the notions of teaching and learning, and to do so in part by
trying to articulate the values implicit in practices (in context). Which
is what you were doing.
 
Steve North
SUNY Albany
 
 
On Fri, 4 Dec 1998, JENSETH, RICHARD wrote:
 
> Well, since were being a little paranoid and skeptical here, I'm
> reminded of the quite harsh critiques of "liberatory" pedagogies
> offered by marxists like Zavarzadeh and Morton.  Small groups,
> the friendly freshman comp circle, the teacher as "co-learner"
> in the creation of :new knowledge."  All of this is seen as
> a simulation of resistance to dominant ideology, a carefully
> staged performance, directed by the instructor but sponsored by
> you know who...Moloch! He quotes Baudrillard:  "Power can stage
> its own murder in order to survive,"  Whew!!  As I recall,
> Zavarzadeh prefers the old-fashioned lecture-- with its lecturn
> and teacher-centered knowledge, to be learned word for word or else.
> At least it's honest-- power showing itself, and its relations to
> knowledge.  It alerts students to see schooling as a kind of
> ideological contact sport, not as a warm and cuddly place. It's an
> argument I've always found challenging.  If you're interested,
> see Theory/Pedagogy/Politics (Illinois, 1991).
>
> Richard Jenseth
> St. Lawrence University
>
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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I wouldn't bet on it resolving without a spree of axe-firings, would
anyone?
 
Good luck to the students, I say.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
 
---------- Forwarded message ----------
Date: Mon, 7 Dec 1998 09:13:34 -0800
From: danika brown <danika@U.Arizona.EDU>
Reply-To: Facilitate Discusstion Among English Graduate Union
    <EGUNET@LISTSERV.ARIZONA.EDU>
To: EGUNET@LISTSERV.ARIZONA.EDU
Subject: Latest news on UC Strike
 
>Date: Mon, 07 Dec 1998 07:29:05 -0800
>From: HardingCastillo <6500sjh1@ucsbuxa.ucsb.edu>
>X-Mailer: Mozilla 4.04 [en] (Win95; I)
>To: e-grad@nwe.ufl.edu
>Subject: Latest news on UC Strike
>Sender: owner-e-grad@nwe.ufl.edu
>
>> This is a press release from AGSE/UAW:
>>
>> >From AGSE/UAW local 2165:
>>
>> UAW ACADEMIC UNIONS AT UNIVERSITY OF CALIFORNIA AGREE TO RECESS STRIKE:
>> TALKS TO BEGIN WITHIN 10 DAYS
>>
>> Based on a proposal initiated by state Sentate President Pro Tem John
>> Burton and Assembly Speaker Antonia Villaraigosa, the University of
>> California and the UAW have agreed to a 45-day cooling off period in
>> the current labor dispute involving teaching assistants, readers, and
>> tutors.
>>
>> During this period, the parties have agreed to meet to discuss the
>> concerns of both sides in an attempt to resolve the issues that led to
>> the strike.  The strike, called over the issue of recognition for
>> graduate teaching assistants, will be recessed during the cooling off
>> period, and striking TAs will return to work Monday, December 7, to
>> complete the fall term.  Talks will begin within 10 days.
>>
>> Union leader Ricardo Ochoa, President of AGSE/UAW Berkeley praised the
>> solidarity of the union's membership.  "It's unfortunate that after 15
>> years, we had to resort to a system-wide strike.  Nevertheless, our
>> members demonstrated great strength and unity on all eight campuses,
>> and we are very hopeful that the discussions will resolve the
>> recognition issue and allow us to move forward.  If they don't, we are
>> fully prepared to resume our strike as necessary.  In the meantime, we
>> look forward to resuming the contribution our members make to quality
>> undergraduate education."
>>
>> The UAW thanked Burton and Villaraigosa for their efforts in
>> establishing the cooling off period and the talks, which the University
>> and the UAW both hope will lay a foundation for their future
>> relationship.
>>
>> UAW Vice President Elizabeth Bunn who heads the Union's Technical,
>> Office and Prfessional department (TOP) welcomed the University's
>> agreement to meet, "We believe that direct, face-to-face talks are the
>> best means of resolving this dispute.  We approach these discussions in
>> good faith and with confidence that University officials will do
>> likewise.  Our goal is that the talks will result in recognition of the
>> UAW as the exclusive collective bargaining agent for teaching
>> assistants, readers, and tutors and that we can move from there to a
>> mutually productive relationship."
>
>
>
>
danika m brown
Rhetoric and the Teaching of English
Department of English
University of Arizona
http://www.u.arizona.edu/~danika
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On Mon, 7 Dec 1998, Mike Zerbe wrote:
> It's one and the same.  In fact, this letter marks Jack's
> SECOND publication in the esteemed journal SI.  Last year,
> he published some astute observations about Tony Gwynn.
> Maybe Jack can get a regular column.
 
Yeah, but would it count for tenure?  ;)
 
Kurt Bouman
=========================================================================
Date:         Mon, 7 Dec 1998 11:08:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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>It's one and the same.  In fact, this letter marks Jack's
>SECOND publication in the esteemed journal SI.  Last year,
>he published some astute observations about Tony Gwynn.
>
>Maybe Jack can get a regular column.
 
Why not?  He'd have good company: Toby Fulwiler contributes a regular
column for  BMW's magazine, on how motorcyclists can write about their
travels.
 
Marty Townsend
 
>
>Mike Zerbe
>
>Michael J. Zerbe                    Office: 540-568-3763
>Institute of Technical &         Fax:    540-568-8070
> Scientific Communication     Home: 540-801-0825
>MSC 1803
>James Madison University     E-Mail: zerbemj@jmu.edu
>Harrisonburg, VA 22807
>          USA
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I wouldn't bet on resolving it anywhere short of a courtroom, but how do
you 'fire' TAs without doing in your own graduate program?  UC Irvine made
that threat, but no one here (at UCSB) found it credible.  UCSB has gone
out of its way to assure TAs there would be no retaliation -- and very few
TAs went out.  Campus by campus, the response has been very different;
however, the only way to tip this one off dead-center is for the faculty to
rise up in arms about the underfunding of undergraduate education, which
includes TA support as well as lecturer support -- neither of which have
increased in the last 5 years.  I'm not willing to take odds on that
happening either.
 
 
At 11:21 AM 12/7/98 -0700, you wrote:
>I wouldn't bet on it resolving without a spree of axe-firings, would
>anyone?
>
>Good luck to the students, I say.
>
>Bill
>                since feelings are first
>                whoever pays attention to the grammar of things
>                will never really kiss you
>
>                                        ----e e cummings
>----------------------
>William A Pedersen
>wap@U.Arizona.EDU
>
>---------- Forwarded message ----------
>Date: Mon, 7 Dec 1998 09:13:34 -0800
>From: danika brown <danika@U.Arizona.EDU>
>Reply-To: Facilitate Discusstion Among English Graduate Union
>    <EGUNET@LISTSERV.ARIZONA.EDU>
>To: EGUNET@LISTSERV.ARIZONA.EDU
>Subject: Latest news on UC Strike
>
>>Date: Mon, 07 Dec 1998 07:29:05 -0800
>>From: HardingCastillo <6500sjh1@ucsbuxa.ucsb.edu>
>>X-Mailer: Mozilla 4.04 [en] (Win95; I)
>>To: e-grad@nwe.ufl.edu
>>Subject: Latest news on UC Strike
>>Sender: owner-e-grad@nwe.ufl.edu
>>
>>> This is a press release from AGSE/UAW:
>>>
>>> >From AGSE/UAW local 2165:
>>>
>>> UAW ACADEMIC UNIONS AT UNIVERSITY OF CALIFORNIA AGREE TO RECESS STRIKE:
>>> TALKS TO BEGIN WITHIN 10 DAYS
>>>
>>> Based on a proposal initiated by state Sentate President Pro Tem John
>>> Burton and Assembly Speaker Antonia Villaraigosa, the University of
>>> California and the UAW have agreed to a 45-day cooling off period in
>>> the current labor dispute involving teaching assistants, readers, and
>>> tutors.
>>>
>>> During this period, the parties have agreed to meet to discuss the
>>> concerns of both sides in an attempt to resolve the issues that led to
>>> the strike.  The strike, called over the issue of recognition for
>>> graduate teaching assistants, will be recessed during the cooling off
>>> period, and striking TAs will return to work Monday, December 7, to
>>> complete the fall term.  Talks will begin within 10 days.
>>>
>>> Union leader Ricardo Ochoa, President of AGSE/UAW Berkeley praised the
>>> solidarity of the union's membership.  "It's unfortunate that after 15
>>> years, we had to resort to a system-wide strike.  Nevertheless, our
>>> members demonstrated great strength and unity on all eight campuses,
>>> and we are very hopeful that the discussions will resolve the
>>> recognition issue and allow us to move forward.  If they don't, we are
>>> fully prepared to resume our strike as necessary.  In the meantime, we
>>> look forward to resuming the contribution our members make to quality
>>> undergraduate education."
>>>
>>> The UAW thanked Burton and Villaraigosa for their efforts in
>>> establishing the cooling off period and the talks, which the University
>>> and the UAW both hope will lay a foundation for their future
>>> relationship.
>>>
>>> UAW Vice President Elizabeth Bunn who heads the Union's Technical,
>>> Office and Prfessional department (TOP) welcomed the University's
>>> agreement to meet, "We believe that direct, face-to-face talks are the
>>> best means of resolving this dispute.  We approach these discussions in
>>> good faith and with confidence that University officials will do
>>> likewise.  Our goal is that the talks will result in recognition of the
>>> UAW as the exclusive collective bargaining agent for teaching
>>> assistants, readers, and tutors and that we can move from there to a
>>> mutually productive relationship."
>>
>>
>>
>>
>danika m brown
>Rhetoric and the Teaching of English
>Department of English
>University of Arizona
>http://www.u.arizona.edu/~danika
>
>
Judy
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              "DL.ORG.LA.ENG.FA" <DL.ORG.LA.ENG.FA@MAINEX1.ASU.EDU>,
              "DL.WG.LA.ENG.TRA" <DL.WG.LA.ENG.TRA@MAINEX1.ASU.EDU>,
              tas1998 <TAS1998@ASUVM.INRE.ASU.EDU>,
              Duane Roen <dhroen@MAINEX1.ASU.EDU>,
              John Ramage <jramage@MAINEX1.ASU.EDU>,
              Kathryn Harris <kharris@MAINEX1.ASU.EDU>,
              Keith Miller <kmiller@MAINEX1.ASU.EDU>,
              Maureen Goggin <maureen.goggin@asu.edu>,
              Patricia Webb <prwebb@MAINEX1.ASU.EDU>,
              Sharon Crowley <scrowley@IMAP4.ASU.EDU>
X-cc:         Myrna Morgan <iacmmm@MAINEX1.ASU.EDU>
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Dear Colleague,
Please make on addition to this ad, which was sent to you last week.  The ad
neglects to mention that applicants should submit a statement of teaching
philosophy.  The "Announcement  of Vacancy" includes that, so we need to
amend the ad accordingly.  Thanks.
Best,
Duane
 
> Instructors in Composition and Rhetoric.  MA in Rhetoric and Composition,
> or
> in related field.  Post-secondary teaching experience in composition
> required.  Applicants who are not native English speakers must have a
> minimum score of 270 on the SPEAK test or 55 on the new TSE.  Ph.D. in
> Rhetoric and Composition, relevant publications desirable, as is
> attendance/participations at R/C professional conferences.  Four
> courses/semester.  Nine-month appointment.  Letter of application, vita,
> and
> three letters of recommendation due on January 15, 1999, or the 1st of
> each
> month thereafter until filled, to Search Committee Chair (Instructor,
> Rhet/Comp), English Department, Box 870302, Arizona State University,
> Tempe,
> AZ 85287-0302.  AA/EOE.
>
>
> Duane Roen, Director of Composition
> Department of English, Arizona State University, Tempe, AZ  85287-0302
> office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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   I am not optimistic that the United Auto Workers office of education (if
there is one) will offer much wisdom to help us solve the perennial problems
of undergraduate education: understaffing at all levels, and declining
academic standards.  Unions do a number of things quite well.  They can
secure members' jobs, raise salaries and benefits, and act to regulate
working conditions. Little in these activities, unfortunately, addresses
higher education's core problems -- problems that the TAs, to their credit,
know something about and want to help solve.  Administrators are all too
willing to trade higher pay for larger class sizes, or to trade high pay and
smaller classes for a down-sizing of writing programs.  For generations, as
we know, this has been the story of K-12 education.
 
   College and university Senates can protest the lack of funding for
required courses on their own campuses; but they often will not and can not
pay for programs that seem (according to the folks who control the funds) to
jeopardize the budgets of departments. Academic standards (and our students'
educations) are often the final, most important casualty.  The loss is at
first -- sometimes for years -- almost invisible.  Classes are not taught;
requirements are dropped by default, then by rule.  Why should students or
parents or administrators insist upon more writing classes?  Who is
counting?  The pressure to give or receive a certified degree can easily
overwhelm interest in a real education until it is extremely difficult to
make repairs.  Such trends characterize much of the last century of higher
education in America.  We best resist them not only by recognizing the
immense and often unpaid labor that goes into the teaching of writing, but
by thinking "outside the box" -- beyond the labor relations paradigm.  For
many years, I have admired writing program directors for their ability to
see this need as they work with instructors, departments, administrators,
and faculty senates to fight for, maintain, and strengthen institutions that
are admirable anomalies within higher education.
 
John Briggs
Director of Basic Writing
Department of English
UC Riverside
 
 
svcuationhold theThe UC TA strikeAt 10:36 PM 12/7/98 -0800, you wrote:
>I wouldn't bet on resolving it anywhere short of a courtroom, but how do
>you 'fire' TAs without doing in your own graduate program?  UC Irvine made
>that threat, but no one here (at UCSB) found it credible.  UCSB has gone
>out of its way to assure TAs there would be no retaliation -- and very few
>TAs went out.  Campus by campus, the response has been very different;
>however, the only way to tip this one off dead-center is for the faculty to
>rise up in arms about the underfunding of undergraduate education, which
>includes TA support as well as lecturer support -- neither of which have
>increased in the last 5 years.  I'm not willing to take odds on that
>happening either.
>
>
>At 11:21 AM 12/7/98 -0700, you wrote:
>>I wouldn't bet on it resolving without a spree of axe-firings, would
>>anyone?
>>
>>Good luck to the students, I say.
>>
>>Bill
>>                since feelings are first
>>                whoever pays attention to the grammar of things
>>                will never really kiss you
>>
>>                                        ----e e cummings
>>----------------------
>>William A Pedersen
>>wap@U.Arizona.EDU
>>
>>---------- Forwarded message ----------
>>Date: Mon, 7 Dec 1998 09:13:34 -0800
>>From: danika brown <danika@U.Arizona.EDU>
>>Reply-To: Facilitate Discusstion Among English Graduate Union
>>    <EGUNET@LISTSERV.ARIZONA.EDU>
>>To: EGUNET@LISTSERV.ARIZONA.EDU
>>Subject: Latest news on UC Strike
>>
>>>Date: Mon, 07 Dec 1998 07:29:05 -0800
>>>From: HardingCastillo <6500sjh1@ucsbuxa.ucsb.edu>
>>>X-Mailer: Mozilla 4.04 [en] (Win95; I)
>>>To: e-grad@nwe.ufl.edu
>>>Subject: Latest news on UC Strike
>>>Sender: owner-e-grad@nwe.ufl.edu
>>>
>>>> This is a press release from AGSE/UAW:
>>>>
>>>> >From AGSE/UAW local 2165:
>>>>
>>>> UAW ACADEMIC UNIONS AT UNIVERSITY OF CALIFORNIA AGREE TO RECESS STRIKE:
>>>> TALKS TO BEGIN WITHIN 10 DAYS
>>>>
>>>> Based on a proposal initiated by state Sentate President Pro Tem John
>>>> Burton and Assembly Speaker Antonia Villaraigosa, the University of
>>>> California and the UAW have agreed to a 45-day cooling off period in
>>>> the current labor dispute involving teaching assistants, readers, and
>>>> tutors.
>>>>
>>>> During this period, the parties have agreed to meet to discuss the
>>>> concerns of both sides in an attempt to resolve the issues that led to
>>>> the strike.  The strike, called over the issue of recognition for
>>>> graduate teaching assistants, will be recessed during the cooling off
>>>> period, and striking TAs will return to work Monday, December 7, to
>>>> complete the fall term.  Talks will begin within 10 days.
>>>>
>>>> Union leader Ricardo Ochoa, President of AGSE/UAW Berkeley praised the
>>>> solidarity of the union's membership.  "It's unfortunate that after 15
>>>> years, we had to resort to a system-wide strike.  Nevertheless, our
>>>> members demonstrated great strength and unity on all eight campuses,
>>>> and we are very hopeful that the discussions will resolve the
>>>> recognition issue and allow us to move forward.  If they don't, we are
>>>> fully prepared to resume our strike as necessary.  In the meantime, we
>>>> look forward to resuming the contribution our members make to quality
>>>> undergraduate education."
>>>>
>>>> The UAW thanked Burton and Villaraigosa for their efforts in
>>>> establishing the cooling off period and the talks, which the University
>>>> and the UAW both hope will lay a foundation for their future
>>>> relationship.
>>>>
>>>> UAW Vice President Elizabeth Bunn who heads the Union's Technical,
>>>> Office and Prfessional department (TOP) welcomed the University's
>>>> agreement to meet, "We believe that direct, face-to-face talks are the
>>>> best means of resolving this dispute.  We approach these discussions in
>>>> good faith and with confidence that University officials will do
>>>> likewise.  Our goal is that the talks will result in recognition of the
>>>> UAW as the exclusive collective bargaining agent for teaching
>>>> assistants, readers, and tutors and that we can move from there to a
>>>> mutually productive relationship."
>>>
>>>
>>>
>>>
>>danika m brown
>>Rhetoric and the Teaching of English
>>Department of English
>>University of Arizona
>>http://www.u.arizona.edu/~danika
>>
>>
>Judy
>
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Clyde,
 
Yes. This is why distance learning has generated so much interest among
administrators: if you have one "master professor" (gender hint intended) who
does the lecturing, and you then hire non-tenure-track education specialists to
run the distant sites, you generate triple or quadruple the revenue without the
need for four profs. We need to be very concerned about this possible trend. The
issue is also being discussed in other higher-ed. contexts.  Here's a quote from
Robert Heterick of Educom, who I cite in a forthcoming _College English_ essay
on the subject of technology's impact on composition:  "The infusion of
information technology into the teaching and learning domain will create shifts
in the skill requirements of faculty from instructional delivery to
instructional design . . . with faculty being responsible for course content and
information technologists being responsible for applying information technology
to the content.  These changes will increase the number of students the
institutions can service without corresponding increases in the need for student
daily-life support facilities."
 
 
 
> In other words, I guess I would say cynically that when
> administrators go looking for proof of the wonders of lecturing (isn't
> this how Dave Schwalm started this strand?), they're
> just looking for other ways to shore up their real agenda, which is
> cutting costs.  This would explain why arguing with them about the
> pedagogical downside of lecturing rarely gets us anywhere.  So maybe an
> argument that would make more sense would sell the cost-effectiveness of
> alternatives to lecturing, as unlikely and mercenary as that seems.
>
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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The quote from Heterick cuts in a couple of directions. In a way, I would like
to see faculty pay a bit more attention to instructional design, about which
most of us know absolutely nothing. And cooperation between information
technology experts and content specialists is not necessarily a bad thing.
Such activities might significantly improve teaching and learning both on
campus and off campus. And it is not clear from Heterick's statement if
students are being forced off campus by these strategies or if the
universities are trying to find a way to respond to a demand for off-campus
delivery of courses from students who actually cannot or would prefer not to
come to campus for classes--that group of working adults for whom convenience
is a very high priority.
 
We have reason, as Chris says, to be concerned about the "master teacher/ed
specialist" model of higher education. But this in not a distance ed problem.
This model has been in place in composition programs, basic science courses,
and large lecture/breakout intro courses in a whole bunch of disciplines. As
the old joke goes, we're just haggling about the price.
 
It seems to me, in general, that we have to go about on-campus and off-campus
education in very different ways. These are different problems with different
constraints and require different solutions. We endanger the achievement of
excellence in both if we don't disentangle them.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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It has not been my experience that the "real agenda" of administrators is
"cutting costs." That's sort of like saying that the real agenda of faculty is
to make education as expensive as possible. The administrators I work with are
very much interested in providing high quality education and a high quality of
life for our students. But administrators are also very much aware that
resources are limited, and it is an administrative responsibility to establish
priorities and make necessary trade-offs in order to get maximum mileage out
of limited resources. And, as I think I said before, most administrators who
survive for any length of time, are guided in their priority setting by the
culture and values of the faculty. They get in trouble when decisions 1) go
directly against faculty culture or 2) carry faculty values a little further
than the faculty would and thus expose inconsistencies that might not
otherwise appear. Would faculty, if THEY had to set institutional priorities
in the face a fixed obligations and limited resources, make significantly
different decisions from the administrators? Would the faculty take on a
couple of extra courses each to reduce class size? Would they forego a raise
to hire additional facuylty or give raises to graduate assistants? Would they
volunteer to travel to remote sites to improve access to the institution's
programs? In my usual way, I am just suggesting the demonizing administrators
allows faculty to avoid facing certain issues. I will, however, make special
exception for the University of Minnesota TC.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Kurt Bouman just reminded me that the semester is winding down and that some
people may actually want to get away from their email. If you are planning to
take an extended break, please set your account to NOMAIL. Otherwise, your
mailbox fills up and all the WPA mail comes bouncing back to MY mailbox. To
set your account to NOMAIL, send this message to LISTSERV@ASUVM.INRE.ASU.EDU
 
SET WPA-L NOMAIL
 
When you return refresshed and full of vigor, send this message:
 
SET WPA-L MAIL
 
And you will be back in touch with your brilliant friends.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David S. makes a good point about the necessary, healthy, dialectical
tension between administrators and faculty.  It's precisely this tension
that forces faculty--WPAs especially--to be rhetoricians and that drives
productive faculty/staff/program development efforts.  One of the good
things that the University of Illinois at Chicago did when I was there was
to establish four temporary associate vice-chancellorships in the
department of academic affairs.  The vice chancellor appointed these four
people from the ranks of associate and full professors and told them they
had three years to take up a relatively specific administrative job.
After the three years, they returned to their faculty position.  It gave
an awful lot of people (present company not included) the chance to
experience this necessary tension from the other side of the desk.
 
David Jolliffe
DePaul, Chicago
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A few good words for distance learning:
 
Distance learning can have many features of our best writing classes and
doesn't require much specialized software. Before I had a threaded Web
forum, I used mostly e-mail for my Internet-based classes. It's easy to
establish student groups on line and to develop a sense of community among
the members of those groups. Students learn pretty quickly that they have
an attentive audience-team, especially if you design their writing and
reading activities to build that community.
 
It's not a face-to-face community, but it *is* a class community. It's an
opportunity for those students who might not have been able to take English
112 this fall because we don't offer a section at a time they can get off
work or because they'll be traveling half the term and can get to a Web
connection but not to campus.
 
I teach online not because I think computers are cool (which, by the way, I
do) but because I can't book enough time in our only networked classroom
for my students to write and share writing and revise and share revising
and publish online. Instead, an asynchronous environment allows all those
options plus time-place flexibility and a chance to read and reflect on
each other's writing. Plus I've gotten to meet a whole new student
group--folks who work ever-changing shifts or who consider themselves
techies who don't like literature but discover they do indeed like both
reading and writing about stories and poems.
 
My face-to-face classes are more interactive and fun--less distant--now
that I bring to them what I've learned by teaching on line. Students get to
know each other and me better than my students of say 15 years ago because
the tools have made it easy to preserve, revise, and share writing even
when they don't meet in person.
 
Donna
 
 
--
Donna Reiss <tcreisd@tc.cc.va.us> (alternate <reissd@yahoo.com>)
Associate Professor, English-Humanities
http://www.tc.cc.va.us/faculty/tcreisd
Coordinator of Online Learning <onlinelearning@tc.cc.va.us>
http://www.tc.cc.va.us/online/
Tidewater Community College, 1700 College Crescent, Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0324
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I have a question from a colleague at another institution about WAC videos.
She is looking for a useful video as a resource for faculty who cannot come
to the WAC workshops--something that would give them some of the same
information.  I know a few of the videos (like those from the PBS
videoconferences), but they are not quite what she is looking for--too
long.  If you have found any of the WAC videos useful, please respond to me
off-list about which ones and where one can get them.  Thanks!
 
Sue McLeod
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Will, We've been actively experimenting with distance education in the USU
English department for several years.  We've developed a program for teacher-
activated and controlled Web teaching sites that help teachers to create
meaningful "learning communities" with their students.  If you'd like more
information, check it out at http://english.usu.edu.  Follow the links to
the online classes.  Christine Hult  P.S. The software we've developed is
free to any interested educators who would like to use it.
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what a timely message--thank you for the help.
 
At 02:40 PM 12/7/98 MST, you wrote:
>Kurt Bouman just reminded me that the semester is winding down and that some
>people may actually want to get away from their email. If you are planning to
>take an extended break, please set your account to NOMAIL. Otherwise, your
>mailbox fills up and all the WPA mail comes bouncing back to MY mailbox. To
>set your account to NOMAIL, send this message to LISTSERV@ASUVM.INRE.ASU.EDU
>
>SET WPA-L NOMAIL
>
>When you return refresshed and full of vigor, send this message:
>
>SET WPA-L MAIL
>
>And you will be back in touch with your brilliant friends.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>
Cheryl Glenn
Associate Professor of English
The Pennsylvania State University
142 South Burrowes Building
University Park, PA 16802-6200
 
Office:  814-863-0271
Home:    814-237-5665
Fax:     814-863-7285
Email:   cjg6@psu.edu
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David's right--as are many on this list who have argued in favor of really
principled models of technology-rich and distanced learning.  There's no
generalizing here, motives and methods being as diverse as they are. Still, I
know of a few cases in which distance education has replaced on-site education
for what are clearly reasons of financial gain, to the detriment of the students
at the distance sites and to the loss of faculty FTE.  While any college or
university would be stupid not to be fiscally conscious, it's the large-scale
trends that we need to watch. Drawing in geographically isolated enrollees,
providing education to people who can't get to campus because of work or
disability, offering courses to non-matriculees who simply want to keep
learning--these are all good reasons to explore and exploit technology. What
worries me are "initiatives" that further the industrial, assembly-line model of
higher ed. and threaten the campus as a center for intellectual and social life.
Higher ed. may also be responding to perceived competition from business and
industry, which will cut into educational services in ways we haven't yet fully
realized. I don't always have much stomach for the pronouncements of futurists,
but Toffler's vision of the end of campuses as we know them should give us pause
(even as we enjoy communicating with each other, thanks to technology, across
hundreds or thousands of miles).  We need to be careful, David.  And that does
mean finding out what's driving certain movements to replace FTF instruction
(and full faculty) with video, CD-ROM courses, telecommuting composition
graders, and the like.
 
 
David wrote:
 
> It seems to me, in general, that we have to go about on-campus and off-campus
> education in very different ways. These are different problems with different
> constraints and require different solutions. We endanger the achievement of
> excellence in both if we don't disentangle them.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Drucker's the one who has said that our universities will be relics in 30
years. That doesn't make it so, and how likely does it seem? TV didn't wipe
out movies. The movie biz is stronger than ever. People are curiously
resistant to web tv, largely because it conflicts with well established tv
culture. The apparently self-evident promise of tv as an educational medium
has not yet panned out. That's not usually what people like to do with tv. And
so on. Americans are really good at coopting everything, neutralizing it, and
minimizing any kind of profound impact. Everything becomes a fashion, much to
the frustration of liberal reformers and right wing reactionaries alike. The
internet is still in its rapid-growth-high-on-the-attention-cycle-hoo-ha
stage. We'll see the curve flatten out, we'll take the net in stride, and it
will settle in among the other tools that make our lives a little more
interesting and a little easier. While there is something that sometimes seems
a little shallow about American culture, it does a wonderful job of
frustrating zealots, who are often fooled by the speed with which we pick
things up because they haven't noticed the speed with which we drop them. A
lot of people are shopping on the web this season, but there don't seem to be
any more parking spaces at the mall. This doesn't mean that we shouldn't be
leery of some political agendas, but we can be confident that we will
generally be protected by our own good natured and fun loving shallowness.
This is not a bad thing. And I do not think that this is a naive position.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Susan McLeod wrote:
 If you have found any of the WAC videos useful, please respond to me
> off-list about which ones and where one can get them.
 
Could you post the results to the list, please?
 
Alison
 
Alison Warriner
Coordinator of Composition
Work: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
Awarrine@csuhyward.edu
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At 6:10 AM -0500 12/7/98, Steve North, SUNY Albany wrote:
>Can it be that one of our WPAers has made it into Sports Illustrated?
>Jack, is that your letter?
 
>Steve North
 
It appears that this event is nudging out the Nutrostylistics panel as my
most significant professional achievement.
 
I deserve the razzing, since I gave Lynch a hard time about San Diego....
 
JS
 
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
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Good points, David.  Consider administrators de-demonized.  Reading your
post made me reflect on how department meetings usually go--when given
certain powers to "administer" little corners of our world, we tend to do
very much the same things as administrators, esp. when faced with the same
tough fiscal decisions.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Mon, 7 Dec 1998, David E. Schwalm wrote:
 
> It has not been my experience that the "real agenda" of administrators is
> "cutting costs." That's sort of like saying that the real agenda of faculty is
> to make education as expensive as possible. The administrators I work with are
> very much interested in providing high quality education and a high quality of
> life for our students. But administrators are also very much aware that
> resources are limited, and it is an administrative responsibility to establish
> priorities and make necessary trade-offs in order to get maximum mileage out
> of limited resources. And, as I think I said before, most administrators who
> survive for any length of time, are guided in their priority setting by the
> culture and values of the faculty. They get in trouble when decisions 1) go
> directly against faculty culture or 2) carry faculty values a little further
> than the faculty would and thus expose inconsistencies that might not
> otherwise appear. Would faculty, if THEY had to set institutional priorities
> in the face a fixed obligations and limited resources, make significantly
> different decisions from the administrators? Would the faculty take on a
> couple of extra courses each to reduce class size? Would they forego a raise
> to hire additional facuylty or give raises to graduate assistants? Would they
> volunteer to travel to remote sites to improve access to the institution's
> programs? In my usual way, I am just suggesting the demonizing administrators
> allows faculty to avoid facing certain issues. I will, however, make special
> exception for the University of Minnesota TC.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 8 Dec 1998 09:19:24 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      Re: WAC videos
 
Try "Writing, Teaching and Learning: Incorporating Writing Throughout the
Curriculum."
 
It is D. Jolliffe's effort, published by HarperCollins, 1993.
 
Brad Stull
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
=========================================================================
Date:         Tue, 8 Dec 1998 08:00:43 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Lectures, distance learning, etc.
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/08/98 06:45
 
It is energizing to start off this beautiful Arizona winter day de-demonized!
I think I'll go starve a program and cut some adjunct salaries and use the
money for flowers in my office. Really expensive flowers. Thanks for taking my
pique in good spirits. After all, most administrators are just faculty gone
over to the dark side. Now, back to earning my pitchfork.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 8 Dec 1998 10:30:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jena Burges <jburges@LONGWOOD.LWC.EDU>
Subject:      Re: Lectures, distance learning, etc.
Mime-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
>Now, back to earning my pitchfork.
>-- David E. Schwalm, Vice Provost and Dean of East College
 
...then I guess you're the person to ask: did hell really freeze over -- was
it truly *snowing* in Phoenix yesterday, as the east-coast reports would
have it?
Jen=E1
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jen=E1 A. Burges
Assistant Professor of English
Director of Freshman Writing
Longwood College
201 High Street
Farmville, VA  23909
(804)395-2175
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
=========================================================================
Date:         Tue, 8 Dec 1998 07:57:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Lectures, distance learning, etc.
In-Reply-To:  <1.5.4.32.19981208153050.009d9c8c@longwood.lwc.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
>>Now, back to earning my pitchfork.
>>-- David E. Schwalm, Vice Provost and Dean of East College
>
>...then I guess you're the person to ask: did hell really freeze over -- wa=
s
>it truly *snowing* in Phoenix yesterday, as the east-coast reports would
>have it?
>Jen=E1
 
I can't resist a joke told (appropriately enough) last fall in Chicago to
an audience of faculty by an administrator.  An administrator died and went
(of course) straight to hell.  The Devil slapped her in solitary and with
great glee turned up the thermostat on her cell to 140 degrees.  He checked
on her later and she seemed comfortable enough.  "I'm an administrator--I'm
used to the heat,"  she explained.
Angered, he went back and pushed the thermometer up to 200 degrees.  An
hour later he checked and she looked a little warm, but not uncomfortable.
"I told you I was used to the heat," she said.  Furious, he went back and
slammed the thermometer down to -40.  An hour later he went back to check
on her.  She looked chilly but delighted:  "You mean the Cubs are in the
playoffs?"  she asked.
 
Sue McLeod
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Tue, 8 Dec 1998 11:20:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Lectures, distance learning, etc.
In-Reply-To:  <WPA-L%98120808013313@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dave:  Hey, while you're at it, freeze faculty salaries, give all higher
administration a raise, and redecorate your office suite--as a VP did at a
university where I used to teach.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 8 Dec 1998, David E. Schwalm wrote:
 
> It is energizing to start off this beautiful Arizona winter day de-demonized!
> I think I'll go starve a program and cut some adjunct salaries and use the
> money for flowers in my office. Really expensive flowers. Thanks for taking my
> pique in good spirits. After all, most administrators are just faculty gone
> over to the dark side. Now, back to earning my pitchfork.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 8 Dec 1998 09:43:26 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Lectures, distance learning, etc.
In-Reply-To:  <Pine.GSO.3.95.981208111901.23830E-100000@toons.cis.ysu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
And Dave, don't forget to blame student writing problems on the part-time
lecturers and TAs, as our former president did.  Maybe tomorrow you could
abolish tenure.  --Ed White
 
On Tue, 8 Dec 1998, Dr. Clyde Moneyhun wrote:
 
> Dave:  Hey, while you're at it, freeze faculty salaries, give all higher
> administration a raise, and redecorate your office suite--as a VP did at a
> university where I used to teach.
>
> -------------------------------------------------------------------------------
>
> On Tue, 8 Dec 1998, David E. Schwalm wrote:
>
> > It is energizing to start off this beautiful Arizona winter day de-demonized!
> > I think I'll go starve a program and cut some adjunct salaries and use the
> > money for flowers in my office. Really expensive flowers. Thanks for taking my
> > pique in good spirits. After all, most administrators are just faculty gone
> > over to the dark side. Now, back to earning my pitchfork.
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> >
>
=========================================================================
Date:         Tue, 8 Dec 1998 11:54:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmen Werder <carmen@CC.WWU.EDU>
Subject:      Re: Writing Proficiency Requirement as Points
In-Reply-To:  <v03007804b28c5a1a2efc@[128.206.30.195]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Colleagues,
 
Here at Western Washington University, we have endorsed (in principle) the
idea of recasting our upper-level writing proficiency requirement.  Instead
of a rising junior exam (now eliminated) and a writing intensive class, we
are planning to require that our students earn 6 writing units or points.
Courses which offer instruction in writing proficiency would bear writing
points (from 1-3), and students would need to accrue 6 of them before
graduation.
 
Right now, we are in the process of drafting guidelines for establishing
these points.  Have any of you tried this version of a WP requirement or
have any suggestions?  Thanks so much.
 
Carmen Werder
=========================================================================
Date:         Tue, 8 Dec 1998 14:10:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christel Taylor <ctaylor@BACNET.EDU>
Organization: Belleville Area College
Subject:      Re: Help--recommendations for full-time v. part-time faculty
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Doug and others,
 
Thanks for your help last week in pointing me to the MLA discussion and the WPA
response.  We pulled together some of that material in addition to NCTE's
statement on  part-time and adjunct faculty to justify our request for two
additional writing faculty lines.  I am happy to report that last night, the
board committee approved our request.  If only we can be so lucky in figuring
out where there is more office space.  (It's a problem we're thrilled to have.)
 
--
Christel Taylor <ctaylor@bacnet.edu>
Belleville Area College
=========================================================================
Date:         Tue, 8 Dec 1998 14:48:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Help--recommendations for full-time v. part-time faculty
In-Reply-To:  <366D87A7.91DCCDED@bacnet.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Christel,
 
Two new faculty lines in writing!  That's great.  Congratulations on your
good work.
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Tue, 8 Dec 1998 14:10:52 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Lectures, distance learning, etc.
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/08/98 09:17
 
As we administrators say, "That money comes from a different pocket." Try that
one on mastercard. :)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 8 Dec 1998 14:28:21 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Lectures, distance learning, etc.
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/08/98 14:10
 
Thank you all for all those wonderful suggestions of things I can do to get my
pitchfork back. Why, I would never have thought of some of those things on my
own. However, hell DID freeze over, and it's hard on this brisk day to get the
fires going again. Maybe I'll go buy some toys for tots and put my change
inthe Salvation Army kettle. THEN I'll start freezing salaries 'n' stuff.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 8 Dec 1998 20:07:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: Lectures, distance learning, etc.
In-Reply-To:  <WPA-L%98120713522679@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
The always wise David Schwalm says,
 
>It seems to me, in general, that we have to go about on-campus and off-campus
>education in very different ways. These are different problems with different
>constraints ....
 
 
and with different advantages.  Which means that both have a place in a
society increasingly being described as a "knowledge society" or an
"information society."  As learning, and the need for learning, and the
need for continuing learning pervades every role, we who believe most
strongly in learning must understand how the range of such opportunities is
expanding.  Worrying about who gets jobs and who loses jobs in this
expansion of opportunities seems slightly tacky to me.  New ways of
learning may engage entirely different "teacher-student" ratios, or, more
likely, dismiss the idea of such ratios altogether.  In fact, the usual
definitions of both 'teacher' and 'student' begin to fuzz under such new
comprehensions.
 
Won't that be deliciously confusing for us all?
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
=========================================================================
Date:         Fri, 4 Dec 1998 10:00:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sarah Dangelantonio <DANGELST@FPC.EDU>
Subject:      Re: motivating faculty in WAC
MIME-Version: 1.0
Content-Type: multipart/alternative; boundary="----
              =_NextPart_001_01BE1FB3.A0EB6FC6"
 
This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
 
------ =_NextPart_001_01BE1FB3.A0EB6FC6
Content-Type: text/plain;
        charset="iso-8859-1"
 
        Sarah Dangelantonio here, by way of Franklin Pierce College in
Rindge, NH  (we're a four-year, residential, liberal-arts college, 36
years old, with mostly traditional students who are mostly from
out-of-state).  With that said - -
        Our WAC efforts are motivated by our 42-credit common set of gen
ed courses (our students take a sequence of courses over their four
years-there are common syllabi and texts, designed by course
instructors).  Let me begin by saying that our WAC efforts come out of
our courses, rather than being imposed from outside.  Our faculty in our
gen ed courses have made a commitment to writing, to active learning,
and have grown into using writing more and more effectively in their
courses.  As WAC coodinator, I work as a consultant rather than the
imposed of ideas and for our campus culture and faculty, it has worked.
We don't reward our faculty for their efforts (and we should), but they
tell me that the reward is in the student improvement they see in the
classroom.  Not that they wouldn't appreciate more food, and more $$,
but we haven't been in a position to give them any $$.  Their efforts do
make a difference in promotion and in requests for sabbaticals.  I am
hopeful  that I'll be able to do more, in fact the accreditation team
that was here about two weeks ago, are going to make some sort of
recommendation to that effect for efforts in several areas of our gen ed
program to receive some sort of recognition/compensation.
 
 
        1. What incentives--other than workshops and free meals--seem to
work best
        on your campus to motivate faculty  to develop WI courses?
 
        We've had some luck with summer workshops (with a small stipend
of perhaps $50/day)
 
        2. What conditions *over the long* seem to keep faculty involved
in WI courses?
        Ours has been a change in attitude toward instruction-we focus
on active learning and have worked hard on our gen ed program (which is
where our WAC efforts have been concentrated, with the hope that those
faculty who teach in the gen ed program-which means almost everyone on
campus-gets exposed to writing to learn ideas, process writing, etc. and
then takes those new strategies to courses in the major;  my
conversations with faculty and a quick look at a number of course
syllabi, coupled with an increased use of the writing center by non-FYC
course instructors indicates WAC is alive and well here.
 
        3. What WAC outcomes do you look for from your WAC program or
from WI
        courses?; do you conduct any assessment procedures for these
outcomes?
        Our WAC assessment is rolled into our gen ed assessment (which
is done by sampling student portfolios using a complicated scoring
instrument);  from this assessment come recommendations, so far several
regarding writing issues, and then I, as Coordinator of the gen ed
program and also as coordinator of College Writing, Director of the
writing center and WAC, and "WPA" type, start an initiative of some sort
to address the issue; for instance our assessement team "discovered"
that the research skills taught in the second semester of our FYC
sequence were not transferred into other gen ed courses; so we did two
things, we enhanced research in the FYC course by incorporating those
skills incrementally into all course work over the entire semester with
the hope that building skills in steps and reinforcing them over 14
weeks, more would be retained and transferred; then we addressed how
research was being used in the other gen ed courses and helped those
course coordinators direct some re-design of courses to better teach and
incorporate research (including issues of assignment design,
requirements (length), number and kinds of sources, etc.)  Our most
recent issue has been that of "Correctness" and the lack of transference
of skill that seems to occur-we've been asked "Why is it that students
who address issues of correctness in FYC assignments are suddenly
incapable of writing correctly in other courses?"  I've had this asked
before, but now we're in the process of deciding what we might do to
help our students with transference of correctness issues.
 
        Thank you, very much for your responses.  I would be glad to
compile these
        responses and re-post them to the list or send them to anyone
who is
        interested.
        Linda
 
        Linda K. Shamoon                        tel. 401-874-4203
        Director
        College Writing Program                 email:
lsh8490u@postoffice.uri.edu
        Department of English
        Independence Hall
        60 Upper College Rd., suite 2           fax: 401-874-2580
        University of Rhode Island
        Kingston, Rhode Island 02881
        Home: 309 Doyle Ave.
        Providence, R. I. 02906
 
------ =_NextPart_001_01BE1FB3.A0EB6FC6
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<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.1960.3">
<TITLE>RE: motivating faculty in WAC</TITLE>
</HEAD>
<BODY>
<UL>
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Sarah Dangelantonio =
here, by way of Franklin Pierce College in Rindge, NH&nbsp; (we're a =
four-year, residential, liberal-arts college, 36 years old, with mostly =
traditional students who are mostly from out-of-state).&nbsp; With that =
said - - </FONT></P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Our WAC efforts are =
motivated by our 42-credit common set of gen ed courses (our students =
take a sequence of courses over their four years-there are common =
syllabi and texts, designed by course instructors).&nbsp;</FONT> <FONT =
COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Let me begin by saying that =
our WAC efforts come out of our courses, rather than being imposed from =
outside.&nbsp; Our faculty in our gen ed courses have made a commitment =
to writing, to active learning, and have grown into using writing more =
and more effectively in their courses.&nbsp; As WAC coodinator, I work =
as a consultant rather than the imposed of ideas and for our campus =
culture and faculty, it has worked.&nbsp; We don't reward our faculty =
for their efforts (and we should), but they tell me that the reward is =
in the student improvement they see in the classroom.&nbsp; Not that =
they wouldn't appreciate more food, and more $$, but we haven't been in =
a position to give them any $$.&nbsp; Their efforts do&nbsp; make a =
difference in promotion and in requests for sabbaticals.&nbsp; I am =
hopeful&nbsp; that I'll be able to do more, in fact the accreditation =
team that was here about two weeks ago, are going to make some sort of =
recommendation to that effect for efforts in several areas of our gen =
ed program to receive some sort of recognition/compensation</FONT><FONT =
COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">.</FONT></P>
<BR>
 
<P><A NAME=3D"_MailData">1. What incentives--other than workshops and =
free meals--seem to work best</A>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">on your campus to =
motivate faculty&nbsp; to develop WI courses?</FONT><U></U>
</P>
 
<P><U><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">We've had some =
luck with summer workshops (with a small stipend of perhaps =
$50/day)</FONT></U>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">2. What conditions =
*over the long* seem to keep faculty involved in WI =
courses?</FONT><U></U>
<BR><U><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Ours has been a =
change in attitude toward instruction-we focus on active learning and =
have worked hard on our gen ed program (which is where our WAC =
e</FONT></U><U><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">fforts =
have been concentrated, with the hope that those faculty who teach in =
the gen ed program</FONT></U><U><FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">-</FONT></U><U><FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">which</FONT></U><U> <FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">means almost everyone on campus-gets exposed to writing =
to learn ideas, process writing, etc. and then takes those new =
strategies to courses in the major;&nbsp; my conversations with faculty =
and a quick look at a number of course syllabi, coupled with an =
increased use of the writing center by non-FYC course instructors =
indicates WAC is alive and well here.</FONT></U></P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">3. What WAC outcomes =
do you look for from your WAC program or from WI</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">courses?; do you =
conduct any assessment procedures for these outcomes?</FONT>
<BR><U><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Our WAC =
assessment is rolled into our gen ed assessment (which is done by =
sampling student portfolios using a complicated sc</FONT></U><U><FONT =
COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">oring instrument);&nbsp; from =
this assessment come recommendations, so far several regarding writing =
issues, and then I,</FONT></U><U> <FONT COLOR=3D"#000000" SIZE=3D2 =
FACE=3D"Arial">as Coordinator of the gen ed program and =
also</FONT></U><U> <FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">as =
coordinator of College Writing, Director of the writing center and WAC, =
and</FONT></U><U> <FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">"WPA" =
type, start an initiative of some sort to address the issue; for =
instance our assessement team</FONT></U><U> <FONT COLOR=3D"#000000" =
SIZE=3D2 FACE=3D"Arial">"discovered" that the research skills taught in =
the second semester of our FYC sequence were not transferred into other =
gen ed courses; so we did two things, we enhanced research in the FYC =
course by incorporating those skills incrementally into all course work =
over the entire semester with the hope that building skills in steps =
and reinforcing them over 14 weeks, more would be =
reta</FONT></U><U><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">ined =
and transferred; then we addressed how research was being used in the =
other gen ed courses and helped those course coordinators direct some =
re-design of courses to better teach and incorporate research =
(including issues of assignment design, requirements =
(length)</FONT></U><U><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">, =
number and kinds of sources, etc.)&nbsp; Our most recent issue has been =
that of "Correctness" and the lack of transference of skill that seems =
to occur-we've been asked</FONT></U><U> <FONT COLOR=3D"#000000" =
SIZE=3D2 FACE=3D"Arial">"Why is it that students who address issues of =
correctness in FYC assignments are suddenly incapable of writing =
correctly in other courses?"&nbsp; I've had this asked before, but now =
we're in the process of deciding what we might do to help our students =
with transference of correctness issues.</FONT></U></P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Thank you, very much =
for your responses.&nbsp; I would be glad to compile these</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">responses and =
re-post them to the list or send them to anyone who is</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">interested.</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Linda</FONT>
</P>
 
<P><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Linda K. =
Shamoon&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp=
;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp=
; tel. 401-874-4203</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Director</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">College Writing =
Program&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp=
;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; email: =
lsh8490u@postoffice.uri.edu</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Department of =
English</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Independence =
Hall</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">60 Upper College =
Rd., suite =
2&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; fax: =
401-874-2580</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">University of Rhode =
Island</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Kingston, Rhode =
Island 02881</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Home: 309 Doyle =
Ave.</FONT>
<BR><FONT COLOR=3D"#000000" SIZE=3D2 FACE=3D"Arial">Providence, R. I. =
02906</FONT>
</P>
</UL>
</BODY>
</HTML>
------ =_NextPart_001_01BE1FB3.A0EB6FC6--
=========================================================================
Date:         Wed, 9 Dec 1998 14:47:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Terry Coye <Terry.Coye@GALLAUDET.EDU>
Organization: Gallaudet University, English Works!
Subject:      Looking for Program Reviewer
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Hello All--
 
My writing and English tutoring center will be undergoing a
university-mandated program review this spring that requires one or two
experts from outside Gallaudet.  I have been asked to supply names of
individuals who could serve as program reviewers or to suggest
organizations that could make reviewer recommendations.  I'm relatively
new to this job and have not gone thru a program review previously, so I
come to you, my virtual colleagues, hat in hand.  Can you help?  If so,
you can contact me off list at TERRY.COYE@GALLAUDET.EDU.  Thank you!
 
In the next sections, I'll give an overview of Gallaudet and my program,
a synopsis of the what the job would entail, and a wish list of reviewer
characteristics and experiences.
 
The University:  Gallaudet University is a small (2000 student) liberal
arts university in Washington DC.  The undergraduate program was created
in 1864 by an act of Congress and signed into law by the college's first
patron, Abraham Lincoln.  Gallaudet is a special purpose University that
serves deaf and hard of hearing students (exclusively at the
undergraduate level; both deaf and hearing students can attend the grad
programs, all of which prepare students for professional work with deaf
and hard of hearing people).  Because 90% of deaf people are born to
hearing parents, many deaf children grow up without acquiring complete
competence in the language of their parents.  The majority of students
entering the undergrad program at Gallaudet display English reading and
writing skills similar to those of foreign born ESL students.
 
My Program:  English Works! at Gallaudet was created two years ago when
three former programs--Writing Center, English Tutoring Center, English
Literacy 2000 Project--were combined.  English Works! provides tutoring
for students in English courses, writing advice for students working on
writing projects in any course, consultation and training for Gallaudet
faculty on reading and writing across the curriculum, consultation about
serving deaf and hard of hearing students in other programs of higher
education, and occasional lectures, workshops, demonstrations, etc. to
whomever asks for them.  English Works! is a primary focus of the
University's literacy enhancement priority.  In our two years of
operation, the number of students coming and sessions held has
quadrupled and continues to increase quickly.  Our biggest problem is
handling growth. Though the vast majority of students coming to us for
help are undergraduates, the number of visits from graduate (including
PhD) students is growing as well.  English Works! is closely aligned
with the Gallaudet Tutorial Center, which will be reviewed
simultaneously by the same team (one of the key questions for program
review will be whether these two programs should merge).
 
The Reviewer Job:  During Fall 98, a four- or five-person program review
team will be identified; most members will be faculty and staff from
Gallaudet, and two will be off-campus experts.  Since two programs
(English Works! and the Tutorial Center) will be reviewed
simultaneously, one outside reviewer (you?) will have expertise in
Writing Centers and the other will have expertise in general
unversity-level tutoring programs.  Early in Spring 99, reviewers will
read a self evaluation prepared by both units and other relevant
materials sent by the University.  A three- or four-day site visit will
follow later in the semester.  A report will be written by the team soon
after the visit.  An honorarium and travel and housing expenses will be
provided.  If you would like more information about the review process,
you may contact the review leader, Eileen Matthews, at the following
address:  EILEEN.MATTHEWS@GALLAUDET.EDU.
 
Reviewer Characteristics.  The outside expert need have no previous
experience with deaf people--there will be plenty of others on the team
with that expertise.  Sign language interpreters will be provided at all
times during the reviewer's stay.  We'd like to have someone with
experience in writing centers at both large and small institutions,
since our program shares some features of both.  Also, experience with
ESL students is a big plus.  All of our writing advisors are students,
so knowledge of peer tutor training would be useful.  A reviewer with
experience both with stand-alone writing centers and writing centers
attached to larger tutorial/learning assistance centers would be
helpful.  Persons with unusually positive attitudes toward writing
center directors in general--and me in particular--are strongly
encouraged to apply!
 
Terry Coye
Director, English Works!
Gallaudet University, 800 Fla. Ave. N.E., Washington DC 20002
terry.coye@gallaudet.edu
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Dear Terry,
 
The Council of Writing Program Administrators has an exemplarly
Consultant/Evaluators Service that can provide just the kind of service
you're describing.  It is coordinated by Deb Holdstein and Ed White, who
are both regularly on this list, and it can provide a choice of
well-trained, experienced, and impressively-credentialed evaluators.
 
If Deb or Ed don't contact you first, feel free to contact them.  Ed's
email, off the top of my head, is ewhite@CSUSB.EDU.  Deb's is
gas54r0@uxa.ecn.bgu.edu--or something close to that.  (I know she starts
with "gas" ; - )  ).
 
Doug
 
>Hello All--
>
>My writing and English tutoring center will be undergoing a
>university-mandated program review this spring that requires one or two
>experts from outside Gallaudet.  I have been asked to supply names of
>individuals who could serve as program reviewers or to suggest
>organizations that could make reviewer recommendations.  I'm relatively
>new to this job and have not gone thru a program review previously, so I
>come to you, my virtual colleagues, hat in hand.  Can you help?  If so,
>you can contact me off list at TERRY.COYE@GALLAUDET.EDU.  Thank you!
>
>In the next sections, I'll give an overview of Gallaudet and my program,
>a synopsis of the what the job would entail, and a wish list of reviewer
>characteristics and experiences.
>
>The University:  Gallaudet University is a small (2000 student) liberal
>arts university in Washington DC.  The undergraduate program was created
>in 1864 by an act of Congress and signed into law by the college's first
>patron, Abraham Lincoln.  Gallaudet is a special purpose University that
>serves deaf and hard of hearing students (exclusively at the
>undergraduate level; both deaf and hearing students can attend the grad
>programs, all of which prepare students for professional work with deaf
>and hard of hearing people).  Because 90% of deaf people are born to
>hearing parents, many deaf children grow up without acquiring complete
>competence in the language of their parents.  The majority of students
>entering the undergrad program at Gallaudet display English reading and
>writing skills similar to those of foreign born ESL students.
>
>My Program:  English Works! at Gallaudet was created two years ago when
>three former programs--Writing Center, English Tutoring Center, English
>Literacy 2000 Project--were combined.  English Works! provides tutoring
>for students in English courses, writing advice for students working on
>writing projects in any course, consultation and training for Gallaudet
>faculty on reading and writing across the curriculum, consultation about
>serving deaf and hard of hearing students in other programs of higher
>education, and occasional lectures, workshops, demonstrations, etc. to
>whomever asks for them.  English Works! is a primary focus of the
>University's literacy enhancement priority.  In our two years of
>operation, the number of students coming and sessions held has
>quadrupled and continues to increase quickly.  Our biggest problem is
>handling growth. Though the vast majority of students coming to us for
>help are undergraduates, the number of visits from graduate (including
>PhD) students is growing as well.  English Works! is closely aligned
>with the Gallaudet Tutorial Center, which will be reviewed
>simultaneously by the same team (one of the key questions for program
>review will be whether these two programs should merge).
>
>The Reviewer Job:  During Fall 98, a four- or five-person program review
>team will be identified; most members will be faculty and staff from
>Gallaudet, and two will be off-campus experts.  Since two programs
>(English Works! and the Tutorial Center) will be reviewed
>simultaneously, one outside reviewer (you?) will have expertise in
>Writing Centers and the other will have expertise in general
>unversity-level tutoring programs.  Early in Spring 99, reviewers will
>read a self evaluation prepared by both units and other relevant
>materials sent by the University.  A three- or four-day site visit will
>follow later in the semester.  A report will be written by the team soon
>after the visit.  An honorarium and travel and housing expenses will be
>provided.  If you would like more information about the review process,
>you may contact the review leader, Eileen Matthews, at the following
>address:  EILEEN.MATTHEWS@GALLAUDET.EDU.
>
>Reviewer Characteristics.  The outside expert need have no previous
>experience with deaf people--there will be plenty of others on the team
>with that expertise.  Sign language interpreters will be provided at all
>times during the reviewer's stay.  We'd like to have someone with
>experience in writing centers at both large and small institutions,
>since our program shares some features of both.  Also, experience with
>ESL students is a big plus.  All of our writing advisors are students,
>so knowledge of peer tutor training would be useful.  A reviewer with
>experience both with stand-alone writing centers and writing centers
>attached to larger tutorial/learning assistance centers would be
>helpful.  Persons with unusually positive attitudes toward writing
>center directors in general--and me in particular--are strongly
>encouraged to apply!
>
>Terry Coye
>Director, English Works!
>Gallaudet University, 800 Fla. Ave. N.E., Washington DC 20002
>terry.coye@gallaudet.edu
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I have the e-mail addresses in question.  UNLV is in the process of an
evaluation by WPA.  A better group couldn't be asked to work for you.
 
S. Taylor
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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CALL FOR SUBMISSIONS
 
December 8, 1998
 
Dear Colleagues,
 
I am working with NCTE to put together a guide for new teachers of
first-year composition.  Below, you will find rough descriptions of the
chapters that I envision.  My plan is to gather materials from colleagues in
colleges and universities across the United States for possible inclusion in
the book.  I'm especially interested in materials drawn from in-house
teaching handbooks or guidebooks. My motive for e-mailing this listserv it
that many folks who subscribe to it have developed and/or regularly use such
materials in first-year TA workshops. If you have any materials that you
have used successfully with first-year TAs, I'd be especially thrilled to
consider them for possible inclusion in the book.
 
 I'm not asking anyone to submit manuscripts that might serve as full
chapters in the book.  Instead, I'm inviting people to submit materials that
might function as parts of chapters.  For example, if you have a writing
assignment prompt that you have found to be highly successful, I'd like to
consider that prompt for inclusion in the chapter on writing assignments.
If you were to offer some theoretical explication of that assignment, I'd be
thrilled, but I'll be happy fill in theoretical gaps where necessary.
 
I'll note that there will be two levels of review for submissions.  Early
on, Michael Greer and I will screen materials.  Later, once we have a full
manuscript, members of the NCTE Editorial Board, will review the full
project.
 
Of course, every program and person whose materials appear in the book will
be appropriately acknowledged by name.
 
I'd like to get moving on this project over the break between semesters, so
I welcome early submissions.  Feel free to e-mail materials to me at the
following address:
DUANE.ROEN@ASU.EDU <mailto:DUANE.ROEN@ASU.EDU>.  If you want to use snail
mail, my address is this: Duane Roen,
Department of English, Arizona State University, Tempe, AZ  85287-0302.
 
Here then are the rough chapter descriptions.
 
Best,
Duane Roen
 
Call for Submissions for
NCTE Guide to Teaching First-Year Composition
 
Edited by Duane Roen, Arizona State University
Developmental Editor: Michael Greer
 
 
 
Chapter Descriptions
 
Please note that there is no separate chapter on rhetoric.  I'm planning to
integrate rhetorical principles into each of the following chapters.
 
1. Contexts for Teaching Writing: Programmatic, Departmental, Institutional,
Societal
 
Because it is often difficult for new teachers--and even experienced
ones--to know the contexts in which they are teaching composition, this
chapter will include discussions of how composition courses are situated
within composition programs, which have collective expectations--the kinds
suggested by the recently developed Outcomes statements generated by faculty
active in CCCC and WPA.  In turn, the departments and colleges that house
composition programs have specific expectations for the ways in which
composition should serve those larger academic units.  Beyond that,
universities often have another set of expectations for composition to
fulfill institutional goals for literacy.  And, of course, universities
answer to boards of directors, boards of regents, and legislatures--all of
whom hold additional expectations.  This chapter will describe these
multiple contexts, and it will offer some productive strategies for
negotiating them.
 
2. Constructing Syllabi, Unit Plans, and Lesson Plans
 
This chapter will offer curricular, pedagogical, ethical, and even some
legal guidance for constructing syllabi, unit plans, and individual lessons.
It will include at least one sample syllabus for a first-year course, as
well as at least two unit plans and perhaps four or five detailed lesson
plans.  Of course, I will explicate each example by situating it
theoretically and explaining its practical implications.
 
3. Constructing Effective Writing Assignment Prompts
 
This chapter will offer some strategies for constructing not only individual
assignment prompts but also semester-long and year-long sequences of writing
assignments.  I'm not yet certain the full range of sequences to describe,
but I plan to include something about the Progymnasmata and Moffett's
sequence as a methods for considering series of assignments.  I will
probably include assignments that permit each student to explore an
academic, professional, personal, or civic topic of interest for an entire
semester.  I will explain some of the theoretical principles underpinning
each prompt.
 
 
 
4. Guiding Students to Construct Reflective Portfolios
 
This chapter will include at least one sample assignment prompt to guide
students as they construct portfolios for writing courses.  I'd also like to
include the Outcomes statement recently drafted by members of WPA and CCCC
because it can serve as an invention heuristic for students' portfolio
construction.  I will explain how portfolios encourage students to see the
value of the many activities that they do in composition courses.  That is,
students think critically about their experiences with invention, revision,
reading responses, peer responses to emerging texts, and the like.  I'll
offer strategies for helping students to work on portfolios consistently
throughout a course, not just near the end of a semester.
 
5. Daily Concerns/Practices
 
This chapter will include discussions of the following: discussion
strategies, plagiarism, late papers, engaging reticent students, keeping a
grade book, tardiness, attendance, office hours, grievance procedures, the
writing center, disability resources, the Buckley Amendment, copyright law,
individual and group conferences, revision policies, journals, and the like.
I may move some of these to Chapter 2, or I may treat them in different ways
in both chapters.
 
6. Teaching Invention
 
This chapter will include a range of common invention heuristics of the
following types: brainstorming lists, freewriting, focused freewriting,
looping, tagmemics, mapping/clustering, Burke's pentad.  For each heuristic,
I will include a description of the activity, a sample application of it,
and a theoretical rationale for using it.
 
7. Informal Writing-to-Learn Strategies
 
This chapter will be an illustrated catalogue of writing-to-learn
strategies.  That is, I will describe a range of specific activities, and I
will offer illustrate the use of each one.  I will explain how these can be
used not only in composition courses but also in other courses in other
disciplines.  To that end, I will choose example applications from a range
of disciplines.  I have in mind the following kinds of writing-to-learn
strategies: writing letters to historical figures, constructing dialogues
between and among characters, annotating assigned readings, constructing
time-lines of events, constructing flow charts, and perhaps a dozen others.
I'll encourage teachers to use these activities to focus students' attention
on understanding/personalizing course content.
 
8. Teaching Arrangement
 
This chapter will offer a range of arrangement possibilities, with a
rationale and some activities for teaching each.  I'll talk about the limits
of the five-paragraph essay, the form that so many of our students seem to
know when they show up in our classrooms in late August.  From there, I'll
consider the functions of the following kinds of arrangement: formal
classical argument, chronological, spatial, topical, D'Angelo's paradigmatic
and common arrangements, and a few others.  I hope to convince teachers that
arrangement can sometimes serve as an invention heuristic and that it should
never be a Procrustean bed.  I also hope that the chapter will help teachers
guide their students as they make choices about arrangement--that
arrangement can and should serve rhetorical goals.
 
9. Orchestrating Peer-Response Activities
 
This chapter will include strategies for constructing specific peer-response
activities.  It will also help new teachers decide how to construct
sequences of peer-response sessions so that teachers can, if they wish, use
a different one each class meeting during a unit.  I will describe specific
kinds of questions that peers might answer early on when a writer is
considering possible topics for writing.  Other questions will focus peers'
attention to subsequent tasks that writers need to complete: generating
ideas for developing the topic, selecting material from that which has been
generated, organizing material in ways that help readers, editing surface
features of emerging texts.  I will also offer suggestions for introducing
peer-response activities, for bringing them to closure, for encouraging
writers to use peers' responses effectively.
 
10. Responding to In-Process Work to Promote Revision
 
While Chapter 9 will focus on peers' responses, this chapter will focus on
teachers' responses.  While I hope to convince teachers in Chapter 9 that
getting peers to do this work helps everyone in the room (writers, peers,
teacher), in Chapter 10 I will concede that teachers can also respond to
in-process work.  I will suggest response strategies that encourage writers
to be responsible for their writing-as opposed to thinking that teachers are
responsible.  I will also suggest ways to respond efficiently. Among these
suggestions-which I will demonstrate on sample drafts of students'
papers-will be the following: asking questions that encourage writers to
make decisions rather than telling them what to do, focusing on a few
concerns rather than all that could be addressed, addressing a concern once
rather than every time it appears in an emerging text.
 
11. Responding To and Evaluating Polished Writing
 
This chapter will offer strategies for responding to writing that students
consider fully polished.  The chapter will help teachers decide when and how
to encourage students to do yet one more round of revising content or
editing surface features.  It will also help them decide when enough is
enough-when the exigencies of the semester don't permit another round or
when the student can't muster the energy to revise and/or edit again.  How
can a teacher's comments help the student understand what she has and has
not accomplished with the project?  How might the student reflect on the
project in the course portfolio? How can a teacher's comments help the
student understand the grade on the paper?
 
 
 
12. Teaching Writing in Electronic Classrooms and Using Electronic
Technologies When
     You Don't Have Access to an Electronic Classroom
 
This chapter will not fully prepare teachers for teaching in electronic
classrooms or for using electronic technologies in their teaching, but it
will help them begin to consider the choices they need to make about using
such pedagogical/epistemological/literate tools. The chapter will help
teachers ask the following kinds of questions: How can I best prepare myself
for using these tools in my teaching? How do such tools
transform/modify/mediate/alter literate practices? How can I help students
to decide when and how to use current electronic technologies? How do
electronic literacies change the nature of texts?  When is an electronic
classroom interaction better than, worse than, or the same as a face-to-face
interaction or a pen-and-paper interaction? I hope to include some
suggestions and reflections from teachers who have spent more time than I
have in electronic classrooms.
 
13.Constructing a Teaching Portfolio
 
This chapter will describe the possible contents of teaching portfolios:
teaching philosophies, annotated syllabi, annotated assignment prompts,
syntheses of course evaluations, supervisors' class-visit reports, students'
in-process papers with teacher's written responses, annotated lesson plans,
and the like.  I'll talk about the functions of teaching portfolios for
graduate students, tenure-track faculty, tenured faculty, and adjunct
faculty.  I'll include some sample materials from teachers.  This chapter is
an important one for this book because teachers need to begin constructing
teaching portfolios during the first year of teaching--not the year they
apply for jobs, not the year they are considered for tenure.  Beginning this
work the first year of teaching helps teachers become the kinds of
reflective practitioners that Donald Schon describes in Educating the
Reflective Practitioner.
 
 
 
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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                      Dissertation Survey                          12/9/98
To Recipients of WPA listserv:
 
Brenda Jo Brueggemann and I are conducting a survey of newer PhDs =
currently working in professional positions in the fields of rhetoric and =
composition.  The essay we intend to write covering this research is =
slated to appear in a book about the dissertation and its role in =
professionalization and socialization of professors and other academic =
workers.  Below are our three simple survey questions.  We invite anyone =
who has thoughts relative to these questions to respond.  You can write to =
me personally at scott.miller@sonoma.edu.
 
1.  How well--and in what ways--did (and, in continuation, has) your =
dissertation project "served" you as you were on the job market?
 
2.  How well--and in what ways--has your dissertation "served" you as you =
have begun your post-dissertation career?
 
3.  How well--and in what ways--might your dissertation project "serve" =
you in your academic future?
 
Thanks!
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Lynn Bloom, whose email server is not being cooperative at the moment, has
asked me to post the following query:
****************************************
Advanced Composition Syllabi, anyone?
 
Help, please!
 
For a book chapter on the history and scope of advanced composition courses in
American colleges and universities I need course syllabi and book lists.  If
you, or your colleagues, have such material --current or past-- would you
be kind enough to
send a copy by surface mail (not email) before January 15, 1999 to:
 
Lynn Z. Bloom
Department of English, U-25
University of Connecticut
Arjona, Room 414
Storrs, CT 06269
Office phone: 860--486-3167;
Home phone: 860--487-0224
email: LBLOOM@UCONNVM.UCONN.EDU
**********************
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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As most of you immediately knew when you saw the WPA ballot this fall, we
had a tough election before us because of the strengths of the people on
that ballot.  The results are in; please join me in congratulating Kathy
Yancey, WPA's new Vice-President, and the three new members to the WPA
Executive Committee--Chet Pryor, Shirley Rose, and Beth Daniell.
 
And come 31 December, I'll be turning the presidency over to Doug Hesse.
I've enjoyed these last two years, and I'm looking forward to Doug's
leadership.  There are great things coming . . .
=========================================================================
Date:         Wed, 9 Dec 1998 20:31:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: WPA Election Results
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
congratulations, kathy, chet, shirley, & beth!
what fun!
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
=========================================================================
Date:         Thu, 10 Dec 1998 07:44:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <kbyancey@EMAIL.UNCC.EDU>
Subject:      Re: WPA Election Results
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
**thanks, Irv. You know, I was reading your post, thinking, "Oh jeesh, this
is going to be fun?" But you're right: it is. It's a little daunting, too;
the shoes are large. But it *is* fun (and smart), because of the people who
compose this group, and it's important, because of the work we do and the
students we serve.
 
I'm both proud and gratified to be part of it.
 
kathleen
 
 
 
At 08:31 PM 12/9/98 -0600, you wrote:
>congratulations, kathy, chet, shirley, & beth!
>what fun!
>
>********************************************
>Irvin Peckham, Graduate Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******
>irvin_peckham@unomaha.edu
>
=========================================================================
Date:         Thu, 10 Dec 1998 07:57:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Re: WPA Election Results
In-Reply-To:  <1.5.4.32.19981210124422.00b69d20@email.uncc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Dear Kathleen and other elected WPA personages,
Being a WPA officer IS a lot of fun.  WPA members are not only a great
group, but--as Bloom's Law #3 says--operate on the principle that
unless  something requires 300 (500? 1000?) hours of community service
it  isnt worth doing. . Consequently, a lot gets done, and without a lot
of hoo-haa.  Let's hear it for WPA!  And three cheers for the
officers nouveau                                 Lynn Bloom
=========================================================================
Date:         Thu, 10 Dec 1998 07:26:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Stuart C. Brown" <sbrown@NMSU.EDU>
Subject:      Re: WPA Election Results
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
And let's not forget to recognize the contributions of those who are being
replaced.
 
Stuart
 
At 07:57 AM 12/10/1998 -0500, Lynn Z. Bloom wrote:
>Dear Kathleen and other elected WPA personages,
>Being a WPA officer IS a lot of fun.  WPA members are not only a great
>group, but--as Bloom's Law #3 says--operate on the principle that
>unless  something requires 300 (500? 1000?) hours of community service
>it  isnt worth doing. . Consequently, a lot gets done, and without a lot
>of hoo-haa.  Let's hear it for WPA!  And three cheers for the
>officers nouveau                                 Lynn Bloom
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
=========================================================================
Date:         Thu, 10 Dec 1998 10:22:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: WPA Election Results
X-To:         Kathleen Yancey <kbyancey@EMAIL.UNCC.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Kathy,
      I agree with you, except that -- because of my big feet,
I already wear large shoes.  :-)  (Okay, that was awful.)   I do
have on my work gloves and am genuinely ready to help the team get
down to work.    C.P.
 
 ------------------------------------------------------------------
From: Kathleen Yancey
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: WPA Election Results
Date: Thursday, December 10, 1998 7:44AM
 
**thanks, Irv. You know, I was reading your post, thinking, "Oh jeesh, this
is going to be fun?" But you're right: it is. It's a little daunting, too;
the shoes are large. But it *is* fun (and smart), because of the people who
compose this group, and it's important, because of the work we do and the
students we serve.
 
I'm both proud and gratified to be part of it.
 
kathleen
 
 
 
At 08:31 PM 12/9/98 -0600, you wrote:
>congratulations, kathy, chet, shirley, & beth!
>what fun!
>
>********************************************
>Irvin Peckham, Graduate Coordinator
>Dept. of English
>University of Nebraska at Omaha
>http://cid.unomaha.edu/~peckham
> *******Please note email change*******
>irvin_peckham@unomaha.edu
>
=========================================================================
Date:         Thu, 10 Dec 1998 11:03:01 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: Adv. comp. syllabuses--query
In-Reply-To:  In reply to your message of Wed, 09 Dec 1998 18:21:42 EST
 
Probably you've seen it, Lynn, but Kate and John Adams did a useful
collection of essays on advanced composition:  Teaching Advanced
Composition  Why and How  (Boynton/Cook, 1991).  A number of the
chapters outline courses and assignments, largely in an effort to
illustrate how advanced composition is distinct from fy comp.
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Thu, 10 Dec 1998 09:25:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Latest news on UC Strike (fwd)
In-Reply-To:  <3.0.1.32.19981207223636.007e3c70@humanitas.ucsb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Firing would be difficult, it's true, but I /think/ it has been done
before.  UT-Austin?  San Diego?  Maybe someone knows.
 
Take the high ground--it belongs to people who teach.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Thu, 10 Dec 1998 09:51:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      post detailing grad issues in mla (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Is there a class-action lawsuit in this?
 
4Cs has been better, but not enoughby a long shot.....
 
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
 
---------- Forwarded message ----------
Date: Mon, 7 Dec 1998 12:56:53 -0700
From: Danika M Brown <danika@U.Arizona.EDU>
Reply-To: Facilitate Discusstion Among English Graduate Union
    <EGUNET@LISTSERV.ARIZONA.EDU>
To: EGUNET@LISTSERV.ARIZONA.EDU
Subject: post detailing grad issues in mla
 
here's a useful contextual message regarding grad students in the MLA.
 
peace,
danika
 
 
>Date: Sun, 06 Dec 1998 21:49:09 -0600
>From: Marc Bousquet <m0bous01@athena.louisville.edu>
>X-Mailer: Mozilla 4.06 [en] (Win95; U)
>To: e-grad <e-grad@nwe.ufl.edu>
>Subject: speaking up
>Sender: owner-e-grad@nwe.ufl.edu
>
>I'd like to say a few words in support of the eloqent remarks that Laura
>Sullivan posted a few hours ago.
>
>I do not wish to debate the good intentions of any MLA officer or staff
>member. I believe that all of them are earnest and honest and caring,
>committed to their sense of what is right and good for all of us.
>
>I do however wish to say that graduate students don't wish to be cared
>for, however earnestly--they wish the opportunity to speak in their own
>voice, and to emerge as agents in the social field in which they find
>themselves. They would like their association to serve as a place in
>which, organized, they can speak and act before the public, the law, and
>the institutions that shape their working lives, intellectual activity,
>and professional prospects.
>
>Let me talk about a few things that graduate students have requested
>over the years.
>
>1. Graduate students have asked for representation in the association's
>deliberative body, the Delegate Assembly. Until the GSC agitated for it,
>the MLA staff violated the organization's constitutional provisions for
>some small measure of represenation in this annual assembly. Only this
>year, for the first time, does the Delegate Assembly meet its
>constitutional requirements in this regard.
>
>2. Graduate students have asked for representation in the association's
>various standing committees and Executive Council. This request has been
>consistently refused, frustrated and evaded. While there have been
>occasional token appointments, these have rarely been to significant
>venues. Until the GSC petition drives in 1997, no graduate student had
>ever served on Executive Council--indeed, when GSC asked merely to
>_attend_ the meetings, the Executive Council response was to declare
>that henceforth all of its meetings would be conducted in secret.
>Similarly, until the petition drives, no graduate student had ever
>served on the powerful Nominating Committee--even though the MLA
>constitution requires that this committee select graduate students. To
>this date, no graduate student has ever sat on the Elections Committeee
>(which selects candidates for the highest offices) or on the Delegate
>Assembly Organizing Committee, the most powerful committee after
>Executive Council. All efforts by graduate students to have even an
>_informal_ relationship with these committees have been rebuffed.
>
>3. Graduate students have asked for the right to participate in the
>selection of their own representatives. Where graduate students _are_
>appointed, they are frequently the advisees of MLA officers and
>committee members.
>
>4. Graduate students have asked that they be represented in some
>proportion relevant to their numbers (almost a third of the
>association's present membership). Measures to this effect have been
>kept off of the Delegate Assembly floor by abuses of the parliamentary
>procedure. The MLA's parliamentarian presently holds the absurd position
>that any measure suggesting that graduate students be represented in
>proportion to their number "conflicts" with the MLA constitution,
>because the constitution specifies that represenation be distributed
>according to area of study.
>
>As any fourth-grader acquainted with the logic of non-exclusive sets can
>tell you, this is patently untrue. Affirmative hiring parameters by
>ethnicity cannot "conflict" with affirmative hiring parameters by
>gender. Likewise, affirmative representation by academic status cannot
>conflict with affirmative represention by academic specialization.
>(Unless the specialization does not produce graduate students, which
>could hardly be the case!)
>
>5. Graduate students have asked that the MLA become an agent before
>accreditation institutions. It is because of GSC that MLA is now moving
>to lobby accreditation institutions to make the percentage of
>full-timers of greater weight in the accredititation process. Even so,
>the latest report by the executive director waffles on this question,
>urging that "individual members" of MLA volunteer to serve on
>accreditation boards.
>
>6. Graduate students have asked that MLA become an agent before the
>public. Despite GSC-sponsored directives from the delegate assembly to
>this effect, MLA staff continue to drag their heels--there has been no
>increase in pr expenditures, and the executive director's most recent
>report on the question offers up the $35,000 pamphlet printing of the
>CPE report (an expense properly lodged elsewhere in the budget) as the
>major component of the $50,000 pr budget: pr expenditures by any
>reasonable calculation actually _decreased_, in apparent defiance of
>assembly directives.
>
>GSC's incoming president Mark Kelley,  however, on a budget of $zero,
>successfully shaped the line of questioning on a recent Talk of the
>Nation episode. Host Ray Suarez asked for the first time in any
>broadcast medium the two really vital questions: "Isn't this really a
>question of the undersupply of jobs and not some oversupply of
>degreeholders?" and "Aren't universities misleading students and the
>public about who is actually doing the teaching in their classrooms?"
>
>Graduate students have asked MLA to spend its money getting that message
>on Oprah.
>
>7. Graduate students have asked that MLA determine appropriate ratios of
>part time to full time faculty. In California, the state legislature not
>too long ago set itself the goal of establishing a 75% full-time faculty
>in its _community colleges_.  But despite directives from the delegate
>assembly, MLA seems reluctant to set any standard at all.  In response
>to strongly suggestive letters by the executive director, members of the
>extremely influential ADE and ADFL committees (all department chairs and
>administrators) have written criticisms of this requirement, claiming
>that it will interfere with their "flexibility." (Naturally, interfering
>with their ability to deploy flexible labor was the _point_ of the
>initiative.)
>
>8. Graduate students have asked that MLA become an agent before the law.
>State law shapes the academic workplace as much or more than
>institutional policy: in public institutions, it is legislatures that
>provide retirement-incentives for full-time faculty with the explicit
>hope of reducing salary costs. Legislatures also restrict the rights to
>organize, bargain, and engage in job actions, whether to preserve
>salaries or academic freedoms. Some state legislatures have moved to
>restrict the rights of tenure, and other areas of faculty governance.
>
>9. Graduate students have asked that MLA fight the logic of "market" in
>higher education and abandon the analogy of "job market" in official
>communications. Using the term "job market" implies that an invisible
>hand somehow makes rational sense of the exploitative conditions under
>which we work. It  implies that the job system makes sense without our
>agency--that if we sit tight, some "boom cycle" will come around and
>save us. The entire supply-side or free market analogy misses the real
>economic point--that holders of the Ph.D degree represent not more than
>2-3% of the annual "market" in new academic labor.  At your average
>institution, thirty or so new part-timers or graduate students are hired
>for every full-time appointment of a Ph.D. degreeholder.  Right now, the
>degreeholder is merely the byproduct of a job system that runs almost
>entirely on nondegreed labor.  The system needs ever more nondegreed
>graduate students and other flexible laborers, but not does not really
>"need" the degreeholders produced by graduate study. No economist on the
>planet would maintain that you can control the job system by controlling
>the number of of Ph.D. degreeholders, or that reducing the number of
>graduate students would by some miraculous agency recover the full-time
>lines lost to retrenchment.
>
>Market forces did not eliminate full-time lines in the
>academy--legislators and managers did.
>
>10.  Graduate students have asked that the MLA increase the space of
>dialogue by opening a discussion list on governance issues for delegate
>assembly members and for association members generally.  These items
>were refused until GSC set up _its own_ delegate assembly discussion
>list. (In the process of setting up the list, we repeatedly petitioned
>for updated information on delegate assembly member's email addresses,
>or for the governance-liaison staffer to simply notify members of the
>new list's existence: all requests were rebuffed.)  Once MLA finally set
>up its list, after the 1997 assembly agenda had been set (not before),
>the list remained open during the spring, and was "closed for summer
>recess" without consulting the members. That list remained closed on its
>"summer recess" until this past Friday.
>
>To the present time, MLA staff have declined to set up a discussion list
>for members to discuss governance issues, or to provide links from its
>web pages to affiliated organizations. Instead, MLA staffers have long
>lurked on e-grad, and circulated graduate-student speech when it suited
>them as justification for their policies.
>
>And, repeatedly, it has been the experience of graduate students and
>other activists that MLA officers and staffers have misused various
>information channels--just for example, the "information packets"
>accompanying the Yale resolution ballot and "anonymous comments process"
>accompanying the next year's governance initiatives all featuring
>negative opinions by administrative figures solicited by the staff, but
>*represented* as the spontaneous reaction of the membership. The staff
>has also repeatedly hired lawyers and consultants to support its views
>on membership initiatives and tried to pass off those paid opinions as
>authoritative.
>
>11. Graduate students have asked that MLA increase the space of dialogue
>by opening more meetings to observership, and by making the delegate
>assembly a place that directed association policy more than previously.
>The response of  the Executive Council and staff were to close the
>meetings to observership (in likely violation of MLA's  rules of
>incorporation), and to push through a series of constitutional
>amendments restricting the power of delegate assembly to be an agent of
>association policy.
>
>12. Graduate students have asked that the MLA increase the space of
>dialogue by maintaining a welcome session at which graduate students can
>speak their concerns in their own voices. It was no plot by the GSC that
>kept the several hundred audience members at the last welcome session
>from applauding speakers who talked about "alternative careers" and "how
>to publish" and so forth. It was simply a miscalculation by the session
>organizers--however earnest and well-intentioned. Most graduate students
>at the point of attending their first MLA and, likely enough, their
>first job interview, have already published more than the average
>scholar up for tenure review twenty years ago. Regrettably, in financing
>their ten years to the degree, they've usually also come to know plenty
>about "alternative careers," generally a lot more than anyone in the MLA
>can tell them.
>
>In short, graduate students have asked that MLA defend the dignity of
>teaching work, and seek to restore by all legitimate avenues (law,
>policy, institutions, public relations) to restore some of the full-time
>positions lost during retrenchment.
>
>MLA's elected leadership and staff are right to describe this as a huge
>project. It involves billions of dollars and decades of erosion of our
>expectations and capacity for self-governance.
>
>It will be a slow and an arduous struggle to reverse the grip of the
>present job system.
>
>Nonetheless, I want to say two final things.
>
>One: there isn't anywhere else for this generation to go. While the
>academy is _way out in front_ in its deployment of temp workers--the
>average English department using more part time staff at lower wages and
>with fewer benefits than does McDonald's or UPS-- flex labor is pretty
>bad everywhere, including the professions.
>
>Wherever you go, there you are: somewhere you're going to have to make a
>stand in front of  Flex Global, the beat cop urging you to "move along,
>move along," and say, "Hell no, Flex.  I'm going to stay right here."
>
>Two: look, we _are_ talking about billions. But we do have instruments
>for moving billions or significant chunks of billions around.
>
>Those instruments are called unions, legislatures, institutions, and
>associations.
>
>Use them: they belong to you.
>
>I will not be able to participate more fully in this thread of
>discussion because of family obligations beginning Tuesday, but I'll be
>available to talk at GSC functions and at Delegate Assembly in San
>Francisco.  Other people who have been active in the struggle since
>1968--but generally closed out of the loop of official MLA, except to
>the extent that GSC activists petitioned for them--will be around too,
>people like Paul Lauter, editor of the Heath Anthology, Carey Nelson,
>and Barbara Foley, Barbara Bowen, and many, many others.  I promise you
>that these people will listen and will be willing to share a history
>that you can use to maintain dignity in your working lives.
>
>And you can look for this e-grad thread to be archived, updated and
>published in Workplace 1.2, which the other editors and I have delayed
>for the purpose. See issue 1.1 and look for the new issue very, very
>soon at:  http://www.workplace-gsc.com
>
>In solidarity, Marc Bousquet
>
>
>
>
>
>
=========================================================================
Date:         Thu, 10 Dec 1998 08:57:32 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ellen Quandahl <equandah@MAIL.SDSU.EDU>
Subject:      Chair Search
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I am pleased to announce that we have been authorized to search this year
for a senior scholar/department chair in rhetoric and composition studies.
I hope you will send us nominations of outstanding candidates or consider
applying for the position yourself.  Our advertisement in the upcoming MLA
Job List reads:
 
The Department of Rhetoric and Writing Studies at San Diego State
University invites applications for the position of department chair,
beginning August, 1999, at the rank of professor with tenure.  We seek a
senior scholar whose work is centered in composition studies and rhetoric,
who has administrative expertise, and who will welcome the challenge of
heading an innovative, collaborative new department spanning a large
developmental writing program through graduate courses.  Teaching
responsibilities, both graduate and undergraduate, may include modern
rhetoric and composition studies; rhetoric and culture, with an
interdisciplinary focus; theory and practice of teaching composition;
and/or teaching within interdisciplinary programs.  We especially welcome
scholarship that informs and is informed by the teaching of undergraduate
writing in diverse classrooms.
 
Please send a letter of interest, complete CV, writing sample and three
professional references to: Ellen Quandahl, Search Committee Chair,
Department of Rhetoric and Writing Studies, San Diego State University, San
Diego, CA  92182-4452.  Please refer to position number VPA#99/-00-70.
E-mail inquiries to equandah@mail.sdsu.edu.  San Diego State University is
an Equal Opportunity, Title VII Employer.  It does not descriminate against
persons on the basis of race, national origin, sexual orientation, gender,
marital status, or disability.
=========================================================================
Date:         Thu, 10 Dec 1998 09:44:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Contributions of Those Leaving the Exec Committee
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Stuart is absolutely right.  We're sorry to see Marty Townsend and Gail
Stygall go on to other important work besides the WPA Exec Com.  But we're
managing to hang on to Marty; she is doing the WPA summer workshop with
Doug Hesse next summer and the summer after that she will lead it.  Gail,
as you know, was instrumental in writing and revising our Intellectual Work
document.  Thanks, Gail and Marty, for all the work you've done officially
with WPA--and for who you are!
=========================================================================
Date:         Thu, 10 Dec 1998 12:32:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         louise wetherbee phelps <lwphelps@MAILBOX.SYR.EDU>
Subject:      Ph.D. Program at Syracuse University
Mime-Version: 1.0
Content-Type: text/enriched; charset="us-ascii"
 
<fontfamily><param>Palatino</param><bigger><bigger>Please post and pass
this announcement on to anyone who may be interested.
 
 
Syracuse University in Syracuse, New York, encourages applications to
its Ph.D. Program in Composition and Cultural Rhetoric (CCR). A
Master's degree (typically in a language-related or cognate discipline)
is ordinarily required for admission. Students may apply for teaching
assistantships and fellowships. Deadlines for application: <bold>the
fellowship application deadline is January 11, 1999, with
non-fellowship application recommended by February 1, 1999 for first
consideration</bold>.
 
 
The goal of the CCR program is to prepare students for careers blending
scholarship, teaching, administration, and consulting on writing and
rhetoric in academic, workplace, and community settings. Intellectual
themes of the program include studying writing and rhetoric from an
Americanist perspective; emphasizing social practices of literacy,
rhetoric, and writing instruction; and conceiving written language as
culturally and historically specific.
 
 
Situated in the Writing Program, a department devoted entirely to the
study and teaching of writing and rhetoric, the unique independence of
the CCR doctoral program allows focused study of the pedagogy and
cultural practices of written language, yet facilitates
multidisciplinary study and integrations. Students are encouraged to
develop disciplinary and interdisciplinary specializations like writing
program administration; professional, technical, and electronic
communication; rhetorical history; or feminist studies. Besides a core
faculty of ten, consultants from disciplines across the University help
students customize their programs to their interests. Students enjoy a
collegial environment with frequent opportunities to participate in
program initiatives and collaborate with faculty mentors and peers on
research and teaching.
 
 
For additional information about the program, we invite you to consult
the Writing Program's web page address at http://wrt.syr.edu and follow
the link to Graduate Studies in CCR. For information about the
application process or program, contact Carolynn Healy, graduate
studies secretary: 315-443-5146 or cahealy@syr.edu.
 
 
</bigger></bigger></fontfamily>
=========================================================================
Date:         Thu, 10 Dec 1998 13:15:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kate Mohler <katem@IMAP1.ASU.EDU>
Subject:      Re: setting nomail
In-Reply-To:  <3.0.1.16.19981207175844.346f8ce0@email.psu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
> >
> >SET WPA-L NOMAIL
> >
=========================================================================
Date:         Thu, 10 Dec 1998 17:00:03 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Re: Re[2]: Adv. comp. syllabuses--query
In-Reply-To:  <10DEC98.11934539.0025.MUSIC@MUSIC.STLAWU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Dear richard,
Yes, I've seen the book.  I have a chapter in it1  Many thanks, Lynn
=========================================================================
Date:         Thu, 10 Dec 1998 17:27:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martin, Janette M" <marti2jm@JMU.EDU>
Subject:      Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; CHARSET=US-ASCII
 
James Madison University recently formed an
independent writing program (to use Barry Maid's term)
that is currently responsible for first year writing.  We
are thinking of the future and directions for growth,
including the possibility of working toward an undergrad.
major or minor in writing. Would members of the list whose
institutions offer a major, minor, specialization,
concentration, certificate (or however you might call it)
in Writing or Rhet-Comp at the undergraduate level send me
a quick post off list?  I'd appreciate hearing from you.
 
--
Martin, Janette M
marti2jm@jmu.edu
=========================================================================
Date:         Thu, 10 Dec 1998 18:05:19 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[4]: Adv. comp. syllabuses--query
In-Reply-To:  In reply to your message of Thu, 10 Dec 1998 17:00:03 EST
 
Yes, of course.  Forgive my dullness, but it's been some time since
I've look at the book.  Seems to me it received the attention it
deserved, in part, I suppose, because advanced composition remains
somewhat of an enigma in our field.  Here it's been taken over by
"creative non-fiction," which we teach at an intermediate and
advanced level.  We also do an advanced journalism course,
"Feature Writing," which does some of what I used to do in adv
comp.
 
Richard
=========================================================================
Date:         Thu, 10 Dec 1998 18:08:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Wingard, Joel D" <mejdw01@MORAVIAN.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
MIME-Version: 1.0
Content-Type: text/plain
 
If I might piggyback on here . . . my department is to develop a writing
concentration, within the English major (to some degree this will be a
transformation of an existing journalism concentration), in 1999.  So I
would love to hear the same thing that Janette is asking for, also
off-list.
 
Joel Wingard
Moravian College
 
mejdw01@moravian.edu
 
> -----Original Message-----
> From: Martin, Janette M [SMTP:marti2jm@JMU.EDU]
> Sent: Thursday, December 10, 1998 5:28 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Query:  Writing/Rhet-Comp Major, Minor, Spec.,
> Concentration
>
> James Madison University recently formed an
> independent writing program (to use Barry Maid's term)
> that is currently responsible for first year writing.  We
> are thinking of the future and directions for growth,
> including the possibility of working toward an undergrad.
> major or minor in writing. Would members of the list whose
> institutions offer a major, minor, specialization,
> concentration, certificate (or however you might call it)
> in Writing or Rhet-Comp at the undergraduate level send me
> a quick post off list?  I'd appreciate hearing from you.
>
> --
> Martin, Janette M
> marti2jm@jmu.edu
=========================================================================
Date:         Fri, 11 Dec 1998 05:45:45 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
In-Reply-To:  <B36C93E90620D2118AF800805F6F4633B41284@exchange.moravian.edu>;
              from "Wingard, Joel D" at Dec 10, 98 6:08 pm
 
And I would like to hear responses to Joel Wingard andJanette Martin's
requests as well since I have just begun to look intothe possibility of
an undergraduate writing concentration at VCU.  Right now we have a sort of
ill-formed minor.  I am wondering what models for undergraduate writing
concentrations exist  and how they have been received by undergraduate
English majors.  Thanks.
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
=========================================================================
Date:         Fri, 11 Dec 1998 07:20:13 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Re: Re[4]: Adv. comp. syllabuses--query
In-Reply-To:  <10DEC98.19535902.0015.MUSIC@MUSIC.STLAWU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Dear Richard--
Thanks for the information and point of view.  Would you be kind enough
to ask a couple of your colleagues teaching the courses you describe to
send me syllabi (or to give them to you to forward)?  I would be most
grateful, as I am for your email commentary.  Best, Lynn
=========================================================================
Date:         Fri, 11 Dec 1998 09:14:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beverly Wall <beverly.wall@MAIL.TRINCOLL.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Janette, Joel, and Elizabeth,
 
We're an independent writing program in a liberal arts college and have
recently developed an Interdisciplinary Minor in Writing and Rhetoric
(created last year).  The strong student response across majors has amazed
us.  Here's the URL:
 
http://www.trincoll.edu/writcent/minor.html
 
Beverly Wall, Director
Allan K. Smith Center for Writing and Rhetoric
Trinity College, Hartford, Connecticut
beverly.wall@mail.trincoll.edu
=========================================================================
Date:         Fri, 11 Dec 1998 09:24:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret B. Racin" <mracin@WVNVM.WVNET.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Yes, please post replies about undergrad writing concentrations to the
list. We at West Virginia University are also studying a variety of
configurations for an undergrad writing concentration. THANKS!  margot
racin
=========================================================================
Date:         Fri, 11 Dec 1998 09:39:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@IUPUI.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
In-Reply-To:  <v01520d01b296d5f2a1ec@[157.252.8.64]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The question of writing majors and minors and curriculum within
independent writing programs was discussed earlier this year, and anyone
looking for those posts can either use listserv's search functions or the
web archives.
 
If you send listserv@ASUVM.INRE.ASU.EDU the message
search "writing major" OR "writing minor" in WPA-L since aug 98
 
you'll get a list of many posts from August 98 on that discuss this
subject (with a few
position announcements that advertise for someone to teach in a writing
major thrown in).  It looks like the subject lines on the various threads
included "undergraduate writing studies" "undergrad writing major" and
"comp/rhet. major" and "genres and writing minors," with some variations.
A search on any of those phrases would produce more focused results--put
the phrase in quotation marks or else listserv will search for the terms
independently in each post, and every post to WPA-L contains the word
writing in the header.
 
These same subject lines can be searched on the web archives, which are
located at http://gcinfo.gc.maricopa.edu/~wpa/
It's convenient to use listserv's search function to figure out the date
of a thread and then use the web archives to read them .  The bulk of this
discussion happened in September.
 
Susanmarie
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
Dept. of English, 425 University Boulevard           fax: (317) 274-2347
yIndianapolis IN 46202-5140
=========================================================================
Date:         Fri, 11 Dec 1998 07:45:52 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/11/98 07:38
 
Everybody save Susan Marie's instructions for finding things in past
discussions on WPA-L. Her strategy for combining searches of the listserv
archive with use of the web archive is excellent. The listserv archive goes
back to 1993-94; the web archive started in July, 1997. Thanks, Susan Marie.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 11 Dec 1998 13:25:37 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert Davis <davisr@EOU.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
X-To:         marti2jm@JMU.EDU, ehodges@SATURN.VCU.EDU
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At Eastern Oregon University, we have an English/Writing program with an
overall emphasis on theory and specialty tracks in literature and film,
discourse studies, and writing.  Discourse Studies is primarily for future
teachers; it combines writing, literature, theory, and pedagogy.  Following
the model of Trinity College (thank you for a great idea, Beverly Wall), we
are working to establish a minor in intersciplinary writing and rhetoric,
and we are also collaborating with faculty in the arts, multimedia studies,
and computer science to create a minor in new media.
 
You can check out the writing track minor and major at:
 
http://provost.eou.edu/catalog/44$WRIT.HTM
 
Documentation, written in Eastern-speak, about our interdisciplinary
writing and rhetoric minor, can be found at:
 
http://www.eou.edu/~davisr/minor.html
 
Hope this helps.
 
Rob Davis
Director of Writing
Eastern Oregon University
Chair, Oregon Writing and English Advisory Committee
=========================================================================
Date:         Sat, 12 Dec 1998 07:25:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Janice Walker (ENG)" <jwalker@CHUMA.CAS.USF.EDU>
Subject:      Learning Communities Conference
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Please send forward this announcement to appropriate lists.
 
//////////////////////////
Conference Announcement http://www.usf.edu/~lc/conf
 
Creating and Sustaining Learning Communities: Connections, Collaboration,
and Crossing Borders
 
Dates:  3/10-3/13/99
 
Place:  Holiday Inn near the University of South Florida and Busch
Gardens,Tampa
 
*       Meet the nation's learning community leaders, including Dale
Parnell, Roberta Matthews, Jean MacGregor, Carol Geary Schneider, James
Morrison
*       Participate in practical workshops on ways to promote
interdisciplinary teaching, innovative uses of instructional technology, and
faculty and student collaboration led by Dan Tompkins, Eric Crump, Cindy
Avens, Dick Zelley, and Scott Evenbeck
*       Choose from 44 concurrent sessions on learning community issues,
conflicts, and challenges
*       Learn how to assess the effects of learning communities on student
learning and retention
 
March is a fantastic month in Florida.  Bring your family and enjoy our Gulf
beaches, Ybor City nightlife, Busch Gardens, Tampa Bay Aquarium, and easy
access to Orlando theme parks.
 
To register, review the complete agenda, or learn more about west-central
Florida, see http://www.usf.edu/~lc/conf or call 813-974-2403.  Conference
Registration Fee: $295.00.  Hotel Rate: $85/room.  Room reservations at the
Holiday Inn Busch Gardens can be made at 800-206-2747.
 
Joseph M. Moxley, Conference Director: moxley@chuma1.cas.usf.edu.
 
Sponsored by the University of South Florida and co-sponsored by
*       FIPSE (Fund for the Improvement of Postsecondary Education
*       Association of American Colleges and Universities
*       ERIC Clearinghouse on Higher Education
*       On the Horizon
 
As time permits, check out the following sites:
 
                http://www.usf.edu/~lc/conf
                This is the homepage for the conference.
 
                http://www.usf.edu/~lc/conf/lcconf-reg.htm
                This site provides an online registration form.
 
                http://horizon.unc.edu/conferences/lc/.
                This site posts the Conference Agenda.
 
                http://www.usf.edu/~lc/conf/#workshops
                This site provides links to the preconference workshops.
 
                http://www.usf.edu/~lc/conf/hotel.htm
                This site provides information about the conference hotel.
 
                http://www.cas.usf.edu/cgi-bin/lyris.pl?enter=lconf.
                This site provides the Web-based interface for our listserv.
Note that this listserv creates an archive that is searchable by subject
thread.
 
                http://www.usf.edu/~lc/conf/keynotes.htm
                In addition to hosting 44 concurrent sessions, we are
sponsoring numerous keynote presentations and workshops.  Check out our
invited guests by reviewing this link!
 
                http://www.usf.edu/~lc/conf/#tampa
                March is a fantastic month to be in Florida, with bright
sunny days, temperate nights, and the delightful sense of spring.  Bring
your family to enjoy our Gulf beaches, theme parks, golf courses, sailing,
and Florida cuisine.  This link provides information about some of our
popular tourist attractions.
 
                But let me add this warning: get your tickets now!  Airline
tickets are still a bargain but they will be very difficult to get late in
the season.
 
                http://www.cas.usf.edu/~moxley/lc/
                This site provides a Web-based interface to our Conference
MOO, sponsored by DaMoo.
=========================================================================
Date:         Sun, 13 Dec 1998 12:54:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I think this needs to be addressed by the WPA also.....
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
 
---------- Forwarded message ----------
Date: Sat, 12 Dec 1998 19:26:47 -0700
From: Eric M Switzer <eswitzer@U.Arizona.EDU>
Reply-To: Facilitate Discusstion Among English Graduate Union
    <EGUNET@LISTSERV.ARIZONA.EDU>
To: EGUNET@LISTSERV.ARIZONA.EDU
Subject: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
 
>
>Please pass this on to others. Thanks!
>>
>>y
>>
>>This is so important to the small independent bookseller, please take a
>>moment to sign. If you are the 50th, 100th, 150th signature, please e-mail
>>the petition to  the AMERICAN BOOKSELLERS ASSOCIATION, e-mail address
>>ab-info@bookweb.org .
>>
>>PETITION TO BLOCK BARNES & NOBLE AQUISITION OF INGRAM
>>
>>This petition will be sent to the Congress, Department of Justice and the
>>Federal Trade Commission to block Barnes & Noble's proposed acquisition of
>>the Ingram Book Company, the single largest supplier of books to small
>>bookstores across the country. This acquisition, should it be allowed to
>>take place, is just one more example of the large scale corporate
>>consolidation that has infiltrated every corner of our culture. As the
>>desire intensifies to increase bottom line profits, no matter what the
>>other consequences, so does the concentration of power in the book
>>industry. Consumers are left with an environment in which fewer and fewer
>>people are deciding which books get published and ultimately, which books
>>Americans can read and buy.
>>
>>Barnes & Noble has already entered into an alliance with the $14 billion
>>media giant, German-owned Bertelsmann AG. Now with Barnes and Noble's
>>proposed acquisition of the billion dollar Ingram Book Company, there canbe
>>little doubt that the book industry is falling prey to the same
>>anti-competitive ills that currently plague  computer software and other
>>industries. This deal would make independent bookstores virtually dependent
>>upon their largest competitor for their books. (It is as if Burger King and
>>Wendy's had to buy their french fries from McDonald's)  We need your help.
>>As a patron of independent booksellers, please sign the petition to help us
>>lobby the government to stop this proposed merger. Please exercise your
>
>>right as a citizen and tell the government how you feel. We sincerely thank
>>you for your support.
>>
>>>>1. Meg Gouraud, Canon City, CO
>>>>2. Pat Wiles, Guffey, CO
>>>>3. Chris Rivers, Guffey, CO
>>>>4. Shiner Antiorio, Asheville.  NC
>>5. Toba Spitzer, Watertown MA
>>6. David Rosenn, New York, NY
>>7. Craig Sumberg, New York, NY
>>8.  Renanit Levy, Ann Arbor, MI
>>9. Dominic Pisciotta, New York, NY
>>10.Andrew Berg, New York, NY
>>11. Donovan Finn, Brooklyn, NY
>>12. Yvonne Chen, Sunnyvale, CA
>>13. Millicent Souris, Chicago IL
>>14.Caitlin Horsmon, Chicago IL
>>15. Valerie Harris, Chicago IL
>
>
Theresa Smith
Preservation Assistant
Dept. Special Collections
Regenstein Library
University of Chicago
=========================================================================
Date:         Mon, 14 Dec 1998 06:09:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gloria L Mcmillan <gmcmilla@U.ARIZONA.EDU>
Subject:      Need unsub info
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hi!
 
Please tell the going "no mail" info, once again.
 
Thanks,
 
Gloria
 
 
----------------------
Gloria L Mcmillan
gmcmilla@U.Arizona.EDU
http://www.u.arizona.edu/~gmcmilla
=========================================================================
Date:         Mon, 14 Dec 1998 08:19:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      The NOMAIL protocol
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/14/98 06:05
 
Another reminder if you have a life and do not plan to read your email over
the holidays. Please remember to set your account to NOMAIL by sending the
following message to LISTSERV@ASUVM.INRE.ASU.EDU
 
SET WPA-L NOMAIL
 
When your real life is over and it's time to resume the virtual, send this
message
 
SET WPA-L MAIL
 
and you can again abandon family and friends and stare into cyberspace. Happy
Holidays, really and virtually.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 14 Dec 1998 08:15:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith E Zumwalt <jzumwal@BENTLEY.UNCO.EDU>
Subject:      Re: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
In-Reply-To:  <Pine.HPX.4.02.9812131253420.21521-100000@orion.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
e
 
On Sun, 13 Dec 1998, William A Pedersen wrote:
 
> I think this needs to be addressed by the WPA also.....
>
> Bill
>                 since feelings are first
>                 whoever pays attention to the grammar of things
>                 will never really kiss you
>
>                                         ----e e cummings
> ----------------------
> William A Pedersen
> wap@U.Arizona.EDU
>
> ---------- Forwarded message ----------
> Date: Sat, 12 Dec 1998 19:26:47 -0700
> From: Eric M Switzer <eswitzer@U.Arizona.EDU>
> Reply-To: Facilitate Discusstion Among English Graduate Union
>     <EGUNET@LISTSERV.ARIZONA.EDU>
> To: EGUNET@LISTSERV.ARIZONA.EDU
> Subject: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
>
> >
> >Please pass this on to others. Thanks!
> >>
> >>y
> >>
> >>This is so important to the small independent bookseller, please take a
> >>moment to sign. If you are the 50th, 100th, 150th signature, please e-mail
> >>the petition to  the AMERICAN BOOKSELLERS ASSOCIATION, e-mail address
> >>ab-info@bookweb.org .
> >>
> >>PETITION TO BLOCK BARNES & NOBLE AQUISITION OF INGRAM
> >>
> >>This petition will be sent to the Congress, Department of Justice and the
> >>Federal Trade Commission to block Barnes & Noble's proposed acquisition of
> >>the Ingram Book Company, the single largest supplier of books to small
> >>bookstores across the country. This acquisition, should it be allowed to
> >>take place, is just one more example of the large scale corporate
> >>consolidation that has infiltrated every corner of our culture. As the
> >>desire intensifies to increase bottom line profits, no matter what the
> >>other consequences, so does the concentration of power in the book
> >>industry. Consumers are left with an environment in which fewer and fewer
> >>people are deciding which books get published and ultimately, which books
> >>Americans can read and buy.
> >>
> >>Barnes & Noble has already entered into an alliance with the $14 billion
> >>media giant, German-owned Bertelsmann AG. Now with Barnes and Noble's
> >>proposed acquisition of the billion dollar Ingram Book Company, there canbe
> >>little doubt that the book industry is falling prey to the same
> >>anti-competitive ills that currently plague  computer software and other
> >>industries. This deal would make independent bookstores virtually dependent
> >>upon their largest competitor for their books. (It is as if Burger King and
> >>Wendy's had to buy their french fries from McDonald's)  We need your help.
> >>As a patron of independent booksellers, please sign the petition to help us
> >>lobby the government to stop this proposed merger. Please exercise your
> >
> >>right as a citizen and tell the government how you feel. We sincerely thank
> >>you for your support.
> >>
> >>>>1. Meg Gouraud, Canon City, CO
> >>>>2. Pat Wiles, Guffey, CO
> >>>>3. Chris Rivers, Guffey, CO
> >>>>4. Shiner Antiorio, Asheville.  NC
> >>5. Toba Spitzer, Watertown MA
> >>6. David Rosenn, New York, NY
> >>7. Craig Sumberg, New York, NY
> >>8.  Renanit Levy, Ann Arbor, MI
> >>9. Dominic Pisciotta, New York, NY
> >>10.Andrew Berg, New York, NY
> >>11. Donovan Finn, Brooklyn, NY
> >>12. Yvonne Chen, Sunnyvale, CA
> >>13. Millicent Souris, Chicago IL
> >>14.Caitlin Horsmon, Chicago IL
> >>15. Valerie Harris, Chicago IL
> >16. Judy Zumwalt, Loveland CO
> >
> Theresa Smith
> Preservation Assistant
> Dept. Special Collections
> Regenstein Library
> University of Chicago
>
=========================================================================
Date:         Mon, 14 Dec 1998 08:58:08 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donald Wolff <dwolff@EOSC.OSSHE.EDU>
Subject:      Discourse Studies (Writing) Minor
X-cc:         davisr@eou.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At Eastern Oregon University we've had a writing minor and major for some
time, in addition to the literature minor and major.  In fact, we have two.
There is a writing minor per se that includes work in both nonfiction
forms, like journalism and argumentation, and creative writing.  And there
is a Discourse Studies minor that combines both literature and writing and
is by far our most popular concentration in both the major and minor.
 
Originally designed to meet the needs of elementary and secondary
credential students, the Discourse Studies program is the concentration of
choice for all our majors and for many elementary education students
because of its flexibility.  We extended the program to a community college
150 miles away in Bend, where it grew 124% in two years.  Our own program
has grown ninefold in the last ten years, with the largest spurt coming
after the Discourse Studies program was instituted.  We believe its
combination of literature, literacy, rhetoric, argumentation, and creative
writing is unique.  We have 200-level and 300-level theory courses in
literature, writing, and tutoring, as well.
 
**Here is the url for the course catalogue copy that delineates our major
concentrations (literature, writing, discourse studies) and minors:
 
http://bshepard.eosc.osshe.edu/catalog/14$ENGL.HTM
 
 
**Here is the url for our English-Writing Majors and Minors Student Handbook:
 
http://www.eosc.osshe.edu/~davisr/handbook.html
 
 
**Here's our program homepage, with a portrait of me drawn by my son when
he was 7:
 
http://www.eou.edu/~davisr/
 
 
**Below is the url for a new minor we are instituting.  The new minor will
be called "Interdisciplinary Writing and Rhetoric."  We hope in the next
year or two to establish a major by the same name.  The minor will be
completely deliverable at a distance, off campus, mainly through
asynchronous computer conferencing.  The distance feature is our own, but
we stole the idea for the minor from the exemplary program at Trinity
College--I looked at their program after a previous posting about it
earlier this year, thought it looked first-rate, and adapted it to our
purposes.  I'm glad for this opportunity to acknowledge the value of
Trinity's work to our own efforts.  Here's the url.
 
http://www.eosc.osshe.edu/~davisr/minor.html
 
 
Professors Rob Davis, Writing Program Coordinator, Mark Shadle, Writing Lab
Director, and myself are available for consultation and on-site workshops
focused on setting up such a program.
 
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
=========================================================================
Date:         Mon, 14 Dec 1998 21:41:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU>
Subject:      Re: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
In-Reply-To:  <Pine.A41.4.02.9812140814300.13870-100000@bentley.univnorth
              co.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 08:15 AM 12/14/98 -0700, you wrote:
>e
>
>On Sun, 13 Dec 1998, William A Pedersen wrote:
>
>> I think this needs to be addressed by the WPA also.....
>>
>> Bill
>>                 since feelings are first
>>                 whoever pays attention to the grammar of things
>>                 will never really kiss you
>>
>>                                         ----e e cummings
>> ----------------------
>> William A Pedersen
>> wap@U.Arizona.EDU
>>
>> ---------- Forwarded message ----------
>> Date: Sat, 12 Dec 1998 19:26:47 -0700
>> From: Eric M Switzer <eswitzer@U.Arizona.EDU>
>> Reply-To: Facilitate Discusstion Among English Graduate Union
>>     <EGUNET@LISTSERV.ARIZONA.EDU>
>> To: EGUNET@LISTSERV.ARIZONA.EDU
>> Subject: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
>>
>> >
>> >Please pass this on to others. Thanks!
>> >>
>> >>y
>> >>
>> >>This is so important to the small independent bookseller, please take a
>> >>moment to sign. If you are the 50th, 100th, 150th signature, please
e-mail
>> >>the petition to  the AMERICAN BOOKSELLERS ASSOCIATION, e-mail address
>> >>ab-info@bookweb.org .
>> >>
>> >>PETITION TO BLOCK BARNES & NOBLE AQUISITION OF INGRAM
>> >>
>> >>This petition will be sent to the Congress, Department of Justice and the
>> >>Federal Trade Commission to block Barnes & Noble's proposed
acquisition of
>> >>the Ingram Book Company, the single largest supplier of books to small
>> >>bookstores across the country. This acquisition, should it be allowed to
>> >>take place, is just one more example of the large scale corporate
>> >>consolidation that has infiltrated every corner of our culture. As the
>> >>desire intensifies to increase bottom line profits, no matter what the
>> >>other consequences, so does the concentration of power in the book
>> >>industry. Consumers are left with an environment in which fewer and fewer
>> >>people are deciding which books get published and ultimately, which books
>> >>Americans can read and buy.
>> >>
>> >>Barnes & Noble has already entered into an alliance with the $14 billion
>> >>media giant, German-owned Bertelsmann AG. Now with Barnes and Noble's
>> >>proposed acquisition of the billion dollar Ingram Book Company, there
canbe
>> >>little doubt that the book industry is falling prey to the same
>> >>anti-competitive ills that currently plague  computer software and other
>> >>industries. This deal would make independent bookstores virtually
dependent
>> >>upon their largest competitor for their books. (It is as if Burger
King and
>> >>Wendy's had to buy their french fries from McDonald's)  We need your
help.
>> >>As a patron of independent booksellers, please sign the petition to
help us
>> >>lobby the government to stop this proposed merger. Please exercise your
>> >
>> >>right as a citizen and tell the government how you feel. We sincerely
thank
>> >>you for your support.
>> >>
>> >>>>1. Meg Gouraud, Canon City, CO
>> >>>>2. Pat Wiles, Guffey, CO
>> >>>>3. Chris Rivers, Guffey, CO
>> >>>>4. Shiner Antiorio, Asheville.  NC
>> >>5. Toba Spitzer, Watertown MA
>> >>6. David Rosenn, New York, NY
>> >>7. Craig Sumberg, New York, NY
>> >>8.  Renanit Levy, Ann Arbor, MI
>> >>9. Dominic Pisciotta, New York, NY
>> >>10.Andrew Berg, New York, NY
>> >>11. Donovan Finn, Brooklyn, NY
>> >>12. Yvonne Chen, Sunnyvale, CA
>> >>13. Millicent Souris, Chicago IL
>> >>14.Caitlin Horsmon, Chicago IL
>> >>15. Valerie Harris, Chicago IL
>> >16. Judy Zumwalt, Loveland CO
17. Judy Kirscht, Santa Barbara, CA
>> >
>> Theresa Smith
>> Preservation Assistant
>> Dept. Special Collections
>> Regenstein Library
>> University of Chicago
>>
>
>
Judy
=========================================================================
Date:         Mon, 14 Dec 1998 11:47:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Virginia A. Chappell" <chappellv@VMS.CSD.MU.EDU>
Subject:      Re: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
In-Reply-To:  <3.0.1.32.19981214214138.007d1140@humanitas.ucsb.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
I'm pretty sure these petitions should not be forwarded back to the list,
right?  Isn't the idea to send them on to others who will sign, then to
whoever is consolidating them?
 
Thanks
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI 53201-1881
=========================================================================
Date:         Mon, 14 Dec 1998 15:10:32 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@SCU.EDU>
Subject:      Address Inquiry
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
Can anyone share (off-line) an address for Lynn Worsham?  Thanks in =
advance.
 
Jeanne
=========================================================================
Date:         Mon, 14 Dec 1998 20:24:52 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lisa Hunt <textbuyer@HOTMAIL.COM>
Subject:      Re: setting nomail
MIME-Version: 1.0
Content-Type: text/plain
 
>
SET WPA-L NOMAIL
 
______________________________________________________
Get Your Private, Free Email at http://www.hotmail.com
=========================================================================
Date:         Tue, 15 Dec 1998 10:18:54 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Bryant <LizbethB@AOL.COM>
Subject:      Re: The NOMAIL protocol
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
In a message dated 12/14/98 10:26:39 AM Eastern Standard Time,
IACDES@ASUVM.INRE.ASU.EDU writes:
 
<< Another reminder if you have a life and do not plan to read your email over
 the holidays. Please remember to set your account to NOMAIL by sending the
 following message to LISTSERV@ASUVM.INRE.ASU.EDU
  >>
 
Does this mean that those of us who choose to read our WPA mail over the
holidays have "no life"?  And what would that number be? 93% of  WPAs have no
life outside of their jobs?
 
Liz Bryant
=========================================================================
Date:         Tue, 15 Dec 1998 10:41:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martin, Janette M" <marti2jm@JMU.EDU>
Subject:      Re: Discourse Studies (Writing) Minor
In-Reply-To:  <v01530503b29a36fb359a@[140.211.63.70]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; CHARSET=US-ASCII
 
Donald--thanks so much for the information.  It will be
helpful to us here at JMU.
=========================================================================
Date:         Tue, 15 Dec 1998 10:46:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martin, Janette M" <marti2jm@JMU.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
In-Reply-To:  <v01530503b296c801a701@[140.211.63.57]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; CHARSET=US-ASCII
 
Rob--thanks for the information on your program.  This will
be helpful to us at JMU.  And best holidays!
=========================================================================
Date:         Tue, 15 Dec 1998 10:58:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martin, Janette M" <marti2jm@JMU.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
In-Reply-To:  <199812111045.FAA138608@saturn.vcu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; CHARSET=US-ASCII
 
Elizabeth--I'll forward posts I receive in response to the
query, although some of the people responding may be
sending their responses to the whole list. I'd also be
interested in what VCU has done so far in the direction of
an undergrad. major/minor.  Maybe we can correspond
off-list, or since Richmond is so close, maybe we can have
lunch sometime early next semester (before the chaos of
papers begins!).  Keep in touch.
 
 
On Fri, 11 Dec 1998 05:45:45 -0500 (EST) Elizabeth S Hodges
<ehodges@SATURN.VCU.EDU> wrote:
 
> And I would like to hear responses to Joel Wingard andJanette Martin's
> requests as well since I have just begun to look intothe possibility of
> an undergraduate writing concentration at VCU.  Right now we have a sort of
> ill-formed minor.  I am wondering what models for undergraduate writing
> concentrations exist  and how they have been received by undergraduate
> English majors.  Thanks.
> --
>
>
>                 Elizabeth Hodges
>                 Virginia Commonwealth University
>                 Department of English--Box 842005
>                 Richmond, Virginia  23284-2005
>                 (804) 828-1331
>                 (804) 828-2171 FAX
>                 ehodges@vcu.edu
>
>         "It is never too late to be what you might have been." George Eliot
 
--
Martin, Janette M
marti2jm@jmu.edu
=========================================================================
Date:         Tue, 15 Dec 1998 11:11:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: an institutional etymology
In-Reply-To:  <SIMEON.9812151024.H@b3699.jmu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
A question for any history buffs on the list. I'm trying to figure out
when people in English--and particularly in MLA--began using the word
"profession" to characterize the collective enterprise. It's featured in
the title of Cameron Allen's 1968 The PhD in English and American
Literature (just looking at my shelf here), and I'm sure it wasn't new
with him. But does anyone know of its earlier/earliest showing?
 
Steve North
SUNY Albany
=========================================================================
Date:         Tue, 15 Dec 1998 11:43:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URI.EDU>
Subject:      Re: Data on writing as a profession?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
 I am searching for data about  how many people in the US are making their
livings in the "profession" of "writing" . I have encountered a lot of
difficulty in this search, and I am wondering if any one can suggest
sources for me to search and approaches for me to take.
 
I realize there are numerous ways to construe "professional writer" and
part of my search problem is that the title "professional writer" or
"writer" is not used by the usual sources on labor stats. or career stats.
In one source I found  "Author" but this title was grouped with
"entertainers, athletes and others."  This is not too helpful, but I found
it amusing. It is an odd grouping and it leaves out lots of people, like
technical writers, writers in the business world (like adv. writers),
scientific writers, editors, reports etc. Also, beyond sources from the
Bureau of Labor Statistics (whose sources are not helpful), I do not know
where to look for this information.
 
Any advice would be *greatly* appreciated.
Thank you,
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director                                                (Fall '98 401-421-9212)
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
=========================================================================
Date:         Tue, 15 Dec 1998 12:01:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: Query:  Writing/Rhet-Comp Major, Minor, Spec., Concentration
In-Reply-To:  <SIMEON.9812151024.H@b3699.jmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Janette:
 
We have three writing concentrations in the English major: poetry,
fiction, and nonfiction writing and editing.  We are designing a fourth,
"creative writing," for students who wish to cross genres in their
course selections.  Each concentration is four courses, and students
have a fifth elective that they may use for an upper-level writing
course. These writing concentrations are among the most popular among
the twelve we currently offer in the department.  You can see more
details on the department website noted below.
 
On Tue, 15 Dec 1998, Martin,
Janette M
wrote:
 
> Elizabeth--I'll forward posts I receive in response to the
> query, although some of the people responding may be
> sending their responses to the whole list. I'd also be
> interested in what VCU has done so far in the direction of
> an undergrad. major/minor.  Maybe we can correspond
> off-list, or since Richmond is so close, maybe we can have
> lunch sometime early next semester (before the chaos of
> papers begins!).  Keep in touch.
>
>
> On Fri, 11 Dec 1998 05:45:45 -0500 (EST) Elizabeth S Hodges
> <ehodges@SATURN.VCU.EDU> wrote:
>
> > And I would like to hear responses to Joel Wingard andJanette Martin's
> > requests as well since I have just begun to look intothe possibility of
> > an undergraduate writing concentration at VCU.  Right now we have a sort of
> > ill-formed minor.  I am wondering what models for undergraduate writing
> > concentrations exist  and how they have been received by undergraduate
> > English majors.  Thanks.
> > --
> >
> >
> >                 Elizabeth Hodges
> >                 Virginia Commonwealth University
> >                 Department of English--Box 842005
> >                 Richmond, Virginia  23284-2005
> >                 (804) 828-1331
> >                 (804) 828-2171 FAX
> >                 ehodges@vcu.edu
> >
> >         "It is never too late to be what you might have been." George Eliot
>
> --
> Martin, Janette M
> marti2jm@jmu.edu
>
 
Chris Thaiss
Chair, English
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1170
 
Home Page: http://mason.gmu.edu/~cthaiss
English Home Page: http://www.gmu.edu/departments/english
WAC Program Home Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Tue, 15 Dec 1998 10:27:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Living Lives
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David really let himself in for it by saying
 
< "Another reminder if you have a life and do not plan to read your email
over the holidays. Please remember to set your account to NOMAIL by sending
the following message to LISTSERV@ASUVM.INRE.ASU.EDU . . . "
 
I'm waiting for Duane Roen, Stuart Brown, and Theresa Enos to respond, as
editors of Living Rhetoric and Composition: Stories of the Discipline,
which just appeared, published by Erlbaum. Hey, the fun of our business is
that we CAN live it as well as earn a (more or less) living from it.
                                                --Ed White
=========================================================================
Date:         Tue, 15 Dec 1998 11:48:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: The NOMAIL protocol
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 12/15/98 08:18
 
Ok. Ok. It is JUST possible to have a life and read email. Just. And Ed is
right. Generally, our professional lives are a little more fun than most
people's, even though our children sometimes look at us funny.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 15 Dec 1998 11:56:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Living Lives
MIME-version: 1.0
Content-type: text/plain
 
Ed,
The book was a kick to edit.  I certainly enjoyed reading how others have
lived their lives in the field.  One guy even mentions that the Unabomber
was a student of his in first-year composition--way back when.
Best,
Duane
> -----Original Message-----
> From: Edward White [SMTP:ewhite@CSUSB.EDU]
> Sent: Tuesday, December 15, 1998 11:27 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Living Lives
>
> David really let himself in for it by saying
>
> < "Another reminder if you have a life and do not plan to read your email
> over the holidays. Please remember to set your account to NOMAIL by
> sending
> the following message to LISTSERV@ASUVM.INRE.ASU.EDU . . . "
>
> I'm waiting for Duane Roen, Stuart Brown, and Theresa Enos to respond, as
> editors of Living Rhetoric and Composition: Stories of the Discipline,
> which just appeared, published by Erlbaum. Hey, the fun of our business is
> that we CAN live it as well as earn a (more or less) living from it.
>                                                 --Ed White
=========================================================================
Date:         Tue, 15 Dec 1998 13:05:49 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILLIAM COBURN <coburnw@NEVADA.EDU>
Subject:      Re: an institutional etymology
In-Reply-To:  <Pine.PMDF.3.95.981215110845.541160088A-100000@cnsvax.albany.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Steve,
 
G.B. Harrison, the Shakespearian scholar from Michigan, published a book
called THE PROFESSION OF ENGLISH in 1962.  Harcourt, Brace and World with
a reissue by Anchor Books in 1967.
 
Leon Coburn
UNLV
 
On Tue, 15 Dec 1998, Steve North, SUNY Albany wrote:
 
> A question for any history buffs on the list. I'm trying to figure out
> when people in English--and particularly in MLA--began using the word
> "profession" to characterize the collective enterprise. It's featured in
> the title of Cameron Allen's 1968 The PhD in English and American
> Literature (just looking at my shelf here), and I'm sure it wasn't new
> with him. But does anyone know of its earlier/earliest showing?
>
> Steve North
> SUNY Albany
>
=========================================================================
Date:         Tue, 15 Dec 1998 15:55:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <TownsendM@MISSOURI.EDU>
Subject:      Re: an institutional etymology
In-Reply-To:  <Pine.PMDF.3.95.981215110845.541160088A-100000@cnsvax.albany.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Steve,
 
In 1961 NCTE published _The National Interest and the Teaching of English:
A Report on the Status of the Profession_.
 
Or, if you really want to go back, there's  _The Case of Authors by
Profession or Trade, Stated With Regard to Booksellers, the Stage, and the
Public_ by James Ralph in 1758.
 
Marty Townsend
=========================================================================
Date:         Tue, 15 Dec 1998 16:41:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: an institutional etymology
In-Reply-To:  <Pine.OSF.3.96.981215130404.5008A-100000@castor.nevada.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I bet the use goes well back into the nineteenth century.  One source
might be Burton Bledstein, The Culture of Professionalism: The Middle
Class and the Development of Higher Education in America, NY: Norton,
1976.  I remembered someone citing Bledstein in Composition in the 21st
Century, so I just checked the Index.  Of the two entries, one is to a
non-existent page and the other to a page without Bledstein.  Aargh.  I
did the Index!  Sorry, world.  Nonetheless, Bledstein's is a very good
book.
 
While you're at it, Steve, you might also find out how "professor"  moved
to, or from, the piano player in a New Orleans bordello to us (most of
whom are not).
                                                --Ed White
 
On Tue, 15 Dec 1998, WILLIAM COBURN wrote:
 
> Steve,
>
> G.B. Harrison, the Shakespearian scholar from Michigan, published a book
> called THE PROFESSION OF ENGLISH in 1962.  Harcourt, Brace and World with
> a reissue by Anchor Books in 1967.
>
> Leon Coburn
> UNLV
>
> On Tue, 15 Dec 1998, Steve North, SUNY Albany wrote:
>
> > A question for any history buffs on the list. I'm trying to figure out
> > when people in English--and particularly in MLA--began using the word
> > "profession" to characterize the collective enterprise. It's featured in
> > the title of Cameron Allen's 1968 The PhD in English and American
> > Literature (just looking at my shelf here), and I'm sure it wasn't new
> > with him. But does anyone know of its earlier/earliest showing?
> >
> > Steve North
> > SUNY Albany
> >
>
=========================================================================
Date:         Tue, 15 Dec 1998 19:39:32 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: an institutional etymology
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Steve, is it worth noting that teaching--both secondard and
post-secondary--was referred to as a "profession" consistently in the
second half of the 19th century?  The earliest entry I can find in
WorldCat is:
 
Z. Richards, The work of the teacher, and the agency of the National
Teachers' Association in elevating the character and advancing the
interests of the profession of teaching : an address delivered before
the National Teachers' Association at Cincinnati, August 11, 1858.
 
Rich
=========================================================================
Date:         Wed, 16 Dec 1998 15:42:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Reduced Class Size
In-Reply-To:  <3.0.1.32.19981207113901.0077e624@umr.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I  mentioned a while ago that we were engaged in looking at the effects
of reducing class size from 20 to 15.  I'm just now crunching the
numbers, but I thought I'd mention some of the initial, preliminary,
tentative, and speculative results.
 
We relied largely on surveys of students about their writing habits,
evaluations of their own papers, and general satisfaction.  We gave almost
exactly the same survey at the beginning and end of the semester.  We also
asked the instructors to keep time logs.  We did this for two semesters,
four sections of reduced class size each time.  (We were studying a
bunch of things, so there were twenty sections involved each time.)
 
The first result is that reducing class size does not reduce the time
that an instructor spends on the course.  It *might* after the first
semester, but every single instructor took the reduced class size as
an opportunity to do something--mark papers more closely, add another
paper assignment, revamp assignments, increase the number of student
conferences.  So, they spent just as much time as anyone else.
 
The second result is that reducing class size doesn't help if the
instructor engages in what Hillocks calls the presentational mode.  In
fact, I *think* we may have confirmed Hillocks study--looking over all
of our numbers, it seems that instructors who engage in presentational
mode just don't get the same results that environmental mode instructors do.
Their students don't revise as much; their students don't think their
papers improve as much; their students don't enjoy the course as much;
their students don't feel as prepared for other writing courses.
 
The third result (the unexpected one) is that there seems to be a
strong correlation between how much training (not experience) one has
and getting the results we're looking for.  I think this is in the
category of "No shit, Sherlock" results.  What we seem to be showing
is that instructors who are really involved in our program (going to
workshops, meeting with faculty) share the program goals and get the
results the program is trying to get.  That's one way of putting it.
 
The other way of putting it is that they get better results--their
students revise a lot, and so on.  Or, in other words, what we may
have shown is that good teachers are people who care a lot about their
teaching.  I *think* that those people benefit a lot by reducing
class size, but I can't really show that till I've gone through another
stack of results.
 
In other words, if you engage in environmental mode, you get better
results, and you get even better results in a smaller class.  If you
engage in presentational mode, you don't necessarily get results
that are as good (with some notable exceptions, btw) and you don't
benefit by reduced class size.
 
Btw, I've put up a relatively random bibliography on studies on
reduced class size.  It's at (I think)
 
http://www.missouri.edu/~engpat/classsize.html
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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>
>I think the only realistic choice is the overpriced ballroom nearbye.  We
>will lose all but the dedicated stalwarts if we move the breakfast (so
>early!) a mile away.  Maybe this is the time to try to get some publisher
>subsidy for the cost.  If we could get four or five publishers to chip in
>$500 apiece, we could cut the cost in half.  --Ed White
>
>
>
>
>
>
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From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Fwd: [Fwd: BARNES & NOBLE AQUISITION OF INGRAM] (fwd)
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Yes, but I'll forward whatever I get to the necessary place, anyway.
 
On Mon, 14 Dec 1998, Virginia A. Chappell wrote:
 
> I'm pretty sure these petitions should not be forwarded back to the list,
> right?  Isn't the idea to send them on to others who will sign, then to
> whoever is consolidating them?
>
> Thanks
>
> ------------
> Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
> Director of First-Year English                  Office phone: 414.288.6859
> Marquette University--Box 1881
> Milwaukee, WI 53201-1881
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Be nice you guys, you could be next.  Just get there before somone has to
shove you--:-).
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
 
---------- Forwarded message ----------
Date: Mon, 14 Dec 1998 23:29:24 -0700
From: Ron Scott <rons@U.Arizona.EDU>
Reply-To: Facilitate Discusstion Among English Graduate Union
    <EGUNET@LISTSERV.ARIZONA.EDU>
To: EGUNET@LISTSERV.ARIZONA.EDU
Subject: UCLA TA's,readers,tutors won court case today,14Dec98,granting
    them the right for recognition (fwd)
 
should we forward this to sypherd and likens? *hee-hee*
 
RS
 
---------- Forwarded message ----------
Date: Mon, 14 Dec 1998 22:05:36 -0800
From: HardingCastillo <6500sjh1@ucsbuxa.ucsb.edu>
To: e-grad <e-grad@nwe.ufl.edu>
Subject: UCLA TA's,readers,tutors won court case today,14Dec98,granting them
    the right for recognition
 
> Monday, December 14, 1998
> UAW Wins Legal Victory Regarding
> Union Rights of UC Teaching
> Assistants, Calls for Immediate Recognition
>
> Los Angeles, CA -- The California Public Employment Relations Board (PERB)
> ruled in a decision mailed on Friday that University of California teaching
> assistants,
> readers, and tutors are employees with union rights. The decision rejects
> the
> University's appeal of an earlier ruling by administrative law judge James
> Tamm and
> supports the campaign for union recognition by UAW academic student employee
>
> (ASE) unions on eight UC campuses.
>
> The ruling rejected UC arguments that collective bargaining under
> California's Higher
> Education Employer-Employee Relations Act (HEERA) would hinder the
> University's educational mission. As PERB stated, "HEERA's expressed purpose
> is
> to foster harmonious and cooperative labor relations by providing for a
> system of
> collective bargaining between the University and its employees. It is
> axiomatic that
> this purpose is furthered by the extension of collective bargaining rights
> to [these
> employees]...Contrary to the University's contention, HEERA presents a
> framework
> under which the pursuit of academic excellence, the free exchange of ideas,
> the
> preservation of academic freedom, and collective bargaining all co-exist and
>
> complement one another."
>
> PERB's decision upholds the union's position that academic student employees
> have
> the same rights to union representation as other employees. The decision
> comes on
> the eve of previously scheduled talks between UC administrators and union
> representatives set to begin on Tuesday, December 15th. On December 1,
> teaching
> assistants, readers, and tutors on all eight of the UC's teaching campuses
> went on
> strike to pressure the UC administration to recognize the ASE unions. After
> four days
> of striking, and with exams imminent, the union and the administration
> agreed to a
> 45-day cooling off period during which the parties will meet face to face
> and attempt
> to resolve the issue of union recognition. The agreement to hold recognition
> talks was
> initiated by California Senate President Pro Tem John Burton and state
> Assembly
> Speaker Antonio Villaraigosa.
>
> "The University administration has been saying that they were waiting for
> this decision
> before they could recognize the union", said Connie Razza, spokesperson for
> the
> Student Association of Graduate Employees/UAW at UCLA. "Well, here it is.
> Our
> members have made tremendous sacrifices trying to win fundamental union
> rights,
> most recently during the system wide strike. This decision vindicates the
> determination of our members, and sends another powerful message to UC."
>
> "This should remove any remaining obstacles to union recognition", said UAW
> Vice
> President Elizabeth Bunn, head of the union's Technical Office and
> Professional
> (TOP) Department. "We are looking forward to meeting with the UC
> administration,
> especially now that the recognition issue has been upheld by PERB."
>
> Friday's PERB decision also follows closely on the heels of letters from top
> California
> legislators to UC President Richard Atkinson sharply criticizing the UC's
> failure to
> recognize the union. During the strike, Burton and Villaraigosa wrote a
> joint letter to
> Atkinson in which they urged the UC to "take immediate action to recognize
> the
> UAW as the exclusive bargaining agent for teaching assistants, readers and
> tutors."
> Burton and Villaraigosa were joined by Congressman Howard Berman, who
> informed the UC that "It was the intent of the law to give California's
> higher education
> employees the right to choose collective bargaining. Fifteen years of
> litigation and
> delay is enough". Berman was author of HEERA when he was a member of the
> state
> legislature in the 1970s.
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Thanks, Trish Roberts-Miller, for your thoughts.  Once in a while, we need
to hear others articulate simple truths such as, "The teachers who engage
in the program's recommended pedagogies tend to relatively accomplish the
program's goals."  Now the question is, how do we simultaneously increase
the stability of our instructional "pool" and overcome tendencies of our
teachers to pay less and less attention to common goals and procedures with
their every passing year in the program?  When 40 or 50% of a program's
teaching staff is replaced every two years, at least those teachers are
going to be freshly or currently trained.  I sense an underlying theme in
your discussion, Trish, that might link the "presentational mode" teachers
with longevity in the program.  Am I correct?
 
                                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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ideas on approaching the publishers, anyone?  We ask them to be sponsors of
the breakfast?  Would it be a place for them to do some quick showcasing of
new rhetorics?
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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In-Reply-To:  note of 12/17/98 06:34
 
What I found interesting in Trish's report was the fact that writing
instructors tend to follow what's his name's law that "the work expands to
fill the time in which we have to do it." One good reason to reduce class size
is to allow faculty to diversify what they do. We are right to be concerned
that where faculty have too many classes and too many students they do not
have the time for reflection, for reading, for planning, or for other kinds of
professional development. If the net effect of reducing class size is that
they spend more time doing what they were already doing, part of the point of
reducing class size has been lost. For example, if instructors use the time
made available by reduced class size for more intensive paper marking, they
are investing this valuable time in an activity that apparently has marginal
impact on improving students' writing. I could work 60 hours a week teaching 1
class of 15 students or 4 classes of 25--so open ended is our task. I doubt,
however, that that level of investment in the 15 students would result in
anything remotely like a proportionate benefit, and I'm still not growing
professionally. Would the students be better off if I spent more time learning
more about theory and methods of teaching composition? Trish's data suggets
that they would be.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Just a follow-up. I was at a K-12 conference yesterday (ASU East's elementary
ed program is my newest baby), and there was one report on research showing
the effective teaching matters--a lot--especially with middle to low achieving
students. This may seem like a "well, duh!" piece of news, but think about its
impact at the college level where more instructors have had little preparation
in methods of effective teaching even while they have growing number of middle
to low achieving students. Reducing class size makes certain things possible,
but it is not an alternative to teaching folks how to teach.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David Schwalm asserts:  "Reducing class size makes certain things possible,
but it is not an alternative to teaching folks how to teach."
 
Since we're into "well, duh!" statements today, I would extend his
assertion by reminding that class size appropriate to the pedagogy is a
wonderful complement to teaching folks how to teach.
 
                                                                J. Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
 
 
=========================================================================
Date:         Thu, 17 Dec 1998 10:57:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Grad preparation (was Reduced Class Size)
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Based on David's maxim, "Reducing class size makes certain things possible,
but it is not an alternative to teaching folks how to teach," I've been
wondering about a different group of students, and a different situation:
Graduate students ready for the job market.  Now, most graduate students I
know have fairly good preparation to enter the first year composition
classroom (though this is debatable, of course), and often when they teach
a more specific type of course, they receive training in this area (tech
writing, bizcom, and even literature, in some places; I had a course at
Ohio State in "leading literary discussions"!).  But no one that I know
offers a course in how to teach *graduate* students once they start a job
as an assistant professor.  I know we've all had plenty of graduate level
courses, and we can employ the fine art of _imitatio_, but I doubt if every
course was exemplary, and every institution is different.
 
Do any of you prepare graduate students for teaching other graduate
students when they leave your institution?  I'd like to propose a
mentor-type scenario here for grad students who have finished exams and
made progress on a dissertation.  Ideally, they would discuss what goes
into a grad course, offering feedback on the content and process, sit in on
it and help lead discussions, and even look at how papers are graded.  I've
already received feedback that this is a bad idea because the other
graduate students in the course will feel cheated, and there's no way to
compensate students for all of the time they will have to spend on this
project; is anyone else out there doing anything like this?
 
Thanks--
 
--Becky
 
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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to sort out any confusion on the breakfast, the memo that I sent to the
executive committee was sent via lotus to the wpa list as well--apologies
for the confusion.  what the wpa list received was a note in the middle of
a discusison on the breakfast.
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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Becky: I have watched the dynamic you are concerned with play out--i.e.,
watched assistant profs get tossed into grad courses. Sometimes it works
out fine, and sometimes it's awful--painful for all concerned. I must say,
though, that we've never consciously done anything to address it, hiding
(I think) behind an image of academic hierarchy that let's us pretend it
won't happen.
 
Good point.
 
Steve North
 
On Thu, 17 Dec 1998, Becky Rickly wrote:
 
> Based on David's maxim, "Reducing class size makes certain things possible,
> but it is not an alternative to teaching folks how to teach," I've been
> wondering about a different group of students, and a different situation:
> Graduate students ready for the job market.  Now, most graduate students I
> know have fairly good preparation to enter the first year composition
> classroom (though this is debatable, of course), and often when they teach
> a more specific type of course, they receive training in this area (tech
> writing, bizcom, and even literature, in some places; I had a course at
> Ohio State in "leading literary discussions"!).  But no one that I know
> offers a course in how to teach *graduate* students once they start a job
> as an assistant professor.  I know we've all had plenty of graduate level
> courses, and we can employ the fine art of _imitatio_, but I doubt if every
> course was exemplary, and every institution is different.
>
> Do any of you prepare graduate students for teaching other graduate
> students when they leave your institution?  I'd like to propose a
> mentor-type scenario here for grad students who have finished exams and
> made progress on a dissertation.  Ideally, they would discuss what goes
> into a grad course, offering feedback on the content and process, sit in on
> it and help lead discussions, and even look at how papers are graded.  I've
> already received feedback that this is a bad idea because the other
> graduate students in the course will feel cheated, and there's no way to
> compensate students for all of the time they will have to spend on this
> project; is anyone else out there doing anything like this?
>
> Thanks--
>
> --Becky
>
>
>   -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>   Rebecca Rickly                                Department of English
>   R.Rickly@ttu.edu                              MS 3091
>   (806) 742-2521 (office)                       Texas Tech University
>   (806) 742-0989 (fax)                          Lubbock, TX  79410
>                      http://english.ttu.edu/Rickly/
>   =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
> "It's not a hard job, but you do have to know the alphabet."  --Vanna White
>
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Irv,
    Well, as long as the cat is out of the bag (so to speak), where should
we send our checks?  BTW, a healthy walk in the cold before breakfast is
_good_ for everyone.  It certainly stimulated appetites in Chicago. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Thu, 17 Dec 1998, Irvin Peckham wrote:
>
> to sort out any confusion on the breakfast, the memo that I sent to the
> executive committee was sent via lotus to the wpa list as well--apologies
> for the confusion.  what the wpa list received was a note in the middle of
> a discusison on the breakfast.
>
> irv
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Trish, sounds like you did a useful and brave study.  I'm working at a
bibliography of pre/post studies of first-year composition courses (as
you may know).  These are studies that compare how well students perform
at the beginning of the course with how well they perform at the end.
 
If your study falls into this category, I would like to have a reference
to it.  I understand that it may take you a while to produce an official
write-up (in-house report, or whatever), something that can be
referenced.  But keep me in mind?
 
Rich Haswell
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We just learned that this position is coming open.  Late in the day, but
here it is. . .=20
 
Dave Stacey
 
 
 
English: Assistant Professor, tenure-track, to serve as Director of
Developmental Writing and Placement. Position available June 1, 1999. Tea=
ch
12 hours (two courses per semester during the academic year), including
developmental writing and a writing tutorial practicum. Direct the
developmental writing program and the college=B9s summer composition
placement process. Supervise dual-credit composition offerings.Required:
Ph.D. in English/Rhetoric and Composition emphasis, preferably with
dissertation focus and/or research interests in assessing writing and/or
developmental writing. Experience using email, word processing, spread
sheets, and data base software and in teaching composition in a word
processing lab. Experience in Writing Program administration. Deadline
February 1, 1999. Submit application letter (include email address) and
vita to: Dr. Jane Frick, English Department, Missouri Western State
College, 4525 Downs Drive, St. Joseph, Missouri 64507. Finalists will be
contacted to submit transcripts, three letters of reference (to be sent
directly by references or confidential placement file), one-page statemen=
t
of research and teaching goals, and syllabus and one assignment and gradi=
ng
criteria which have been used successfully in a writing project in a
first-year composition course. (Web URL: http://www.mwsc.edu/~engdept).
AA/EOE.
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ANNOUNCEMENT AND CALL FOR PROPOSALS
Florida International University
"Making Connections VII"
Writing Across the Disciplines
Conference
February 12, 1999
 
 
On Friday, February 12, 1999, "Making Connections
VII" will present
 
             WRITING AND TEACHING: Freedom and Authority
 
 
Many Writing Across the Disciplines Conference participants have
requested that we focus the 1999 discussion around freedom and authority
in education. What role does freedom play in teaching and writing? What
is the function of authority in our profession? How do we define both
freedom and authority in the classroom?
 
 
Please send 250 - 750 word abstracts (individual or panel proposals) to:
 
Robert Ratner
Writing Across the Disciplines
Florida International University
Miami, Fl  33199
Telephone: (305) 348-3327
Fax: (305) 348-3878
 
DEADLINE:  December 31, 1998
 
 
We continue to envision the annual Writing Across the Disciplines
Conference as an opportunity for students, faculty, administrators,
writers, editors, publishers, professionals, and members of the
community to get together to exchange views so that we can constantly
improve teaching and learning.
 
This coming year, besides the traditional breakfast, lunch, wine and
cheese, town meeting, book fair, and entertainment, we plan two keynote
speakers and a series of interactive panel discussions.
 
Sponsored by the Academy for the Art of Teaching, the Student Government
Association, University Advancement, the English Department, the College
of Arts and Sciences, and the College of Engineering and Design.
 
 
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=3D=
=3D=3D=3D=3D=3D=3D=3D
 
 
Dear Colleague,
 
Florida International University is again hosting a national Writing
Across the Disciplines Conference. This Conference is an annual event
whose main purpose is to promote writing in all aspects of life. This
includes encouraging innovations in the teaching of writing across all
disciplines and across all educational levels. The annual Writing Across
the Disciplines Conference provides a forum to discuss specific ideas,
strategies, and programs to improve education.
 
We are inviting you to participate in "Making Connections VII," WRITING
AND TEACHING: FREEDOM AND AUTHORITY, Thursday, February 11th, Friday,
February 12th, and Saturday, February 13th, 1999.
 
Aside from its well known beaches and its scintillating and diverse
cultures, Miami has also made its mark on the educational and literary
communities. Florida International University, Miami's largest and most
diverse public university, has evolved from a small, two-year,
upper-division college into a thriving, multi-cultural educational
institution, home to some of the nation's best undergraduate and
graduate programs.
 
Past conferences have drawn such distinguished keynote speakers as:
  * Toby Fulwiler, nationally recognized expert on Writing Across the
    Disciplines;
  * Frank Brogan, State of Florida Commissioner of Education;
  * Barbara Ehrenreich, TIME magazine essayist, columnist, social
commentator,
    and author;
  * Joseph F. Trimmer, Professor of English at Ball State University;
  * Shawn DeNight, Miami Edison Senior High School teacher and Florida
Teacher
    of the Year.
 
The 1998 Conference featured Roger Cuevas, Superintendent, Dade County
Public Schools; Bernie Diaz, Public Affairs Director, UPN 33-TV; Jodi
Mailander Farrell, Education Reporter, The Miami Herald; Alexandria
Holloway, Executive Dean, Miami-Dade Community College, Homestead
Campus; Zs=F3fia Trombitas, Secretary of Cultural and Educational Affairs
for the Republic of  Hungary; Susan Watt, Florida Department of
Education, Language Arts Specialist; and Patricia Williams, Director,
Across-the-University Writing Program, Sam Houston State University.
 
Our guest speakers have included, among others: Kathleen L. Bell,
Director of Composition at the University of Central Florida; Robyn
Blumner, former Executive Director of the American Civil Liberties Union
(ACLU), Miami; Robert DiYanni, Professor of English and Director of
Interdisciplinary Studies at Pace University; Dr. Janet Emig, Professor
of English at Rutgers University; novelist Lester Goran, University of
Miami; Pedro J. Greer, M.D., founder of Camillus Health Concern and
Assistant Dean for Homeless Education at the University of Miami; Kevin
Hall, Editor-in-Residence at the Florida Intearnational University
School of Journalism and Mass Communication; Andrea Lunsford, Vice-Chair
for Rhetoric and Composition at The Ohio State University; Ronald B.
Newman, Assistant Provost for Writing Across the Curriculum at the
University of Miami; Leonard Pitts, Jr., syndicated columnist for The
Miami Herald; Robert L. Steinback, Miami Herald columnist; Octavio
Visiedo, former Superintendent of Dade County Public Schools; and author
Dan Wakefield, Florida International University.
 
Please help us make the Thursday, February 11th, Friday, February 12th,
and Saturday, February 13th, 1999 Writing Across the Disciplines
Conference a success. The phone numbers and contact information of the
members of the conference organizing team also have been included, and
it would be our pleasure to rearrange any of the activities planned to
accommodate your schedule.
 
We look forward to hearing from you and seeing you at "Making
Connections VII."
 
 
Sincerely,
Robert Ratner
 
Conference Coordinators:
Nestor Custodio, Michelle Medina, Dipo Oseni
 
Writing Across the Disciplines Team:
Oliver Bulfango, Jennifer Cannon, John Carriger, Carol Diaz-Castro,
Debra Cross, Marilyn Curtis, M=F3nica Espinel, Ismare Hermida-Morej=F3n,
Veronica Molina, Elizabeth Poma, Sterling Park Sandow, Sam Smalley,
Suzanne Wolfson, Lynn Young
=========================================================================
Date:         Thu, 17 Dec 1998 15:38:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Kann <dkann@POLYMAIL.CPUNIX.CALPOLY.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
In-Reply-To:  <Pine.HPP.3.96.981217164433.8355C-100000@griffon.mwsc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here is an issue I've pondered for a number of years, and now I may have
the forum that can give me an answer.
 
Why are most, if not all, of the writing director jobs I've seen posted in
the Chronicle, etc. entry-level, junior faculty jobs?
 
I ask because I am a writing director and a full professor.  My rank gives
me the leverage to make statements and to propose programs that I would
not dare were I a junior, untenured faculty member in this job market.
It's an unfortunate fact the most junior faculty feel the need to be
fairly unobtrusive, and for good reason.  Moreover, a senior faculty
member in the job demonstrates that the department takes composition
seriously enough to make the director's job more than a way station on the
way to something "better" and "more serious."
 
If we think our field is a serious one, we'd better treat it seriously in
our hires.
 
 
David Kann
dkann@cymbal.aix.calpoly.edu
                                        If you're just killing time,
                                        Time will kill you.
 
                                                Mr. Loaf
=========================================================================
Date:         Thu, 17 Dec 1998 16:03:47 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@SCU.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
David,
 
Who are "we" in the last line of your message?  It's not WPAs or other =
composition-rhetoric faculty who advocate for entry-level positions for =
new directors, as the classic Olson and Moxley article very clearly laid =
out.  Your message ought to go to the ADE list, if there is one.
 
Jeanne
=========================================================================
Date:         Fri, 18 Dec 1998 06:58:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
In-Reply-To:  <Pine.HPX.4.03.9812171530320.11908-100000@monet.artisan.calpoly.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Oh--I assumed it was a kind of ritual torture/initiation.
 
Steve North
=========================================================================
Date:         Fri, 18 Dec 1998 08:37:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
You know, what Steve says jokingly below is really a truth of sorts.  I've
been contemplating all of the things I didn't learn in graduate school that
I need in my profession--and I think I had a really *good* experience as a
grad student, with opportunities to direct a computer lab, help run a
writing program, and so forth.  Among the things I don't feel we're
prepared for in grad school are:
 
*administrative duties (many new assistant profs will be expected to direct
a FYC program, a WAC program, a Writing Center, or perhaps some other
entity, and this usually involves more than training:  it involves working
with administrators, budgets, and so forth)
*creating merit or P/T documents
*teaching at the graduate level
*writing grants or other proposals for leave, money, etc.
 
And, to a lesser extent, managing time so they can do all of the above and
find time to publish (and many grad students have never published anything,
though this is becoming less the norm).
 
Again, let me ask of you:  does anyone teach a Professional Development
graduate course that addresses any or all of these issues?  I ask partially
because I'm trying to come up with such a course, and I'd like to see what
else is out there.  After I work it up a little more, I'd be happy to share
the URL with the list if anyone's interested.
 
Of course, a mentoring program for new faculty would be helpful, too, and I
know many universities DO offer such mentoring.  Do you think that's
sufficient?
 
--Becky
 
At 6:58 AM 12/18/98, Steve North, SUNY Albany wrote:
 
>Oh--I assumed it was a kind of ritual torture/initiation.
>
>Steve North
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
=========================================================================
Date:         Fri, 18 Dec 1998 08:58:30 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: This Just In:  Missouri Western job ad
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
The problem David Kann identifies is a problem, a major one, with which
I don't think current WPAs entirely lack complicity.  For instance, how
much of a WPA's job is given over to people with even less power--e.g.,
"assistant directors" still in graduate school?
 
On the other hand, I'm not sure the situation means that the composition
field doesn't take itself seriously.  Nearly every other academic field
distributes power about the same way.  Take any science
department--biology or physics, say--a discipline that has no problem of
being taken lightly.  Who of the faculty is responsible for the
lower-division, non-specialist courses--the kind of courses that fill
lecture halls and break-out labs with hundreds of students looking for
three hours of science credit?  Usually it is a junior professor.
 
The problem is not that the field doesn't take itself seriously but that
it doesn't take lower-division "service" courses seriously.
 
Rich Haswell
=========================================================================
Date:         Fri, 18 Dec 1998 09:02:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Becky--
 
>Again, let me ask of you:  does anyone teach a Professional Development
>graduate course that addresses any or all of these issues?  I ask partially
>because I'm trying to come up with such a course, and I'd like to see what
>else is out there.  After I work it up a little more, I'd be happy to share
>the URL with the list if anyone's interested.
 
I don't, but I'd love to.  I'd be happy to brainstorm, even if I don't
get to teach it.
 
>Of course, a mentoring program for new faculty would be helpful, too, and I
>know many universities DO offer such mentoring.  Do you think that's
>sufficient?
 
Since it's the holiday season and I can feel somewhat idealistic, I'd
suggest that all colleges and universities already have such a system in
place, though I won't argue that they use it.  One of the things I
learned in my six + years of department chairship is that the single most
important function of the academic chair is to serve as mentor for all
faculty but especially junior faculty.
 
I'd emphasize the importance of locating the mentor in the dept chair
because ultimately the chair will be a prime mover in the junior faculty
member's tenure case. That's not to say valuable mentoring can't take
place outside the department just that the internal mentoring needs to
primary because of the department's role in tenure decisions.
 
Oh yes, since we're talking ideals here, I'd also remove any dept chair
who didn't do this.
 
Wondering if it's too early for the egg nog,
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Fri, 18 Dec 1998 10:35:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Joe Hardin (ENG)" <hardin@CHUMA.CAS.USF.EDU>
Subject:      Courses in WPA
In-Reply-To:  <v02140b01b2a016d9e98f@[129.118.10.217]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I recently took just such a course as the University of South Florida,
which is, coincidentally, how I came to be subscribed to this list.  Gary
Olson conducts a class in "Writing Program Administration," for the very
reasons we have been discussing.  New hires are increasingly expected to
have some knowledge of administration.  In the course we examined the
administration of Writing Centers, WAC programs, and Writing Programs.
There are a number of good texts that can be used,_Writing Centers in
Context_, Landmark Essays in Writing Centers_, _Developing Successful
Writing Programs_, _Writing, Teaching, and Learning in the Disciplines_.
We also invite Program Directors to come and guest lecture.  One year we
were lucky enough to have Ed White :-)  Sometimes, I think faculty resist
these types of courses as too "professionalizing"" and short on content, but
I found it to be one of the most important classes in my graduate career.
There's nothing like having some idea of what you're getting into.
 
+++++++++++++++++++++++
 
  Joe Hardin
Univ. of S. Florida
 
On Fri, 18 Dec 1998, Becky Rickly wrote:
 
> You know, what Steve says jokingly below is really a truth of sorts.  I've
> been contemplating all of the things I didn't learn in graduate school that
> I need in my profession--and I think I had a really *good* experience as a
> grad student, with opportunities to direct a computer lab, help run a
> writing program, and so forth.  Among the things I don't feel we're
> prepared for in grad school are:
>
> *administrative duties (many new assistant profs will be expected to direct
> a FYC program, a WAC program, a Writing Center, or perhaps some other
> entity, and this usually involves more than training:  it involves working
> with administrators, budgets, and so forth)
> *creating merit or P/T documents
> *teaching at the graduate level
> *writing grants or other proposals for leave, money, etc.
>
> And, to a lesser extent, managing time so they can do all of the above and
> find time to publish (and many grad students have never published anything,
> though this is becoming less the norm).
>
> Again, let me ask of you:  does anyone teach a Professional Development
> graduate course that addresses any or all of these issues?  I ask partially
> because I'm trying to come up with such a course, and I'd like to see what
> else is out there.  After I work it up a little more, I'd be happy to share
> the URL with the list if anyone's interested.
>
> Of course, a mentoring program for new faculty would be helpful, too, and I
> know many universities DO offer such mentoring.  Do you think that's
> sufficient?
>
> --Becky
>
> At 6:58 AM 12/18/98, Steve North, SUNY Albany wrote:
>
> >Oh--I assumed it was a kind of ritual torture/initiation.
> >
> >Steve North
>
>   -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>   Rebecca Rickly                                Department of English
>   R.Rickly@ttu.edu                              MS 3091
>   (806) 742-2521 (office)                       Texas Tech University
>   (806) 742-0989 (fax)                          Lubbock, TX  79410
>                      http://english.ttu.edu/Rickly/
>   =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
> "It's not a hard job, but you do have to know the alphabet."  --Vanna White
>
=========================================================================
Date:         Fri, 18 Dec 1998 08:45:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
MIME-version: 1.0
Content-type: text/plain
 
Barry,
I teach a graduate-level professional development course in English studies.
We cover a pretty wide range of issues.  I'll be happy to share the reading
list with anyone who's interested.  Each year I also do a series of about a
dozen professional-development workshops for English graduate students; and
I do another series for our graduate school's Preparing Future Faculty
program.  I'll be happy to share workshop outlines.
Best,
Duane
 
> -----Original Message-----
> From: Barry Maid [SMTP:bmmaid@UALR.EDU]
> Sent: Friday, December 18, 1998 8:02 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: This Just In:  Missouri Western job ad
>
> Becky--
>
> >Again, let me ask of you:  does anyone teach a Professional Development
> >graduate course that addresses any or all of these issues?  I ask
> partially
> >because I'm trying to come up with such a course, and I'd like to see
> what
> >else is out there.  After I work it up a little more, I'd be happy to
> share
> >the URL with the list if anyone's interested.
>
> I don't, but I'd love to.  I'd be happy to brainstorm, even if I don't
> get to teach it.
>
> >Of course, a mentoring program for new faculty would be helpful, too, and
> I
> >know many universities DO offer such mentoring.  Do you think that's
> >sufficient?
>
> Since it's the holiday season and I can feel somewhat idealistic, I'd
> suggest that all colleges and universities already have such a system in
> place, though I won't argue that they use it.  One of the things I
> learned in my six + years of department chairship is that the single most
> important function of the academic chair is to serve as mentor for all
> faculty but especially junior faculty.
>
> I'd emphasize the importance of locating the mentor in the dept chair
> because ultimately the chair will be a prime mover in the junior faculty
> member's tenure case. That's not to say valuable mentoring can't take
> place outside the department just that the internal mentoring needs to
> primary because of the department's role in tenure decisions.
>
> Oh yes, since we're talking ideals here, I'd also remove any dept chair
> who didn't do this.
>
> Wondering if it's too early for the egg nog,
>
> Barry Maid
> bmmaid@ualr.edu
=========================================================================
Date:         Fri, 18 Dec 1998 09:40:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Juanita Smart <jsmart@SAUNIX.SAU.EDU>
Subject:      Administrative Apprenticeships
In-Reply-To:  <v02140b01b2a016d9e98f@[129.118.10.217]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I would like to stick my oar into the current discussion regarding how to
prepare grad students and/or junior faculty for assuming administrative
responsibilities at the entry level position.  Currently I direct the
writing program at a private liberal arts college.  I did not take a
Professional Development graduate course to prepare me for my new
responsibilities.  What I did have in the way of preparation, however, was
a post-doctoral administrative internship, which was the brain child of Sue
McLeod at Washington State University.  Within that half-time position I
reported to both Sue McLeod and Victor Villanueva.  Sue introduced me to
administrators, invited me to certain budget meetings, and just  took the
time to sit with me at a table in her office.  My responsibilites for
Victor included mentoring a group of first-year graduate students who had
experience teaching first year composition, but not at WSU.
 
While that kind of apprenticeship could never have completely prepared me
for the kinds of constraints and possibilities I face in my new context, it
did help me to begin to feel comfortable and familiar enough with the "lay
of the land" of writing administration so that assuming my new job was
compelling and exciting rather than "tortuous" or traumatic.
 
Aside from that, I think that we need to give ourselves credit for our own
personal resourcefulness and fortitude, all of the stick-to-it-tiveness and
resilience that motivated us through grad school in the first place.
Certainly these are deep strengths that we do not automatically shed when
we don the cap and gown, and these are the things that we draw from in our
new, "real" job experiences.
 
Then again, I belive that every position is site specific, bringing with it
its own special context, one that is both rich with, and riddled by, the
peculiar histories, traditions, cultures, people, and yes, even time zones
of which it is comprised.  So in that sense it is true that some things can
only be learned on the job.  And we ought to give ourselves, and our
graduate students credit for being able to do that, for being able to think
and act on our feet, even without the supportive "props" of the graduate
school mentors that we miss.
 
Speaking from my own "fresh" experience, I have to say that the most
challenging dynamic of writing administration is negotiating the
interpersonal and cultural codes that may be very different, at times, from
those with which I am familiar.  And sometimes, in challenging situations
like ones I have faced here, the best response is to just sit back, and
wait and watch, and see how things unfold.  And perhaps it is that response
of ready watchfulness that we would be best advised to teach our graduate
students, if there were a way to teach it.
 
 
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
MIME-version: 1.0
Content-type: text/plain
 
I'll mention that John Ramage has taught grad. course focusing on WPA
issues.  You might ask him about details of the course.  I know that they
covered lots of these issues.
Best,
Duane
 
> -----Original Message-----
> From: Becky Rickly [SMTP:R.Rickly@TTACS.TTU.EDU]
> Sent: Friday, December 18, 1998 7:38 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: This Just In:  Missouri Western job ad
>
> You know, what Steve says jokingly below is really a truth of sorts.  I've
> been contemplating all of the things I didn't learn in graduate school
> that
> I need in my profession--and I think I had a really *good* experience as a
> grad student, with opportunities to direct a computer lab, help run a
> writing program, and so forth.  Among the things I don't feel we're
> prepared for in grad school are:
>
> *administrative duties (many new assistant profs will be expected to
> direct
> a FYC program, a WAC program, a Writing Center, or perhaps some other
> entity, and this usually involves more than training:  it involves working
> with administrators, budgets, and so forth)
> *creating merit or P/T documents
> *teaching at the graduate level
> *writing grants or other proposals for leave, money, etc.
>
> And, to a lesser extent, managing time so they can do all of the above and
> find time to publish (and many grad students have never published
> anything,
> though this is becoming less the norm).
>
> Again, let me ask of you:  does anyone teach a Professional Development
> graduate course that addresses any or all of these issues?  I ask
> partially
> because I'm trying to come up with such a course, and I'd like to see what
> else is out there.  After I work it up a little more, I'd be happy to
> share
> the URL with the list if anyone's interested.
>
> Of course, a mentoring program for new faculty would be helpful, too, and
> I
> know many universities DO offer such mentoring.  Do you think that's
> sufficient?
>
> --Becky
>
> At 6:58 AM 12/18/98, Steve North, SUNY Albany wrote:
>
> >Oh--I assumed it was a kind of ritual torture/initiation.
> >
> >Steve North
>
>
> -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>   Rebecca Rickly                                Department of English
>   R.Rickly@ttu.edu                              MS 3091
>   (806) 742-2521 (office)                       Texas Tech University
>   (806) 742-0989 (fax)                          Lubbock, TX  79410
>                      http://english.ttu.edu/Rickly/
>
> =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
> "It's not a hard job, but you do have to know the alphabet."  --Vanna
> White
=========================================================================
Date:         Fri, 18 Dec 1998 10:45:43 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re: Courses in WPA
In-Reply-To:  In reply to your message of Fri, 18 Dec 1998 10:35:50 EST
 
Sounds like a useful course, and there should probably be more of
them.  But the presence of such courses seems not to answer the
question:  Why are so many schools hiring writing program directors
at the asst. professor level?  In some cases, this means hiring
ABD's.  As I read through the job ads and see the lists of duties
and responsibilities, it strikes me as unrealistic and unfair, both
to the new hire and to the program.  I'm not sure a course is the
answer.  More like responsible behavior by departments and deans.
Penny wise and pound foolish.....
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Fri, 18 Dec 1998 10:59:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Subject:      Graduate Preparation for Writing Program Administration
In-Reply-To:  <v02140b01b2a016d9e98f@[129.118.10.217]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Becky Rickly asked about graduate preparation for writing program
administration:
 
We're just finishing a seminar on Writing Program Administration that I
taught here at Purdue this fall.  Our course website is
 
http://icdweb.cc.purdue.edu/~skrose/engl680/index.html
 
Samples of student projects haven't been added to the website yet, but the
course schedule, syllabus, and bibliography are online.
 
This course is a requirement for Purdue's Ph.D. secondary area in Writing
Program Administration.
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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I read with great interest and not a little bit of nostalgia Becky
Rickly's recent messages, particularly that which mentioned the course
she took at Ohio State in leading discussions of literature.  That
course--English 803, "Techniques of Literary Discussion"--has not been
taught since I came to Ohio State in 1989.  I don't know to what to
attribute its demise, but I suspect that several factors contributed:
(1) changes in the requirements for the MA and PhD, including a
comprehensive MA exam; (2) a general (and even systemic) disregard for
things pedagogical in graduate training; and (3) a continued belief
that graduate students <bold><underline>can</underline></bold> learn to
teach by simply sitting in grad classes and imiating (as Becky
suggests) what they experience.
 
 
The tendency among departments to disregard a need for establishing
official means of providing opportunities via coursework for grad
students' preparation as teachers extends (at Ohio State and, I
suspect, other institutions) to publishing, as Becky also notes.  Ohio
State offers a course in "Literary Publishing," but it's intended to
prepare students for publishing
<bold><underline>others'</underline></bold> work in literary magazines
and journals, not to prepare their own scholarly work for publication.
Courses that allow students to prepare articles for scholarly
publication are certainly in order.  My experience is rather limited,
but I do know that Texas had a course--entitled "Production in
Rhetoric," I think--that I took in 1987 or 1988.  It might still be
offered there.
 
 
 
 
 
 
 
 
 
 
 
Kay Halasek
 
Associate Professor of English
 
Director of First-Year Writing
 
Ohio State University
 
164 W. 17th Avenue
 
Columbus, OH  43210
 
 
e-mail:  halasek.1@osu.edu
 
phone:  (614)292-2468
 
fax:  (614) 292-7816
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A course like this would certainly have helped me, since the graduate
courses I took in "profesisonal development" were primarily covering
matters like academic publishing protocols, the distinction between
"leave" and "sabbatical," and so on. Nothing like directing a writing
program, although we did cover a fair amount of the politics of English
departments.
 
I want to add, though, that in a good many cases, the junior faculty
members being hired for WPA positions WANT those positions. I do not see
my post here as a waystation to something "better," as was suggested in an
earlier post on this thread; I worked to get it, and I want to keep it as
I progress through professional ranks.  I can't speak for every untenured
WPA, of course, but perhaps we should consider that many of us who are in
the WPA position want and have trained to be there.
 
On Fri, 18 Dec 1998, JENSETH, RICHARD wrote:
 
> Sounds like a useful course, and there should probably be more of
> them.  But the presence of such courses seems not to answer the
> question:  Why are so many schools hiring writing program directors
> at the asst. professor level?  In some cases, this means hiring
> ABD's.  As I read through the job ads and see the lists of duties
> and responsibilities, it strikes me as unrealistic and unfair, both
> to the new hire and to the program.  I'm not sure a course is the
> answer.  More like responsible behavior by departments and deans.
> Penny wise and pound foolish.....
>
> Richard Jenseth
> St. Lawrence University
>
 
*************************************************************************
Megan O'Neill, PhD
Director of Composition                 "It's not true that life is
Dept of English                         one damn thing after another--
Creighton University                    it's one damn thing over and
Omaha, NE 68178                         over." Edna St Vincent Millay
 
Phone: 402-280-2519
Edress: moneill@creighton.edu
http://mockingbird.creighton.edu/english/oneill/oneill.htm
*************************************************************************
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An explanation and request.
 
 
I've been directing the First-Year Writing Program at OSU for about two
years now and am in the midst of lobbying to revise our current
practice of offering a one-week pre-quarter workshop for incoming TAs
that is followed in the Autumn quarter by a graduate course, English
781, "Introduction to the Teaching of First-Year Writing," a five-hour
course in composition theory and pedagogy.  I want to move the one-week
intensive training workshop AND 781 into the second term of summer
quarter.  This would mean TAs take 781 and the workshop simultaneously
in August, prior to ever stepping foot in the classroom in late
September.  (As it now stands, they're taking 781 *as* they teach
composition for the first time.)
 
 
The problem, of course, is funding.  Shifting the course and training
workshop to summer means an additional 1/2 quarter stipend and tuition
waiver for each incoming TA.  The grad students, my grad studies chair
and department chair all support the plan, but the department isn't
willing (or able?) to go so far as to absorb the additional $10,000 to
$20,000 cost of the move, so I headed over to Academic Affairs to ask
for support.  They're willing to give some money, but with strings
attached that make me rather uncomfortable.  I've only just mentioned
the plan to my dean, who's been supportive in the past but also has a
history of being a bit tight with the purse strings.  I suspect that my
case to the Dean could be greatly improved if I could give him
information regarding training practices at other institutions,
particularly state universities with large numbers of TAs teaching
first-year English that provide something more than a one-week training
session supplemented in the first quarter of teaching with a comp
theory/pedagogy course.
 
 
HERE COMES THE REQUEST:  I'd appreciate any quick information that you
could pass along about training at your institutions (e.g., size of TA
class, length and timing of training, timing of first teaching
assignment, methods of funding the training, type of training offered).
 Just e-mail me at halasek.1@osu.edu.  I appreciate *any* information
you can forward.  I'm working on a budget narrative that's due in
mid-January, with appeals to my department chair and dean coming
shortly thereafter.
Kay Halasek
 
Associate Professor of English
 
Director of First-Year Writing
 
Ohio State University
 
164 W. 17th Avenue
 
Columbus, OH  43210
 
 
e-mail:  halasek.1@osu.edu
 
phone:  (614)292-2468
 
fax:  (614) 292-7816
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I'm going to risk sounding like a dinosaur here, but I think it's worth
the risk to tease out an important issue in this thread.  I realize that
professional development issues are extremely important to newly-minted
Ph.D.s who might be placed in WPA positions.  I myself became a director
of composition at a state university of 25,000 people three years before I
was awarded tenure.  But I am uneasy about the notion of a course devoted
to these issues being included in a Ph.D. curriculum--a curriculum
designed to build a candidate's expertise in the theory, research, and
practice of rhetoric, composition, linguistics, literacy, and education.
I was fortunate in my own graduate education to see some excellent WPAs at
work--John Ruszkiewicz was an outstanding director of first-year English
at Texas.  A number of my formal doctoral students at UIC are now WPAs,
and I hope the mentoring I provided to them, and the reading and research
I recommended that they do, helped prepare them for their jobs.  Moreover,
I think the pre- and post-convention workshops sponsored by WPA at the
CCCC and the annual summer workshops conducted by WPA are ideal venues for
soon-to-be-finishing Ph.D.s to begin their immersion into the kinds of
professional development issues mentioned in this thread.  But I simply
can't reconcile a course on these issues being part of a
theory/research/practice degree program.  Someone convince me that I'm
wrong.
 
David Jolliffe
DePaul, Chicago
=========================================================================
Date:         Fri, 18 Dec 1998 09:14:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      professional development
MIME-version: 1.0
Content-type: text/plain
 
By the way, when I mentioned the professional-development courses that John
Ramage and I have taught, I was not implying that untenured assistant
professors should serve as WPAs.  Such courses, can, though, help prepare
graduate students for those jobs once they do get tenure.  Of course, tenure
may not be part of higher education a decade from now.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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At 09:49 AM 12/18/98 -0600, David Jolliffe wrote:
>I think the pre- and post-convention workshops sponsored by WPA at the
>CCCC and the annual summer workshops conducted by WPA are ideal venues for
>soon-to-be-finishing Ph.D.s to begin their immersion into the kinds of
>professional development issues mentioned in this thread.  But I simply
>can't reconcile a course on these issues being part of a
>theory/research/practice degree program.  Someone convince me that I'm
>wrong.
 
Which part of the theory/research/practice triad is it that writing program
administration doesn't require and contribute to, David? :)
 
shirley
 
 
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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I've been interested in the why-are-WPAs-entry-level positions discussion,
and would like to introduce a new angle on this question.
 
Before I started my PhD program, toward the end of my 5-year stint as an
instructor with an MA, I was wondering aloud (a la Orson Welles in Citizen
Kane) "I think it would be fun to run a writing program." At that time
(some years ago) I was cautioned by my then-department head that no one
should try to do this kind of job without tenure.  I now understand a great
deal better what he meant!
 
In my second year as WPA here, it feels that I'm coming to the end of my
honeymoon period with the campus -- some old-timers are starting to be
irritated by changes that I've proposed. BUT, I don't have to worry about
ruffling their feathers -- well, not worry in the same way, at any rate --
because my position is not tenure-track, but "administrative staff" with an
adjunct faculty appointment. In some ways this has been very liberating
(I'm not in the English department) and in some ways problematic (I'm not
in the English department!).   I'm  not part of faculty senate. And I feel
that, though I'm not working for tenure, I constantly have to prove myself
(to only a few people, thank goodness), because I'm not a "real" faculty
member.
 
Most of the time this distinction seems to disappear; people forget that
I'm not faculty member, or new faculty are surprised to discover it. (Our
president saw me at a "staff concerns" meeting and said "oooh, a spy!")  My
dean has been VERY supportive, and most of the campus community has been
great to work with. (I really do love this job.)  But.... I'm doing all the
work that it takes to get tenure -- I teach, I run a program, I do research
and go to conferences -- and I'll never get it. And despite all the talk
about the death of tenure, I think it's still the way that you have real
power within the academy. You don't work for justice in the system without
some leverage in the system.
 
How many other schools have this kind of set-up for their WPAs?? I know
there are others out there, but I haven't talked with any. How do y'all
feel about your positions, and how do you navigate your multiple-status
status?  (And just how irritating do YOU find it that, after working
Saturday and/or Sunday all semester, you have to fill out a "leave form"
when you take a day off?)
 
I agree that a graduate course in Budgeting and Diplomacy would have been
very helpful! I would also like to add that I find the discussions on this
list a great source of ideas and support; thank you to all of you who
invest so much time/energy/intellect in discussing real questions  -- and
sharing jokes :  ) .
 
And, now that grades are turned in, let's all have some idealism and eggnog.
----------------------------------------------------   Anita R. Guynn
-------------------------------------------
                                               Director of the Writing Program
                                               Beloit College
                                               608-363-2360
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discussion, and would like to introduce a new angle on this question.
 
 
Before I started my PhD program, toward the end of my 5-year stint as
an instructor with an MA, I was wondering aloud (a la Orson Welles in
Citizen Kane) "I think it would be fun to run a writing program." At
that time (some years ago) I was cautioned by my then-department head
that no one should try to do this kind of job without tenure.  I now
understand a g<underline>reat</underline> deal better what he meant!
 
 
In my second year as WPA here, it feels that I'm coming to the end of
my honeymoon period with the campus -- some old-timers are starting to
be irritated by changes that I've proposed. BUT, I don't have to worry
about ruffling their feathers -- well, not worry in the same way, at
any rate -- because my position is not tenure-track, but
"administrative staff" with an adjunct faculty appointment. In some
ways this has been very liberating (I'm not in the English department)
and in some ways problematic (I'm not in the English department!).
I'm  not part of faculty senate. And I feel that, though I'm not
working for tenure, I constantly have to prove myself (to only a few
people, thank goodness), because I'm not a "real" faculty member.
 
 
Most of the time this distinction seems to disappear; people forget
that I'm not faculty member, or new faculty are surprised to discover
it. (Our president saw me at a "staff concerns" meeting and said "oooh,
a spy!")  My dean has been VERY supportive, and most of the campus
community has been great to work with. (I really do love this job.)
But.... I'm doing all the work that it takes to get tenure -- I teach,
I run a program, I do research and go to conferences -- and I'll never
get it. And despite all the talk about the death of tenure, I think
it's still the way that you have real power within the academy. You
don't work for justice in the system without some leverage in the
system.
 
 
How many other schools have this kind of set-up for their WPAs?? I know
there are others out there, but I haven't talked with any. How do y'all
feel about your positions, and how do you navigate your multiple-status
status?  (And just how irritating do YOU find it that, after working
Saturday and/or Sunday all semester, you have to fill out a "leave
form" when you take a day off?)
 
 
I agree that a graduate course in Budgeting and Diplomacy would have
been very helpful! I would also like to add that I find the discussions
on this list a great source of ideas and support; thank you to all of
you who invest so much time/energy/intellect in discussing real
questions  -- and sharing jokes :  ) .
 
 
And, now that grades are turned in, let's all have some idealism and
eggnog.
 
----------------------------------------------------   Anita R. Guynn  -------------------------------------------
 
                                               Director of the Writing Program
 
                                               Beloit College
 
                                               608-363-2360
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Never having taken or taught such a course, I'll risk an uninformed
perspective.  My problem with the idea of such courses is not that they
don't address theory, research, and practice, but that they may not
address theory, research, and practice in a scholarly field in which
doctoral students are expected to acquire expertise.
 
Creakily yours,
 
David Jolliffe
DePaul, Chicago
 
On Fri, 18 Dec 1998, Shirley Rose wrote:
 
> At 09:49 AM 12/18/98 -0600, David Jolliffe wrote:
> >I think the pre- and post-convention workshops sponsored by WPA at the
> >CCCC and the annual summer workshops conducted by WPA are ideal venues for
> >soon-to-be-finishing Ph.D.s to begin their immersion into the kinds of
> >professional development issues mentioned in this thread.  But I simply
> >can't reconcile a course on these issues being part of a
> >theory/research/practice degree program.  Someone convince me that I'm
> >wrong.
>
> Which part of the theory/research/practice triad is it that writing program
> administration doesn't require and contribute to, David? :)
>
> shirley
>
>
> Prof. Shirley K Rose
> English Department
> 1356 Heavilon Hall
> English Department\Purdue University
> West Lafayette, IN 47907-1356
>
> email: roses@purdue.edu
> phone: (765) 494-3730
> fax: (765) 494-3780
>
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Anita:  Much of what you report resonates with me.  At Carleton, I am a
non-tenurable half-time administrator, with adjunct teaching at the
discretion of the English dept.  A full-time job search combining
administration and 3 adjunct courses per year was just cancelled for a
variety of reasons, including very limited response.  Too many tenure-track
jobs that combine administration and teaching were offered this year;
Carleton is now trying to decide whether to recast the job and try again
next year.
 
Like you, Anita, I teach, publish, give papers at conferences, and do
faculty development.  I do not attend faculty meetings (unless invited),
and fortunately, I don't have to submit "leave forms" to take a day off.
My supervisor, an associate dean, is invested in the writing program and in
me.  I have good support for professional development.
 
One barrier to establishing a tenure-track job here has been the worry (by
some) of finding ways to assess the administrative contribution of the job
as well as the faculty part of it.  The local model has been developed for
the traditional teaching-research-service triad within a fulltime faculty
appointment.
 
How do institutions with hybrid WPA/faculty positions assess them for tenure?
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Wait a minute, now.  We can't expect graduate education to provide
everything a professor might ever need to know.  I would go as far as to
agree that a course in WPAing and one in writing for publication make
sense, but if we try to do everything we will wind up missing the main
point: to train up-to-date scholars in the field who are also sensitive
and skilled teachers.  The first few years in any complex profession
(think law or medicine, for instance) are commonly considered to be
apprentice years; some things can best be learned on the job.  I wonder
just how widespread mentoring programs are.  --Ed White
 
On Fri, 18 Dec 1998, Becky Rickly wrote:
 
> You know, what Steve says jokingly below is really a truth of sorts.  I've
> been contemplating all of the things I didn't learn in graduate school that
> I need in my profession--and I think I had a really *good* experience as a
> grad student, with opportunities to direct a computer lab, help run a
> writing program, and so forth.  Among the things I don't feel we're
> prepared for in grad school are:
>
> *administrative duties (many new assistant profs will be expected to direct
> a FYC program, a WAC program, a Writing Center, or perhaps some other
> entity, and this usually involves more than training:  it involves working
> with administrators, budgets, and so forth)
> *creating merit or P/T documents
> *teaching at the graduate level
> *writing grants or other proposals for leave, money, etc.
>
> And, to a lesser extent, managing time so they can do all of the above and
> find time to publish (and many grad students have never published anything,
> though this is becoming less the norm).
>
> Again, let me ask of you:  does anyone teach a Professional Development
> graduate course that addresses any or all of these issues?  I ask partially
> because I'm trying to come up with such a course, and I'd like to see what
> else is out there.  After I work it up a little more, I'd be happy to share
> the URL with the list if anyone's interested.
>
> Of course, a mentoring program for new faculty would be helpful, too, and I
> know many universities DO offer such mentoring.  Do you think that's
> sufficient?
>
> --Becky
>
> At 6:58 AM 12/18/98, Steve North, SUNY Albany wrote:
>
> >Oh--I assumed it was a kind of ritual torture/initiation.
> >
> >Steve North
>
>   -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>   Rebecca Rickly                                Department of English
>   R.Rickly@ttu.edu                              MS 3091
>   (806) 742-2521 (office)                       Texas Tech University
>   (806) 742-0989 (fax)                          Lubbock, TX  79410
>                      http://english.ttu.edu/Rickly/
>   =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
> "It's not a hard job, but you do have to know the alphabet."  --Vanna White
>
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Carol (re: assessing WPA work):
 
My school offers one-third released time to the FYC director--that is,
he or she teaches two courses per term and directs the program. Like
most schools, we use the teaching/research/service triad for P&T, but
perhaps unlike many schools we don't devalue the service component.
 
Our faculty handbook does insist on effective teaching, ongoing
professional activity, and some kind of department or university
service--that is, all three components are required--but which of these
three areas one really "shines" in can vary from person to person. I
became WPA during my second year here, and when I was up for tenure four
years later the personnel committee highlighted my work as WPA while
recognizing my effective teaching and ongoing scholarship.
 
This seems like a humane and professionally responsible way to view the
work of faculty. Perhaps it's not possible everywhere, but perhaps it
*is* possible at a school like Carelton.
 
Good luck.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Becky, I think you are quite right that even good graduate programs probably
leave us with serious gaps in our preparation.  The peculiar doctorate I
oversee, in The Teaching of College English, tries to do a fair amount of
what you are talking about, but it isn't possible to give all doctoral
students some administrative experiences, for instance.
 
I know of universities that attempt to have one course in professional
issues, but I'm convinced that there has to be too much wedged into such a
course for any of it to succeed.
 
We offer one course in the history of the Profession of English, which
raises some of the issues.  We have four colloquiums which deal with
practical issues in teaching various sorts of courses, plus topics like
preparing conference abstracts, resumes, etc.  We have another course in
bibliography, research, manuscript preparation, and scholarly ethics.  We
have faculty mentors for TA's each term on a rotating basis; mentors and
mentees exchange classroom observations.  And we have grad students serve on
departmental committees, including those that participate in our yearly
faculty evaluation frenzy.  Somewhere in all that, we hope and assume that
we are handling ethical issues in teaching, scholarship, and administration
of programs.  Our grad students also put on their own summer conference,
handling everything from the call for papers, to room scheduling, to
creating the program, scheduling speakers and food, and keeping the
financial accounts.
 
Those who serve on our evaluation committees for scholarship and for
teaching at least get to examine pretty elaborate reports similar to P/T ones.
 
I know of schools represented on this list that have offered separate
courses in being a WPA.  Some have courses in Writing for Professional
Publication.
 
As for teaching graduate courses, I still haven't figured out how to do it.
And I'm pretty sure our doctoral students aren't getting any more direction
than I got by watching various teachers.
 
We haven't gotten seriously into practice interviewing and videotaping, but
I know of other schools that are doing that also.
 
 
Wow.  The list of what one "needs" to enter this profession never seems to end.
 
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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>Thanks, Trish Roberts-Miller, for your thoughts.  Once in a while, we need
>to hear others articulate simple truths such as, "The teachers who engage
>in the program's recommended pedagogies tend to relatively accomplish the
>program's goals."  Now the question is, how do we simultaneously increase
>the stability of our instructional "pool" and overcome tendencies of our
>teachers to pay less and less attention to common goals and procedures with
>their every passing year in the program?
 
There's a dismaying conversation I've had more than once with instructors.
They'll complain about teaching fyc, and I'll ask about their methods.
When I hear about their methods, I think,  "No wonder you hate it;
you find your own assignments unbelievably dull."  But, if I suggest
that they change assignments to something they (and their students)
might find more interesting, they resist, often saying something
like, "Rhet/comp isn't my area."
 
Well, sheesh, it may not be an area of scholarship for them, but
they *are* teaching it, and they're likely to continue doing so.
And, yes, this sort of person is generally a person who has been
around a long time.  I don't know what is the cart and what is the
horse, though--I wouldn't be surprised if what happens is that a
person gets depressed about everything when stuck in dissertation
limbo.
 
> When 40 or 50% of a program's
>teaching staff is replaced every two years, at least those teachers are
>going to be freshly or currently trained.
 
Sometimes, but sometimes not.  I've discovered that some instructors
really can't imagine what one would do in class other than presentational
mode.  They know that they don't want to do it, but they aren't sure
what else to do.  And that is something that is hard to teach--the
only way I know to do it is to videotape classes.
 
> I sense an underlying theme in
>your discussion, Trish, that might link the "presentational mode" teachers
>with longevity in the program.  Am I correct?
 
More with lack of training.  Some of the people who've been around
a long time have chosen to remain involved in voluntary workshops,
or they read lots of pedagogy scholarship, or they take lots of r/c
courses, or otherwise have kept getting feedback on their teaching.
They seem to have gotten good results in our study.
 
 
Trish Roberts-Miller       http://www.missouri.edu/~engpat
redball@mindspring.com      or  engpat@showme.missouri.edu
"Let your body sink/ Like honey through the hot
Granular fingers of summer."    K. Rexroth
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Hi, Kay:  Glad to hear the FYW program at OSU (my alma mater) is in your
good hands.  We're lucky at Florida State (and I don't say that very often,
except maybe when it comes to football!). Our TAs take 2 (count 'em, 2)
graduate level pedagogy courses during the 6-week summer session prior to
fall semester.  They are paid a stipend (maybe $1250 or so, I don't do the
budget).  Our TA training program was cited as one of the best, and I would
have to humbly agree.  It's been around for a long time, more than 10 years.
These days it is rather expensive, since we've been funding 35-40 new TAs
each year.  Let me know if you want more info.
 
Carrie Leverenz
Florida State University
 
 
 
At 10:54 AM 12/18/98 -0500, you wrote:
>An explanation and request.
>
>I've been directing the First-Year Writing Program at OSU for about two
>years now and am in the midst of lobbying to revise our current practice
>of offering a one-week pre-quarter workshop for incoming TAs that is
>followed in the Autumn quarter by a graduate course, English 781,
>"Introduction to the Teaching of First-Year Writing," a five-hour course
>in composition theory and pedagogy.  I want to move the one-week
>intensive training workshop AND 781 into the second term of summer
>quarter.  This would mean TAs take 781 and the workshop simultaneously
>in August, prior to ever stepping foot in the classroom in late
>September.  (As it now stands, they're taking 781 *as* they teach
>composition for the first time.)
>
>The problem, of course, is funding.  Shifting the course and training
>workshop to summer means an additional 1/2 quarter stipend and tuition
>waiver for each incoming TA.  The grad students, my grad studies chair
>and department chair all support the plan, but the department isn't
>willing (or able?) to go so far as to absorb the additional $10,000 to
>$20,000 cost of the move, so I headed over to Academic Affairs to ask
>for support.  They're willing to give some money, but with strings
>attached that make me rather uncomfortable.  I've only just mentioned
>the plan to my dean, who's been supportive in the past but also has a
>history of being a bit tight with the purse strings.  I suspect that my
>case to the Dean could be greatly improved if I could give him
>information regarding training practices at other institutions,
>particularly state universities with large numbers of TAs teaching
>first-year English that provide something more than a one-week training
>session supplemented in the first quarter of teaching with a comp
>theory/pedagogy course.
>
>HERE COMES THE REQUEST:  I'd appreciate any quick information that you
>could pass along about training at your institutions (e.g., size of TA
>class, length and timing of training, timing of first teaching
>assignment, methods of funding the training, type of training offered).
>Just e-mail me at halasek.1@osu.edu.  I appreciate *any* information you
>can forward.  I'm working on a budget narrative that's due in
>mid-January, with appeals to my department chair and dean coming shortly
>thereafter. Kay Halasek
>Associate Professor of English
>Director of First-Year Writing
>Ohio State University
>164 W. 17th Avenue
>Columbus, OH  43210
>
>e-mail:  halasek.1@osu.edu
>phone:  (614)292-2468
>fax:  (614) 292-7816
>
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>What I found interesting in Trish's report was the fact that writing
>instructors tend to follow what's his name's law that "the work expands to
>fill the time in which we have to do it."
 
Well, at least the first semester.  As with any study, now that I'm
trying to crunch the data I'm most struck with how we should have
done the work.  And, one thing we should have done is have people
teach the reduced class size sections two semesters in a row.
 
There was one person who taught reduced class size one semester
and was in the control group for the second semester we ran the
experiment.  If you compare that person to herself (rather than
to the control group) you see a dramatic effect of reduced class
size.
 
Did that make sense?  In other words, while the students in the
control group reported more revision, greater confidence in their
ability to write, and more improvement than her students did, her
students reported more revision and so on the semester she had a
reduced class size than they did when she had a class of twenty.
 
So, maybe reducing class size doesn't turn someone into a great
teacher, but it might make them better.  (I'm nervous, however,
about generalizing very much on the basis of one instructor.)
 
 
 
Trish Roberts-Miller       http://www.missouri.edu/~engpat
redball@mindspring.com      or  engpat@showme.missouri.edu
"Let your body sink/ Like honey through the hot
Granular fingers of summer."    K. Rexroth
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I would like to stick my oar into the current discussion regarding how to
prepare grad students and/or junior faculty for assuming administrative
responsibilities at the entry level position.  Currently I direct the
writing program at a private liberal arts college.  I did not take a
Professional Development graduate course to prepare me for my new
responsibilities.  What I did have in the way of preparation, however, was
a post-doctoral administrative internship, which was the brain child of Sue
McLeod at Washington State University.  Within that half-time position I
reported to both Sue McLeod and Victor Villanueva.  Sue introduced me to
administrators, invited me to certain budget meetings, and just  took the
time to sit with me at a table in her office.  My responsibilites for
Victor included mentoring a group of first-year graduate students who had
experience teaching first year composition, but not at WSU.
 
While that kind of apprenticeship could never have completely prepared me
for the kinds of constraints and possibilities I face in my new context, it
did help me to begin to feel comfortable and familiar enough with the "lay
of the land" of writing administration so that assuming my new job was
compelling and exciting rather than "tortuous" or traumatic.
 
Aside from that, I think that we need to give ourselves credit for our own
personal resourcefulness and fortitude, all of the stick-to-it-tiveness and
resilience that motivated us through grad school in the first place.
Certainly these are deep strengths that we do not automatically shed when
we don the cap and gown, and these are the things that we draw from in our
new, "real" job experiences.
 
Then again, I belive that every position is site specific, bringing with it
its own special context, one that is both rich with, and riddled by, the
peculiar histories, traditions, cultures, people, and yes, even time zones
of which it is comprised.  So in that sense it is true that some things can
only be learned on the job.  And we ought to give ourselves, and our
graduate students credit for being able to do that, for being able to think
and act on our feet, even without the supportive presence of the graduate
school mentors that we miss.
 
Speaking from my own "fresh" experience, I have to say that the most
challenging dynamic of writing administration is negotiating the
interpersonal and cultural codes that may be very different, at times, from
those with which I am familiar.  And sometimes, in challenging situations
like ones I have faced here, the best response is to just sit back, and
wait and watch, and see how things unfold.  And perhaps it is that response
of ready watchfulness that we would be best advised to teach our graduate
students, if there were a way to teach it.
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
=========================================================================
Date:         Fri, 18 Dec 1998 10:01:54 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: your mail
In-Reply-To:  <WPA-L%98121810382464@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
As a student who benefited from FSU's summer TA training, I can
confidently say that it is, indeed, one of the best.
 
Thanks for giving me the opportunity to praise the program.  It is
certainly worth noting.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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<excerpt>
 
 
</excerpt>There's been a good discussion of various kinds of
preparation: of undergraduate teachers, graduate teachers, publishing
scholars, and WPAs, and I'm happy to see that the profession has more
focally turned toward these issues.  I must mildly protest against
certain representations in the profession (not on this list, I hasten
to add) that would complain that only now have English departments
begun to discover these concerns.
 
 
Actually, some graduate programs have long attended to such issues.
Immodestly but specifically I point to the success of Illinois State's
PhD in English Studies, which since 1980 has specifically prepared
graduates for college teaching, doing so through an "official"
curriculum, something that Kay Halasek notes often is not the vehicle.
 
 
In a presentation I made at the summer ADE meeting in Lowell, titled
"Placement, Abolition, and Teaching Teaching: A Three Strand Knot," I
shared the following statistics about our doctoral graduates as of May
1998:
 
 
Illinois State Total Degrees    99
 
 
Tenure Track            88
 
  doctoral institutions 7
 
  master's institutions 14
 
  4-year institutions           45
 
  2-year institutions           18
 
  high schools          4
 
 
Administrative positions        1
 
 
Full-time, nontenure track      7
 
 
Not placed in academe or
 
unknown                 4
 
 
 
Areas of Dissertations
 
 
Rhetoric/Composition    45%
 
Literature                      30%
 
Linguistics/ESL         15%
 
Children's Literature           10%
 
 
 
Students in our program are required to complete rigorous seminars in
the teaching of literature and teaching of writing, to complete a
teaching internship (which entails designing a course and conducting
research on the effects of the course, usually resulting in
mini-ethnographic studies), and to write a dissertation that applies
original scholarship to a pedagogical issue or site.  This is in
addition to the usual teaching orientations, symposia, and proseminars.
 With this model, we've successfully placed literature students as well
as writing students.
 
 
I don't mean this entirely to sound like program self-promotion, though
I'll admit there's that element.  What I'm insisting, though, is that
we very carefully look at what's going on in individual doctoral
programs (and I know Illinois State is not alone) and not paint with
too broad a brush the entire profession of English graduate education.
I think it will take such specific information as I've provided above
for us to get a real picture of the complexities of preparation and to
learn that some of what we might desire actually already exists from
place to place.
 
 
I'm in the process of putting my ADE paper on my website and revising
it for the ADE Bulletin, but I can share a copy with anyone
interested.
 
 
Doug
 
 
 
 
 
 
Doug Hesse                        /     Director of Graduate Studies
 
Professor of English          /     Vice President, WPA
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
Home page:
 
 http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
Council of Writing Program Administrators page:
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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As the guy who started off this thread, inadvertently, by forwarding the
ad for the entry-level WPA position, I should pitch in a penny or two.
 
This particular position is not really a full fledged WPA post.  The
reason why is historically and politically fraught: we in the English
Dept. fought for years to 1) keep developmental writing in our dept
(rather than farming it out to a sub-curricular "remedial" unit; 2) get
this particular position onto a tenure line; 3) define it and get it up
and running.
 
We have a lot of need and rather a large amount of funding and attention
given to basic writing here at Missouri Western.  "Access Plus," a
Missouri program dedicated to upping retention rates in the state system,
makes the position itself possible, and then provides some pretty hefty
support systems for running things--and eventually even changing things.
 
I seem to have put a bee in a few bonnets by putting this position out
there, in all of its entry level glory.  But I do have to say that 1) as
long as the person is not ABD, this job is probably pretty doable; so I
agree with Megan O'Neil that for somebody new to the profession, you could
do worse than step into a position like this one.  The workload is heavy,
but so is everybody elses'; the responsibilites are interesting and the
opportunities to put your own mark on things, over time, are definitely
there.
 
And speaking from personal experience, lots and lots of it, as a grad
student and long-time part-time worker in the field of Composition (before
I took on a tenure line), I just do not see tenure or long experience or
degreed credentials or anything else as an automatic mark of enlightenment
in a WPA.  Not by a long long shot.  Boss Composition can be anyone and
anywhere, and when he is a full professor, he can be all the more
indifferent to the exploitative system he has helped create and build in
the North American university, precisely because he has tenure.
 
Just because he's very likely not on WPA-l doesn't mean that we can ignore
him as we bemoan the entry level position that happens to be the best we
can do, after many long and hard battles, for now.
 
David Stacey
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Richard Jenseth asks, as I copy below, why so many schools hire WPAs at the
assistant prof. level.  Without derailing, I hope, an extremely interesting
and enlightening discussion of grad-school preparation for wpa work, I am
compelled to answer Richard's question with a question:  Why are so many
schools willing to staff composition courses with a far lower-paid,
lower-ranked aggregate of instructors than even their lower-division
literature courses?  Two questions, same answer.
 
                                                                John Clark
 
>Sounds like a useful course, and there should probably be more of
>them.  But the presence of such courses seems not to answer the
>question:  Why are so many schools hiring writing program directors
>at the asst. professor level?  In some cases, this means hiring
>ABD's.  As I read through the job ads and see the lists of duties
>and responsibilities, it strikes me as unrealistic and unfair, both
>to the new hire and to the program.  I'm not sure a course is the
>answer.  More like responsible behavior by departments and deans.
>Penny wise and pound foolish.....
>
>Richard Jenseth
>St. Lawrence University
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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<fontfamily><param>Times</param><bigger><bigger>The Department of
English at Illinois State University announces the following speakers
for the spring of 1998.  The distinguished visitors below will each
teach a meeting of a graduate course, English 497:  Research Methods in
Composition Studies.
 
 
Additionally, each will give a public lecture, at 7:30 p.m.  The place
is yet to be determined.  I cordially welcome anyone on this list with
the means to get here to attend the lectures and receptions.  For more
information on the graduate course, please see my web page, address
below, or contact me.
 
 
 
January 21
 
Steve North
 
 
February 4
 
Gesa Kirsch
 
 
February 18
 
Robert Connors
 
 
March 4
 
George Hillocks
 
 
March 18
 
Susan Jarratt
 
 
April 1
 
Jackie Royster
 
 
April 15
 
Peter Mortenson
 
 
April 29
 
Kurt Spellmeyer
 
 
 
 
 
</bigger></bigger></fontfamily>
Doug Hesse                        /     Director of Graduate Studies
 
Professor of English          /     Vice President, WPA
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
Home page:
 
 http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
Council of Writing Program Administrators page:
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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In response to David J., it may be that a problem with some of our graduate
programs is their almost acontextual focus on the scholarly discipline while
we know--in English, anyway--that the great majority of our graduates aspire
to careers as faculty at the postsecondary level. All too many students leave
our programs with no idea of "what they are getting into." Most of them have a
very narrow range of experience with the range of career possibilities in
postsec ed, and it is, understandably, student experience. Their most recent
experience is with a research university (at which most of them will not
teach), and we even insulate them from the career realities of our own
campuses. We are producing babes and sending them into very dark, deep, and
dangerous woods. Naturally, as faculty, our first response to this problem is
"a course." This is where I agree with David. This kind of course is different
in almost every way from the "courses" that constitute our scholarly program.
Perhaps we need to think more about adding a new "dimension" to our students'
experience that will expose them to career realities and possibilities. Duane
mentioned the Preparing Future Faculty program that ASU is participating in
(that program has developed a Preparing Future Professionals offshoot for
those who do not plan to be academics). This is one different approach in
which we work to expose advanced grad students to career possibilities through
a whole range of experiences and opportunities. Are there other models like
this? A number of folks on this list represent campuses that are involved in
Preparing Future Faculty programs that have been more or less successful.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I tend to agree with Jollifee here. But I sure do like the notion of
administrative assistant as a post-doc or even a as grad student. I learned
a lot about running a program from membership on Freshman English Policy
Committee at TExas and as asst director when John Ruskiewicz was Comp
Director at Texas. But I am adamantly opposed to untenured folk being comp
directors. And I thin we ought to do whatever we can within our depts and
with grad students to discourage this practice. I took the job the minute I
got tenure, but our current comp director is Martin Jacobi, a Full
Professor, who had already served as Grad Director. --Beth
 
>I'm going to risk sounding like a dinosaur here, but I think it's worth
>the risk to tease out an important issue in this thread.  I realize that
>professional development issues are extremely important to newly-minted
>Ph.D.s who might be placed in WPA positions.  I myself became a director
>of composition at a state university of 25,000 people three years before I
>was awarded tenure.  But I am uneasy about the notion of a course devoted
>to these issues being included in a Ph.D. curriculum--a curriculum
>designed to build a candidate's expertise in the theory, research, and
>practice of rhetoric, composition, linguistics, literacy, and education.
>I was fortunate in my own graduate education to see some excellent WPAs at
>work--John Ruszkiewicz was an outstanding director of first-year English
>at Texas.  A number of my formal doctoral students at UIC are now WPAs,
>and I hope the mentoring I provided to them, and the reading and research
>I recommended that they do, helped prepare them for their jobs.  Moreover,
>I think the pre- and post-convention workshops sponsored by WPA at the
>CCCC and the annual summer workshops conducted by WPA are ideal venues for
>soon-to-be-finishing Ph.D.s to begin their immersion into the kinds of
>professional development issues mentioned in this thread.  But I simply
>can't reconcile a course on these issues being part of a
>theory/research/practice degree program.  Someone convince me that I'm
>wrong.
>
>David Jolliffe
>DePaul, Chicago
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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We have offered a grad seminar in WPA (Tilly Warnock taught it a couple of
years ago), and we will offer the seminar again in spring 2000.  This
semester, responding to Dave Jolliffe's concern, I taught a grad seminar
on these issues but within theory and practice: The Intellectual Work and
Politics of Rhetoric and Composition Studies.  We used, among other
readings, Crowley's new book and the Chronicle--also the WPA Intellectual
Work Document, the MLA position statement on doctoral education--those
kinds of things as well as selections from journals, etc.
 
The other thing we do that speaks most pointedly to the original post on
this topic is teach a
one-hour-a-week-required-of-all-first-year-rhet/comp-grad-students
Professional Studies Colloquium (both fall and spring semesters) that
introduces and discusses the sort of topics that grad students need to
know during their studies and beyond. Duane Roen developed this course
years ago. I teach it now.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I find this thread very interesting--and unsettling, but for different
reasons.  One of the things the discipline has struggled with for so many
years is how to use the "exchange value" of promotion and tenure criteria
to apply to writing administration.  Unlike other disciplines, much of our
writing administration (and I don't mean the "manager" responsibilities)
is discipline-based. We are unique here, I argue.  This is why WPA spent
4-5 years in working and ratifying the Intellectual Work Document.
 
On Fri, 18 Dec 1998, David Jolliffe wrote:
 
> I'm going to risk sounding like a dinosaur here, but I think it's worth
> the risk to tease out an important issue in this thread.  I realize that
> professional development issues are extremely important to newly-minted
> Ph.D.s who might be placed in WPA positions.  I myself became a director
> of composition at a state university of 25,000 people three years before I
> was awarded tenure.  But I am uneasy about the notion of a course devoted
> to these issues being included in a Ph.D. curriculum--a curriculum
> designed to build a candidate's expertise in the theory, research, and
> practice of rhetoric, composition, linguistics, literacy, and education.
> I was fortunate in my own graduate education to see some excellent WPAs at
> work--John Ruszkiewicz was an outstanding director of first-year English
> at Texas.  A number of my formal doctoral students at UIC are now WPAs,
> and I hope the mentoring I provided to them, and the reading and research
> I recommended that they do, helped prepare them for their jobs.  Moreover,
> I think the pre- and post-convention workshops sponsored by WPA at the
> CCCC and the annual summer workshops conducted by WPA are ideal venues for
> soon-to-be-finishing Ph.D.s to begin their immersion into the kinds of
> professional development issues mentioned in this thread.  But I simply
> can't reconcile a course on these issues being part of a
> theory/research/practice degree program.  Someone convince me that I'm
> wrong.
>
> David Jolliffe
> DePaul, Chicago
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Fri, 18 Dec 1998 13:57:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Seth L. Kahn-Egan" <slkahneg@MAILBOX.SYR.EDU>
Subject:      Re: your mail
In-Reply-To:  <Pine.OSF.3.96.981218100044.5292A-100000@castor.nevada.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I have to jump on the FSU bandwagon while it's rolling here.  The strength
of the training program is its attention to asking teachers to theorize
the work of a composition course, before the day-to-day responsibilities
of running a classroom come to dominate.  I thought of it as having a
chance to "preflect" (is that a word?  It should be) on teaching goals,
expectations, etc., so that I could attend to classroom dynamics and
daily-grind issues without having to fret about questions like "What am I
doing here?"
 
Seth Kahn-Egan, Syracuse U.
 
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
315-423-8042 (home, NY)
804-315-0176 (home, VA)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"You know, for the kids."--Tim Robbins, "The Hudsucker Proxy"
"Dave, I don't think that's a very good idea . . . Dave?"--HAL 9000
"Worry is like the interest you pay on a debt that never comes due."--"The
        Spanish Prisoner"
"Postmodernists don't agree with themselves."--Xin Liu Gale
"I'm a hedonist, just not a very good one."--Edward F. Lessor
"And what costume shall the poor girl wear to all tomorrow's
        parties?"--The Velvet Undergound
"I'm in love with the blank generation."--Richard Hell
 
On Fri, 18 Dec 1998, SUSAN TAYLOR wrote:
 
> As a student who benefited from FSU's summer TA training, I can
> confidently say that it is, indeed, one of the best.
>
> Thanks for giving me the opportunity to praise the program.  It is
> certainly worth noting.
> _____________________________________________________________________________
>
> Susan L. Taylor                         University of Nevada Las Vegas
> Writing Program Administrator           4505 Maryland Parkway
> Phone: (702) 895-4186                   PO Box 455011
> Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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In response to David Schwalm's response to David J, It might be useful to
read an excellent discussion of this issue by Richard Fulkerson in "The
English Doctoral Metacurriculum: An Issue of Ethics" in FOREGROUNDING
ETHICAL AWARENESS IN COMPOSITION AND
ENGLISH STUDIES, edited by Sheryl Fontaine and Susan Hunter (Heinemann
1998). As David writes, just having a course does not seem sufficient to the
problem. Richard Fulkerson presents a metacurriculum that addresses many of
the issues already introduced in this thread.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: David E. Schwalm [SMTP:IACDES@ASUVM.INRE.ASU.EDU]
> Sent: Friday, December 18, 1998 1:35 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: This Just In:  Missouri Western job ad
>
> In response to David J., it may be that a problem with some of our
> graduate
> programs is their almost acontextual focus on the scholarly discipline
> while
> we know--in English, anyway--that the great majority of our graduates
> aspire
> to careers as faculty at the postsecondary level. All too many students
> leave
> our programs with no idea of "what they are getting into." Most of them
> have a
> very narrow range of experience with the range of career possibilities in
> postsec ed, and it is, understandably, student experience. Their most
> recent
> experience is with a research university (at which most of them will not
> teach), and we even insulate them from the career realities of our own
> campuses. We are producing babes and sending them into very dark, deep,
> and
> dangerous woods. Naturally, as faculty, our first response to this problem
> is
> "a course." This is where I agree with David. This kind of course is
> different
> in almost every way from the "courses" that constitute our scholarly
> program.
> Perhaps we need to think more about adding a new "dimension" to our
> students'
> experience that will expose them to career realities and possibilities.
> Duane
> mentioned the Preparing Future Faculty program that ASU is participating
> in
> (that program has developed a Preparing Future Professionals offshoot for
> those who do not plan to be academics). This is one different approach in
> which we work to expose advanced grad students to career possibilities
> through
> a whole range of experiences and opportunities. Are there other models
> like
> this? A number of folks on this list represent campuses that are involved
> in
> Preparing Future Faculty programs that have been more or less successful.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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We have a couple of courses that address some of the topics Becky raises,
and I know other places have courses in being a WPA, etc:
 
>*administrative duties (many new assistant profs will be expected to direct
>a FYC program, a WAC program, a Writing Center, or perhaps some other
>entity, and this usually involves more than training:  it involves working
>with administrators, budgets, and so forth)
>*creating merit or P/T documents
>*teaching at the graduate level
>*writing grants or other proposals for leave, money, etc.
 
I wonder, though, how much of this can/should be explicitly taught.  I
mean, if *we* aren't lifelong learners, who is?  I think we have duty to
alert our grad students to the realities of faculty life, but I don't think
we can really train them in most of those topics.  It's learning on the
job, and proof of that is Becky herself, who as a grad student had many
terrific experiences that *should* prepare a person in just the ways she
advocates.  Ball State does a terrific job of making experiences like that
available to its grad students, and as a result, they are highly
sought-after in the job market.  My point is, though, that experiencing
that as a grad student, in a mentee/trainee role, is very different from
what one is required to do as a faculty-member-in-charge.
 
I'd be happy to be wrong about this,
Bill
 
Bill Condon
Director, WSU Writing Programs
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>HERE COMES THE REQUEST:  I'd appreciate any quick information that you
>could pass along about training at your institutions (e.g., size of TA
>class, length and timing of training, timing of first teaching assignment,
>methods of funding the training, type of training offered).
 
Kay,
At WSU, incoming graduate students who have not taught FY Comp do not teach
in their first semester of study.  They do participate in the August
week-long workshop for FY Comp instructors, in the weekly meetings of those
instructors, in a mentoring system that pairs each of them with an
experienced TA or Instructor, and in a seminar, English 501, that prepares
them to teach FY Comp.  I taught that seminar this term, and had 15
students, only one of whom was teaching FY Comp (he was experienced, so
could teach right away).
 
Our TAs teach a 1-2 or 2-1 load, so we "lose" only 1 section of comp per TA
to this practice, and our administration is convinced that what we *gain*
from this practice is well worth the money.  (All the TAs in the 501
seminar will teach 2 sections next term.)
 
Good luck with your efforts.  You're fighting the good fight!
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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David Stacey wrote:
 
> And speaking from personal experience, lots and lots of it, as a grad
> student and long-time part-time worker in the field of Composition (before
> I took on a tenure line), I just do not see tenure or long experience or
> degreed credentials or anything else as an automatic mark of enlightenment
> in a WPA.  Not by a long long shot.  Boss Composition can be anyone and
> anywhere, and when he is a full professor, he can be all the more
> indifferent to the exploitative system he has helped create and build in
> the North American university, precisely because he has tenure.
>
 
David:
 
        You're right of course.  Most of us know from long and bitter
experience that in a significant number of cases having a Ph.D. and
tenure may only prove that a person has a good deal of sitzfleisch. My
point was that tenure and seniority confers a degree of muscle to get
done what may have to get done in spite of the resistance and protests
of one's colleagues.  A junior faculty member without tenure has some
trouble taking and backing up unpopular positions, at least if s/he has
a functioning survival instinct.
 
David Kann
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Kay, our situation at Illinois State is identical to the one Bill Condon
desribes below, with a minor difference:  our PhD students teach on a 2/2
load, and our Master's students teach a 1/1.  This is the second year we've
used the non-teaching mentoring system.  FYI, it costs us 25-30 sections a
year not to have first-year teachers teach.  We hire full-time nontenure
track faculty for the entire year to replace the lost teaching.  The "good"
news is that it was cheap enough for the university that we could sell the
idea:  $24,000 a year plus full benefits, office, etc. for a 4/4 load.  The
cost of the buy-out program, then, is around $80,000 plus benefits.  The
"bad" news is that this is an awful lot of teaching for $24,000.  The
"somewhat mitigating" news is that we need "only" to "exploit" 3 or 4
faculty to make this work.   (Jeepers, I'm running up the scare quotes.)
David Jolliffe used a similar system for years at Illinois-Chicago, and I'm
guessing there must be other places doing this.
 
Doug
>
>Kay,
>At WSU, incoming graduate students who have not taught FY Comp do not teach
>in their first semester of study.  They do participate in the August
>week-long workshop for FY Comp instructors, in the weekly meetings of those
>instructors, in a mentoring system that pairs each of them with an
>experienced TA or Instructor, and in a seminar, English 501, that prepares
>them to teach FY Comp.  I taught that seminar this term, and had 15
>students, only one of whom was teaching FY Comp (he was experienced, so
>could teach right away).
>
>Our TAs teach a 1-2 or 2-1 load, so we "lose" only 1 section of comp per TA
>to this practice, and our administration is convinced that what we *gain*
>from this practice is well worth the money.  (All the TAs in the 501
>seminar will teach 2 sections next term.)
>
>Good luck with your efforts.  You're fighting the good fight!
>Bill
>
>Bill Condon, Director                   English Department, Avery 202
>WSU Writing Programs               Washington State University
>Phone: (509) 335-2268           Pullman, WA 99164-5046
>FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
>                http://www.wsu.edu/~bcondon/
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Eli Goldblat asked me to post the following announcement to the listserv.
Eli isn't on the list these days, but I'm guessing he'd be happy to answer
queries sent to him at:
egoldbla@nimbus.ocis.temple.edu
 
 
Temple University English Department is looking for a person with a
PH.D. in rhetoric, rhetoric and composition, or related fields who has
expertise in professional writing.  The candidate will help develop
existing English department programs in technical and business writing
as well as train graduate students to teach in those courses.  The job
may eventually include developing upper level undergraduate courses,
internships, or service learning programs.  Candidates should be engaged
in productive research in scientific, technical, or organizational
rhetoric or communication.  Some background in literature would be
preferred.
 
Temple University is an equal opportunity/affirmative action employer.
Women and minority candidates are urged to apply.
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Fri, 18 Dec 1998 14:03:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Juanita Smart <jsmart@SAUNIX.SAU.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
In-Reply-To:  <WPA-L%98121811344462@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
In response to David Schwalm's comment that [graduate programs] "are
producing babes and sending them into very dark, deep, and dangerous
woods," I feel my neck hairs stiffening.  This comment strikes me as both
paternal and pejorative.  As a recent graduate of an intense and rigorous
doctoral program at Washington State University, one that offered me vital
intellectual challenges, as well as numerous opportunities for hands on
experience in many different venues, I hardly think of myself as a "babe in
the woods."  I certainly do not feel lost. I have to say that the woods are
not as "dark," "deep," and "dangerous," as your comment makes them out to
be.  But then I am no little red riding hood, either.  Quit casting the
very real individuals who successfully negotiate your graduate programs as
"little folk." Give them credit for being the professionally prepared and
personally resourceful grown up people that they are.
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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David (and Bill and Ed and others), I'm not discounting what you
say--perhaps graduate education should be supplemented with something like
a post-doc internship like Juanita describes.  But I don't think that a
course like I'm proposing (or like Shirley and Duane and Dick have taught)
would dismiss theory, research, and practice in a scholarly field.  It
seems to me that these courses are sort of like the second half of the
ubiquitous theories of twentieth century composition:  we situate the field
historically, presently, then situate the current practices/politics for
students.  It provides a dose of phronesis in our sometimes theory-heavy
curriculum, and this is important if, as it appears, first-timers are going
to want to/be expected to administer programs, teach graduate courses, AND
prepare for tenure in sitations where they are no longer an "us" but a
"them".  :-)
 
I agree there's not enough time to do everything, but when I think about
courses that helped to shape me as a student *and* a professional, courses
like the one at Ohio State, or the course in professional writing I took at
Ball State stand out, along with the courses in classical rhetoric and
literary theory.
 
--Becky
 
At 10:14 AM 12/18/98, David Jolliffe wrote:
 
>Never having taken or taught such a course, I'll risk an uninformed
>perspective.  My problem with the idea of such courses is not that they
>don't address theory, research, and practice, but that they may not
>address theory, research, and practice in a scholarly field in which
>doctoral students are expected to acquire expertise.
>
>Creakily yours,
>
>David Jolliffe
>DePaul, Chicago
>
>On Fri, 18 Dec 1998, Shirley Rose wrote:
>
>> At 09:49 AM 12/18/98 -0600, David Jolliffe wrote:
>> >I think the pre- and post-convention workshops sponsored by WPA at the
>> >CCCC and the annual summer workshops conducted by WPA are ideal venues for
>> >soon-to-be-finishing Ph.D.s to begin their immersion into the kinds of
>> >professional development issues mentioned in this thread.  But I simply
>> >can't reconcile a course on these issues being part of a
>> >theory/research/practice degree program.  Someone convince me that I'm
>> >wrong.
>>
>> Which part of the theory/research/practice triad is it that writing program
>> administration doesn't require and contribute to, David? :)
>>
>> shirley
>>
>>
>> Prof. Shirley K Rose
>> English Department
>> 1356 Heavilon Hall
>> English Department\Purdue University
>> West Lafayette, IN 47907-1356
>>
>> email: roses@purdue.edu
>> phone: (765) 494-3730
>> fax: (765) 494-3780
>>
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So far, I have contributed only one glib early morning comment to this
discussion, and have been feeling guiltier by the hour for that. I guess I
would say this--having learned a lot, as usual, from the debate in
general: that this is not, by and large, really a matter of intramural
fighting among WPA-friendly folks, but another of those situations where
we are responding variously to larger institutional conditions. I began my
career as a writing center director, and it was great in lots of ways
(atlhough not all)--because I had good, strong support from enough of the
right people. More recently, I've had a junior colleague serve as director
of writing here, and I would say she did remarkably well--not least
because she brought an energy and freshness to the post that (after the
better part of a decade) I could no longer offer.
 
In short, there are lots of occasions when untenured people can do a fine
job running all sorts of enterprises in higher ed, with or without prior
course-based training. (I really was taken by the post-doc idea, myself.)
But we all also know that such situations can use people up, abuse them,
make their lives miserable. The trick (sage December observation) is to
know one situation from the other?
 
Steve North
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Juanita Smart wrote:
 
"In response to David Schwalm's comment that [graduate programs] "are
producing babes and sending them into very dark, deep, and dangerous
woods," I feel my neck hairs stiffening. This comment strikes me as both
paternal and pejorative. As a recent graduate of an intense and rigorous
doctoral program at Washington State University..."
 
Ah, but there's the difference.  Not all graduate programs are WSU's.  I
doubt that folks would have quite so much concern if they were.  I was lucky
enough to have a dissertation director who was a highly effective WPA, and I
got to learn quite a bit just sitting in her office while other things were
going on; and then my legal background has always come in way too handy.
But I know: 1) that my otherwise excellent program (and they've made
adjustments since) couldn't have prepared me for this work if it weren't for
my own lucky accidents; and 2) that I nearly didn't make it this far anyway;
and 3) that my tenure line has never actually tenured anybody, despite
having been around plenty long enough to do so.  Moreover, I tend to agree
with the "dinosaurs" that my doctoral program shouldn't have done too much
more than it did (and is now doing).  The answer really is reserving writing
administration, like most administration, for experienced people who have
been mentored for the work.  If a school really does intend to grow and
groom the person they've hired for the job, that's very good; but then the
person doesn't have to have the full title and full responsibility from the
start, either.
 
In short, it shouldn't be _necessary_ to turn to this list as an absolute
lifeline, something I cannot be the only person to have done.
 
On the other hand, looking back at the job description that started all of
this, I'd say that any freshly-minted Ph.D.s who can meet the requirements
will pretty much have to come from programs that are doing WSU-style
preparation, and maybe then some.  At least my neighbors at Missouri
Western, a very composition-savvy department, have made it clear what sort
of armor the applicants had better be ready to strap on.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Sorry, Juanita. We have seen from comments today that WSU and ISU, for
example, do a better job than most places in preparing their students for the
realities of the profession. The woods are darker and more dangerous in some
places than others, and some individuals have better survival instincts. The
trope was patronizing, and I apologize for that. But I have also seen way too
many young faculty totally unprepared for the careers they get. It is not so
much that they don't survive. I am more concerned about the deep and
imbittering disappointment so many faculty seem to feel when their actual
careers do not match the anticipations set up in their graduate programs. It
would be, in my view, a much better situation if our grad students had an
understanding of the range of career possibilties, the advantages and
disadvantages of each, and the type of preparation that would help them to
succeed in whatever type of career that appeals to them. ISU has, in fact,
developed a program that pretty much does this. At ASU, we're working to
explore the career possibilities, but we're having some predictable trouble
developing appropriate curriculum.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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The course in the principles of WPA-ing is one context. In OldComp at Minnesota,
we used to involve a dozen of our senior TAs, many but not all of them
specializing in composition, in the actual administrative work of our program:
TA development, teacher observation and consulting, writing center work, book
fairs, outreach, workshops, scheduling, exemption petitions, research and
development for gathering and analyzing program data, and so on. The folks who
did this found it enormously helpful to them in the positions they ended up
taking around the country.  Carol Rutz and I noticed that Elaine Showalter,
Pres. of the MLA, expressed concern about the lack of professionalizing of grad.
students when she wrote that those who train graduate students in the humanities
should change their expectations to include a new emphasis not only on writing
and teaching but "most radically" on organizational leadership; doctoral
programs should "require all graduate students to take a seminar on educational
organization, management, and negotiation."  We agreed, but pointed out that
Showalter advocates an approach that reifies the discipline's vision of the
relationship between knowledge, preparation, and work--knowledge being seen from
the perspective of course-related accrual, rather than direct experience.  Hence
our advocacy of administrative positions (to supplement teaching, not replace
it) as part of the mentorship of graduate students.
 
So, to shift a bit from the WPA course idea, I'd be curious to hear whether
people involve their grad. students in administrative work--and if so, what
kind, and in what way (formally? for pay?), and with what results.
 
(An analysis of our own program's efforts in this area can be found in "Graduate
Students, Writing Programs, and Consensus-Based Management: Collaboration in the
Face of Disciplinary Ideology," in Jeanne Gunner's special issue of WPA, Spring
1998.)
 
 
Responding to the message of <WPA-L%98121818382838@ASUVM.INRE.ASU.EDU>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Sorry, Juanita. We have seen from comments today that WSU and ISU, for
> example, do a better job than most places in preparing their students for the
> realities of the profession. The woods are darker and more dangerous in some
> places than others, and some individuals have better survival instincts. The
> trope was patronizing, and I apologize for that. But I have also seen way too
> many young faculty totally unprepared for the careers they get. It is not so
> much that they don't survive. I am more concerned about the deep and
> imbittering disappointment so many faculty seem to feel when their actual
> careers do not match the anticipations set up in their graduate programs. It
> would be, in my view, a much better situation if our grad students had an
> understanding of the range of career possibilties, the advantages and
> disadvantages of each, and the type of preparation that would help them to
> succeed in whatever type of career that appeals to them. ISU has, in fact,
> developed a program that pretty much does this. At ASU, we're working to
> explore the career possibilities, but we're having some predictable trouble
> developing appropriate curriculum.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Reading many of the posts to this thread, I am beginning to wonder how
different Ball State might be in this area.  Becky might be able to answer this
directly.  But here, a Graduate Assistant directs the Writing Center, one is
the Assistant in the Writing Program, one administers our department technology
areas; Graduate students have seats on the Writing and the Technology
committees; and they have recently chaired the contract faculty, assessment,
and our "Freshman Connection" committees.  In each case, the graduate students
have voices that weigh in heavily on department decisions, and they are able to
participate in and observe the administrative tasks they will step into when
they leave here.  Along with those specific positions, we have courses in WP
administration and professional writing.  Finally, many graduate assistants who
plan to teach composition here have first semester assistantships that
accompany a required "comp theory" course.  The combination provides a study of
theory (the course) and a 20 hr/week commitment to "practical"
issues--essentially met through a separate meeting and a mentorship with
experienced faculty.  Here, this combination tends to end up being more than
basic "TA training."  Because it is a full assistantship, we can expect the
students to spend quite a bit of time making syllabi, assignments, and
policies.  The practical side is coordinated with the theory side as much as
possible.  However, aside from working on "how to teach," we also attempt to
indoctrinate, I suppose, the new students into the ways of our Writing
Program:  how it functions, what it does, etc.--so, even here, they begin to
look at matters of administration.
 
I went through these somewhat backwards, but my point is to show that from
entry to exit, the BSU seems to offer administrative exposure and experience:
from entry to the theory/practice assistantships, through course work, and into
actual positions.  Do many other programs funtion like this?  It seems to be a
pretty thorough approach.
 
jeffwhite@bsu.edu
 
 
--
Jeff White (jeffwhite@bsu.edu)
www.bsu.edu/classes/white2
Assistant to the Writing Program Director
www.bsu.edu/english/writingprogram
Department of English                                      www.bsu.edu/english
Ball State University                                         www.bsu.edu
Muncie, IN.  47306
 
 
"Form in literature is an arousing and fulfillment fo desires."  Kenneth Burke,
_CounterStatement_
"My name is Prince!"--sang by O(+>
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Greetings,
 
I need to purchase the WPA mailing list.  Who out there has it and how much is
it going to cost me?
 
Liz Bryant
=========================================================================
Date:         Sat, 19 Dec 1998 10:10:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Re: This Just In:  Missouri Western job ad
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Jeff, I think BSU does an exceptional  job preparing some of its
composition/rhet PhDs, but since the program is fairly large (as is the one
at TTU), not all grad students *can* get that important administrative
experience.  I think things have changed (and are changing) for the better
there (and other places); you get a strong background in classical
rhetoric, comp theory, literary criticism, and now some of the more
political aspects of the profession we're preparing for.  And I think
that's great.
 
But you should know that the Prof. Writing course was relatively new when I
was a grad student, and I helped to revise the TA training course from a
two-week to a semester-long course as a grad student...and the WPA course
is brand spanking new.  I took a look at Shirley Rose's WPA course at
Purdue, and I'm eager to see more of these kinds of courses just to see
what's out there.  I still think that we can include professional
preparation in courses which have a scholarly bent.  I guess my point is
that I don't think that there are enough really good administrative
experiences for all the grad students who need them (and these "good
experiences" often create problems:  students take too long to finish their
degrees because of the the time spent on the experience, or they get "eaten
up" due to the pressure placed on them as grad students to do a job full
professors do elsewhere).  I was thinking that a course, a series of
courses, a post-doc or "practicum" would be helpful, especially to those
who don't get to participate in the kinds of rich experiences you're
getting.
 
--Becky
 
At 2:46 AM 12/19/98, Jeff White wrote:
 
>Reading many of the posts to this thread, I am beginning to wonder how
>different Ball State might be in this area.  Becky might be able to answer this
>directly.  But here, a Graduate Assistant directs the Writing Center, one is
>the Assistant in the Writing Program, one administers our department technology
>areas; Graduate students have seats on the Writing and the Technology
>committees; and they have recently chaired the contract faculty, assessment,
>and our "Freshman Connection" committees.  In each case, the graduate students
>have voices that weigh in heavily on department decisions, and they are able to
>participate in and observe the administrative tasks they will step into when
>they leave here.  Along with those specific positions, we have courses in WP
>administration and professional writing.  Finally, many graduate assistants who
>plan to teach composition here have first semester assistantships that
>accompany a required "comp theory" course.  The combination provides a study of
>theory (the course) and a 20 hr/week commitment to "practical"
>issues--essentially met through a separate meeting and a mentorship with
>experienced faculty.  Here, this combination tends to end up being more than
>basic "TA training."  Because it is a full assistantship, we can expect the
>students to spend quite a bit of time making syllabi, assignments, and
>policies.  The practical side is coordinated with the theory side as much as
>possible.  However, aside from working on "how to teach," we also attempt to
>indoctrinate, I suppose, the new students into the ways of our Writing
>Program:  how it functions, what it does, etc.--so, even here, they begin to
>look at matters of administration.
>
>I went through these somewhat backwards, but my point is to show that from
>entry to exit, the BSU seems to offer administrative exposure and experience:
>from entry to the theory/practice assistantships, through course work, and into
>actual positions.  Do many other programs funtion like this?  It seems to be a
>pretty thorough approach.
>
>jeffwhite@bsu.edu
>
>
>--
>Jeff White (jeffwhite@bsu.edu)
>www.bsu.edu/classes/white2
>Assistant to the Writing Program Director
>www.bsu.edu/english/writingprogram
>Department of English                                      www.bsu.edu/english
>Ball State University                                         www.bsu.edu
>Muncie, IN.  47306
>
>
>"Form in literature is an arousing and fulfillment fo desires."  Kenneth Burke,
>_CounterStatement_
>"My name is Prince!"--sang by O(+>
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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Juanita says,
 
>Speaking from my own "fresh" experience, I have to say that the most
>challenging dynamic of writing administration is negotiating the
>interpersonal and cultural codes that may be very different, at times, from
>those with which I am familiar.
 
This is a delicate way of saying, "department politics, department
politics, and more department politics."  At one time I had come to think,
somewhat bitterly, that politics greatly overwhelmed theory, pedagogy, and
scholarship in getting the first-year comp job done, or more properly in
blocking what needed to get done, but in the last four or five years at
Texas Tech the old struggles with departmental ideologies have darn near
dissappeared.
 
Anybody else finding that true?  Are the old wars finally succumbing to
sheer exhaustion?  Has composition come in from the cold (or at least from
the far periphery)?
 
Fred Kemp
Director of Composition
Texas Tech
f.kemp@ttu.edu
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On Dec. 16th Chris Anson wrote:
>
> So, to shift a bit from the WPA course idea, I'd be curious to hear whether
> people involve their grad. students in administrative work--and if so, what
> kind, and in what way (formally? for pay?), and with what results.
 
UNLV has involved doctoral students in WPA administrative work for a year
and half and in the writing center for 3 years.  The students get a one
course release (they are normally required to teach two courses per
semester) for their work.  The two Co-Assistant Directors of Composition
perform various duties that extend from evaluating transfer credit to
helping the WPA facilitate bi-yearly meetings of the Composition faculty.
 
(I have a job description/contract that I have them sign each year because
I believe any adminstrative worker should have a job description, unlike
myself, at my office and
will send it to any member of the list upon request.  The Director of the
Writing Center negotiates the duties of the Assistant Director of the
center and I can contact her if any member of the list would like me to do
so to inquire about those duties.)
 
These students do not have the benefit of a course that has been
discussed on list.  Are they "babes thrown into the dark woods" when they
begin the position?  I won't speak for them, they are members of the list
too and are extremely capable, intelligent human beings.  Do I worry
daily that these students see more about the inner workings of
university than they ever wanted to?  Naturally.  Nevertheless, I trust
them and their judgement.   They are not children.  Could I have
prepared them better?  Naturally, but I have institutional site
specific restrictions to deal with and I am pleased to see the
discussion on the list.
 
The results of the change made to have 2 graduate students
work with the WPA was my decision and was based upon the model I saw at
Florida State University.  Previously at UNLV, the Assistant Director was
an Asst. Prof (read, me) and before then it was a position held by a
Lecturer who worked 20 hours for the WPA and got a 2 course release.
 
Furthermore, the results of making this change are a bit too "new" to go
into,however, I will say the first year was rough because the adjunct faculty,
who teach the majority of fy comp, were a bit reluctant to accept
graduate students in a role that had been reserved for someone of another
academic rank.  Still, I believe in the abilities of the graduate
students too ardently to say these positions should return to the earlier
UNLV model and I will go far enough in my unsubstaniated conclusions
about this change to say that I marvel at the work the Co-Assistant
Directors do daily.  They consistently offer me fresh perspectives, are
courageous as only graduate students can be, and I could not do my job
without them.
 
Susan L. Taylor
Writing Program Administrator
UNLV
 
> Responding to the message of <WPA-L%98121818382838@ASUVM.INRE.ASU.EDU>
> from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
> >
> > Sorry, Juanita. We have seen from comments today that WSU and ISU, for
> > example, do a better job than most places in preparing their students for the
> > realities of the profession. The woods are darker and more dangerous in some
> > places than others, and some individuals have better survival instincts. The
> > trope was patronizing, and I apologize for that. But I have also seen way too
> > many young faculty totally unprepared for the careers they get. It is not so
> > much that they don't survive. I am more concerned about the deep and
> > imbittering disappointment so many faculty seem to feel when their actual
> > careers do not match the anticipations set up in their graduate programs. It
> > would be, in my view, a much better situation if our grad students had an
> > understanding of the range of career possibilties, the advantages and
> > disadvantages of each, and the type of preparation that would help them to
> > succeed in whatever type of career that appeals to them. ISU has, in fact,
> > developed a program that pretty much does this. At ASU, we're working to
> > explore the career possibilities, but we're having some predictable trouble
> > developing appropriate curriculum.
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> >
> > .
>
>
> Chris M. Anson
> Professor of English
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 207 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846  Fax: (612) 626-2294
>
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This "psychology of veteran TA status" thread is very interesting.  I was
talking to Becky the other day about the usual presumption that TAs need
their training at the start but little or no training as they gain
experience.  Yet in terms of policy problems and sloppy practices, these
turn up much more in our 2 and 3-year people than they do in our 1st year
people.  My speculation, and I've seen it reflected in this thread, is that
as people get used to the system and form attachments with various faculty
and deeper in their own scholarly efforts, some of them begin to disregard
the authority of the composition program, believing (with some
justification) that there aren't too many things the program can do to
them.  Or, never being into pedagogy in the first place, they get bored
with the whole business.
 
It seems to me that sheer experience is far from being any indicator of
effectiveness  - perhaps even, as I suggest above, just the opposite occurs
in many TAs.  But I do agree that these people don't necessarily need a
refresher in methods or theory or workshops in grading, writing
conferences, etc.
 
What they really need is recurring doses of enthusiasm, concern for the
mission of first-year teaching, and respect for their own teaching roles.
 
If anybody has any pills that will do this, please send me three-year's
supply for sixty people.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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>In short, there are lots of occasions when untenured people can do a fine
>job running all sorts of enterprises in higher ed, with or without prior
>course-based training. (I really was taken by the post-doc idea, myself.)
>But we all also know that such situations can use people up, abuse them,
>make their lives miserable. The trick (sage December observation) is to
>know one situation from the other?
>
>Steve North
 
It would be nice if the newly graduated WPA were at least aware of the evil
side of the coin.  I don't know how many stories I've heard over the years
of people sandbagged by their own faculties because they didn't even dream
of the "cultural" problems that Juanita hints at.  Far too often people go
into these jobs believing naively in the job description that was given to
them by their recruitment team at MLA.
 
I too believe that WPA's should be tenured, but far too many hiring
situations simply don't have that luxury.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Among Fred Kemp's many true words, truer ones than those below he's seldom
spoken.  I'd only add that if he thinks TAs with two or three years'
experience lose some enthusiasum and cooperativeness, Fred should meet some
of our former TAs now in their tenth year of teaching part-time.  I feel
for these people, really, but I feel even more for their (first-year)
students, who inherit the bitter residue of many years' dissatisfaction.
 
                                                                John Clark
 
 
>This "psychology of veteran TA status" thread is very interesting.  I was
>talking to Becky the other day about the usual presumption that TAs need
>their training at the start but little or no training as they gain
>experience.  Yet in terms of policy problems and sloppy practices, these
>turn up much more in our 2 and 3-year people than they do in our 1st year
>people.  My speculation, and I've seen it reflected in this thread, is that
>as people get used to the system and form attachments with various faculty
>and deeper in their own scholarly efforts, some of them begin to disregard
>the authority of the composition program, believing (with some
>justification) that there aren't too many things the program can do to
>them.  Or, never being into pedagogy in the first place, they get bored
>with the whole business.
>
>It seems to me that sheer experience is far from being any indicator of
>effectiveness  - perhaps even, as I suggest above, just the opposite occurs
>in many TAs.  But I do agree that these people don't necessarily need a
>refresher in methods or theory or workshops in grading, writing
>conferences, etc.
>
>What they really need is recurring doses of enthusiasm, concern for the
>mission of first-year teaching, and respect for their own teaching roles.
>
>If anybody has any pills that will do this, please send me three-year's
>supply for sixty people.
>
>Fred Kemp
>Texas Tech
>f.kemp@ttu.edu
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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I am the department chair who developed the job ad which has generated all
the discussion about job searches for WPAs in junior positions without
tenure. Let me add a bit more of the "local" context to what David Stacey
has already addressed in his follow-up posting about this job ad.
 
Our institution hires all tenure-track faculty replacements at the
assistant professor level. Four of our current academic department chairs
do/did not have tenure and rank of full professor when they began their
terms, and these folk have far more administrative duties (hiring new
faculty, writing tenure and promotion reviews, awarding merit, etc.) than
the Assistant Professor of English - Director of Developmental Writing and
Placement position we posted to the WPA.
 
Salary at MWSC, however, is based on years of teaching experience and
professional experience, and if we have experienced applicants for this
position (hope, hope), I will do my best to negotiate a waiver of "time in
rank" with the administration for promotion review. We have no "up or out"
tenure. One of our tenure-track faculty members (associate
professor--excellent teacher) has been here over 25 years and has never
bothered to apply for tenure. Also, as a teaching institution, our tenure
and promotion criteria are VERY different from those at research/doctoral
institutions. Teaching and service "count" more than publication, and
effective fulfillment of WPE duties would be considered a "plus" when
applying for promotion and tenure.
 
All of our tenure-track English faculty teach first-year composition;
several of them "lurk" on this listserv. And, if our new hire to direct
placement/developmental writing has not already participated in the WPA's
summer Workshop for new WPAs, we will arrange funding for and send
him/herthis summer--as we did for the person currently filling this
position.
 
Assuming we have successful searches this spring, six of our 14
tenure-track English faculty next year will have rhet/comp Ph.Ds.
 
 
 
--Jane Frick
SS/C 208 C Missouri Western
St. Joseph, MO 64507
(Phone) 816 271-4315 (FAX) 816 271-4543
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> On Sat, 19 Dec 1998, Liz Bryant wrote:
>
> I need to purchase the WPA mailing list.  Who out there has it and how
> much is it going to cost me?
--------------------------------------------------------------------------
 
Liz,
    You can find out who is subscribed to this list by running the REVIEW
command.  Otherwise, the two snippets below are from the listowner's
sign-on message and may relate to what you are requesting.  C.P.
 
-       -       -       -       -       -       -       -       -       -
 
Date: Mon, 09 Jun 1997 15:11:46 -0700
From: <LISTSERV@ASUVM.INRE.ASU.EDU>
To: Chet Pryor
 
...IMPORTANT: This list is confidential. You should not publicly mention
its existence, or forward copies of information you have obtained from it
to third parties. Please note that the "GIVE"  command is automatically
disabled for all archive files....
 
...Please note that it is presently possible for anybody to determine that
you are signed up to the list through the use of the "REVIEW" command,
which returns the e-mail address and name of all the subscribers....
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Date sent:              Fri, 18 Dec 1998 11:42:57 -0700
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Subject:                Professional Studies Course
To:                     WPA-L@ASUVM.INRE.ASU.EDU
 
> We have offered a grad seminar in WPA (Tilly Warnock taught it a couple of
> years ago), and we will offer the seminar again in spring 2000.  This
> semester, responding to Dave Jolliffe's concern, I taught a grad seminar
> on these issues but within theory and practice: The Intellectual Work and
> Politics of Rhetoric and Composition Studies.  We used, among other
> readings, Crowley's new book and the Chronicle--also the WPA Intellectual
> Work Document, the MLA position statement on doctoral education--those
> kinds of things as well as selections from journals, etc.
>
I taught a similar course two? years ago:  The Politics of Teaching Composition
through which we addressed the issues being discussed.  Ironically, I had just
completed the tenure & promotion process, which most of the students were
well aware of so it became a topic of discussion.  This course served as the
impetus for the case study I presented at the WPA conference at U-Miss that
summer.  You know, those case studies (the collection that were produced for
that conference) would make an interesting group of essays to read for a
professional development course.  Hey, Doug H, weren't you working on
publishing those/some of those?
 
> The other thing we do that speaks most pointedly to the original post on
> this topic is teach a
> one-hour-a-week-required-of-all-first-year-rhet/comp-grad-students
> Professional Studies Colloquium (both fall and spring semesters) that
> introduces and discusses the sort of topics that grad students need to
> know during their studies and beyond. Duane Roen developed this course
> years ago. I teach it now.
>
 
This sounds like a good idea.  We do a couple of Professional Development
workshops for all graduate students at the beginning of each year and then a
couple others for Rhet-Comp majors (but always open to all grad students)
during the year.
 
One other thing that I suspect many others do.  We have administrative
assistant positions which students compete for and which give them hands-on
administrative experience; these appoints are part of their "paid" appointment
and we're careful to monitor their time so that they are not taken advantage of.
Administrative assistant positions include the computer team, instructional
assistants (who help the Director with training and supervision), and the like.
Perhaps the most important thing we do is talk with the grad students about
the politics, etc., of events as they happen.
 
I've run on too long.  I'll close for now.
 
Lisa J. McClure
 
 
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
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Kay:
 
Here our teaching seminar for new TA's begins with a two-week daily
workshop in August (the final two weeks before classes), followed by a
continuation of the seminar through the fall semester.  From a third to
half of the new TA's have sufficient graduate hours to go into the
classroom in the first semester; the rest are assigned to our Writing
Center as tutors for the first year, then go into the classroom.
Students receive no extra funding for the summer portion, nor does the
instructor.
 
Second- or third-year TA's who have taught our FY comp course and who are
then assigned to teach intro to lit take a second teaching seminar that
begins in the intersession in January and continues through the spring.
 
Since we don't have a PhD in English, our TA's are MFA candidates, MA
candidates in English, and PhD candidates in Cultural Studies.
 
We've been doing the comp pedagogy course since 1981, the lit. pedagogy
course since about 1985.  This fall I had 18 in the comp pedagogy course,
and the number fluctuates between 12 and 20.  The lit. pedagogy course
usually has between 7 and 12.
 
On Fri, 18
Dec 1998, Kay Halasek wrote:
 
> An explanation and request.
>
>
> I've been directing the First-Year Writing Program at OSU for about two
> years now and am in the midst of lobbying to revise our current
> practice of offering a one-week pre-quarter workshop for incoming TAs
> that is followed in the Autumn quarter by a graduate course, English
> 781, "Introduction to the Teaching of First-Year Writing," a five-hour
> course in composition theory and pedagogy.  I want to move the one-week
> intensive training workshop AND 781 into the second term of summer
> quarter.  This would mean TAs take 781 and the workshop simultaneously
> in August, prior to ever stepping foot in the classroom in late
> September.  (As it now stands, they're taking 781 *as* they teach
> composition for the first time.)
>
>
> The problem, of course, is funding.  Shifting the course and training
> workshop to summer means an additional 1/2 quarter stipend and tuition
> waiver for each incoming TA.  The grad students, my grad studies chair
> and department chair all support the plan, but the department isn't
> willing (or able?) to go so far as to absorb the additional $10,000 to
> $20,000 cost of the move, so I headed over to Academic Affairs to ask
> for support.  They're willing to give some money, but with strings
> attached that make me rather uncomfortable.  I've only just mentioned
> the plan to my dean, who's been supportive in the past but also has a
> history of being a bit tight with the purse strings.  I suspect that my
> case to the Dean could be greatly improved if I could give him
> information regarding training practices at other institutions,
> particularly state universities with large numbers of TAs teaching
> first-year English that provide something more than a one-week training
> session supplemented in the first quarter of teaching with a comp
> theory/pedagogy course.
>
>
> HERE COMES THE REQUEST:  I'd appreciate any quick information that you
> could pass along about training at your institutions (e.g., size of TA
> class, length and timing of training, timing of first teaching
> assignment, methods of funding the training, type of training offered).
>  Just e-mail me at halasek.1@osu.edu.  I appreciate *any* information
> you can forward.  I'm working on a budget narrative that's due in
> mid-January, with appeals to my department chair and dean coming
> shortly thereafter.
> Kay Halasek
>
> Associate Professor of English
>
> Director of First-Year Writing
>
> Ohio State University
>
> 164 W. 17th Avenue
>
> Columbus, OH  43210
>
>
> e-mail:  halasek.1@osu.edu
>
> phone:  (614)292-2468
>
> fax:  (614) 292-7816
>
 
Chris Thaiss
Chair, English
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1170
 
Home Page: http://mason.gmu.edu/~cthaiss
English Home Page: http://www.gmu.edu/departments/english
WAC Program Home Page: http://www.gmu.edu/departments/wac
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Jane Frick: Thanks for filling us in--I wish you well in the search.
 
Steve North
SUNY Albany
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Liz,
 
Contact Bob Johnson at Miami University, the WPA Secretary/Treasurer, about
purchasing the mailing list.
 
Doug
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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To David Schwalm and others:  thank you for your gracious apology, and
please forgive me if I presented myself as a prickly neophyte.  I just
needed to put my foot down to affirm my colleagues who are still laboring
through grad school and doing really good, meaningful work there.  I also
wanted to hold up the notion that not everything can be learned in a
seminar room.  All of the descriptions of courses and programs that are
being offered to people to prepare them for writing administration after
the Ph.D. process sound really quite wonderful and encouraging to me.  Many
of us also carry useful tools with us from other chapters of our lives
aside from an academic one.  And there is something to be said for life
experience--Bill Condon referred to all of us earlier as "life long
learners."  In that spirit I agree that lessons learned on the job are
irreplacable, and that that after all, is how all of us grow our own
wisdom.
 
To Anita Guynn who wrote, "But.... I'm doing all the work that it takes to
get tenure -- I teach, I run a program, I do research and go to conferences
-- and I'll never get it. And despite all the talk about the death of
tenure, I think it's still the way that you have real power within the
academy. You don't work for justice in the system without some leverage in
the system.
 
Your comment that, "You don't work for justice in the system without some
leverage in the system," resonates powerfully for me.
 
My position as Writing Director is an administrative staff position.  That
means that I teach 3 comp courses a year for the English department, mentor
and supervise the writing tutors in the Academic Support center, conduct
WAC training and workshops for faculty, and am in charge of writing
assessment for entering students.  I often feel frenetic, if not
schizophrenic.  My position is non-tenure track.  What that means in my
experience here, is that while everyone wants to benefit from my expertise,
no one wants to claim me as their own, particularly when money is involved.
So, for instance, I got passed along by three different people before I was
able to secure funds for a national conference at which I was representing
the institution on a writing program administrator's panel.  I know that
this is not everyone's experience at the private liberal arts collge, but
it is mine here.  I now see clearly the very real advantages of having a
tenured position and am enthusiastic about the opportunity to experience
such a position at some point in the future.  Until that time, I will do my
best work here to make this a transformative experience for me, to gain
what useful and instructive experience I can so that I carry more wisdom
away with me into the next situation.
 
I agree with Steve North that "the trick is to know one situation from the
other," and presently my eyes are getting a good training in the art of
recognition.
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Dear WPA Folks,
Here are a few books of the type that I ask students to read for the grad.
course on professional development in English studies.  Note that some of
them focus on our field, some on English studies more generally, and some on
larger university communities.  I hope that other folks on this list will
list their favorite works that provide some sense of life in the academy.
Best,
Duane
 
Boice, Robert.  The New Faculty Member:  Supporting and Fostering
Professional Development.  San Francisco:  Jossey-Bass Publishers, 1992.
 
Boufis, Christina and Victoria Olson.  On the Market: Surviving the Academic
Job Search.  New York: Riverhead Publishing, 1997.
 
Boyer, Ernest L. Scholarship Reconsidered: Priorities of the Professoriate.
Princeton, NJ: Carnegie Foundation for the Advancement of Teaching, 1990.
 
Caplan, Paula J.  Lifting a Ton of Feathers: A Woman's Guide to Surviving in
the
Academic World.  Toronto: U of Toronto Press, 1992.
 
Coiner, Constance and Diana Hume George, eds.  The Family Track:  Keeping
Your Faculties While You Mentor, Nurture, Teach, and Serve.  Springfield:  U
of Illinois P, 1997.
 
Enos, Theresa.  Gender Roles and Faculty Lives in Rhetoric and Composition.
Carbondale: Southern Illinois UP, 1996.
 
Ferber, Marianne A. and Jane W. Loeb, eds.  Academic Couples:  Problems and
Promises.  Springfield:  U of Illinois P, 1997.
 
Glassick, Charles E., Mary Taylor Huber, and Gene I. Maeroff.  Scholarship
Assessed:  Evaluation of the Professoriate.  San Francisco:  Jossey Bass,
1997.
 
Gerlach, Jeanne Marcum, and Virginia R. Monseau, eds. Missing Chapters: Ten
                Pioneering Women in NCTE and English Education.  Urbana,
Illinois: National Council of Teachers of English, 1991.
 
Griffin, Gail B.  Calling: Essays on Teaching in the Mother Tongue.
Pasadena,
California: Trilogy Books: 1992.
 
Jarvis, Donald K.  Junior Faculty Development:  A Handbook.  New York:
Modern  Language Association, 1991.
 
Kernan, A., ed.  What's Happened to the Humanities?  Princeton:  Princeton
UP, 1997.
 
Lambert, Leo M., Stacey Lane Tice and Patricia H. Featherstone, eds.
University
Teaching: A Guide for Graduate Students.  Syracuse: Syracuse UP, 1996.
 
Lewis, Lionel S.  Marginal Worth:  Teaching and the Academic Labor Market.
New Jersey:  Transaction Publishers, 1996.
 
Lodge, David.  Changing Places: A Tale of Two Campuses.  Harmondsworth,
Eng.; New York:  Penguin Books,  1979, c. 1975.
Lodge, David.  Small World: An Academic Romance.  New York: Macmillan
Publishing,  1984.
 
 
Lynton, Ernest A.  Making the Case for Professional Service.  Washington,
DC:
American Association for Higher Education, 1995.
 
Maguire, Mary H., ed.  Dialogue in a Major Key: Women Scholars Speak.
Urbana, Illinois, National Council of Teachers of English, 1995.
 
Nelson, Gary.Manifesto of a Tenured Radical.  New York: New York UP, 1997.
 
Phelan, James.  Beyond the Tenure Track:  15 Months in the Life of an
English Professor.  Columbus, Ohio:  Ohio State University Press, 1991.
 
Richardson, Laurel.  Fields of Play:  Constructing an Academic Life.  New
Brunswick, NJ:  Rutgers UP, 1997.
 
Roen, Duane, Stuart Brown, and Theresa Enos, eds.  Living Rhetoric and
Composition: Stories of the Discipline.  Mahwah, NY: Lawrence Erlbaum, 1999.
 
Showalter, English, Howard Figler, Lori G. Kletzer,  Jack H. Jschuster, and
Seth R. Katz.  The MLA Guide to Job Search  A Hand book for Departments and
for PhD Candidates in English and Foreign Languages.  The Modern Language
Association of America:  New York, 1996.
 
 
Toth, Emily.  Ms. Mentor's Impeccable Advice for Women in Academia.
Philadelphia: U of Pennsylvania P,  1997.
 
Tokarczyk, Michelle M., and Elizabeth A. Fay, eds. Working-Class Women in
the Academy: Laborers in the Knowledge Factory.  Amherst: The U of
Massachusetts Press, 1993.
 
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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THE FOLLOWING POSITIONS ARE AVAILABLE AT
HARVARD UNIVERSITY
 
INSTITUTE FOR ENGLISH LANGUAGE PROGRAMS
INSTRUCTIONAL STAFF
 
Five full-time positions, beginning in either June or September 1999.
Appointments are for three years with the possibility of renewals for an
additional three years. All applicants should be prepared to teach English
as a Second Language to adult students at all levels of proficiency, from
beginning to high advanced. One or more of the positions are for
instructors with specializations in English for business and the
professions. Duties include both academic year and summer term teaching.
PhD preferred but not required. Salary: $35,000 - $38,000.
 
Send cover letter, CV, sample syllabi, student evaluations, and three
references by
February 15 to Dr. Lilith M. Haynes, 51 Brattle St., Cambridge, MA
02138-3722 USA;
fax (617) 495-9176; e-mail haynes@hudce.harvard.edu. No phone calls or
walk-ins.
 
* an equal opportunity employer *
 
 
Linda Cross
51 Brattle Street
Cambridge, MA  02138-3722
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Duane, what a fantastic list (Merry Christmas to me--I've got more fodder
for this course now!  Thanks!).  I've just ordered the following books from
amazon.com, too:
 
The University in Ruins by Bill Readings
Failing the Future:  A Dean Looks at Higher Education in the Twenty-First
Century by Annette Kolodny
 
Sorry I don't have the full bib. info here at home.  Thanks, everyone, for
a good discussion.  I hope it gives us a lot to think about over break.
Happy holidays, everyone.
 
--Becky
 
>Dear WPA Folks,
>Here are a few books of the type that I ask students to read for the grad.
>course on professional development in English studies.  Note that some of
>them focus on our field, some on English studies more generally, and some on
>larger university communities.  I hope that other folks on this list will
>list their favorite works that provide some sense of life in the academy.
>Best,
>Duane
>
>Boice, Robert.  The New Faculty Member:  Supporting and Fostering
>Professional Development.  San Francisco:  Jossey-Bass Publishers, 1992.
>
>Boufis, Christina and Victoria Olson.  On the Market: Surviving the Academic
>Job Search.  New York: Riverhead Publishing, 1997.
>
>Boyer, Ernest L. Scholarship Reconsidered: Priorities of the Professoriate.
>Princeton, NJ: Carnegie Foundation for the Advancement of Teaching, 1990.
>
>Caplan, Paula J.  Lifting a Ton of Feathers: A Woman's Guide to Surviving in
>the
>Academic World.  Toronto: U of Toronto Press, 1992.
>
>Coiner, Constance and Diana Hume George, eds.  The Family Track:  Keeping
>Your Faculties While You Mentor, Nurture, Teach, and Serve.  Springfield:  U
>of Illinois P, 1997.
>
>Enos, Theresa.  Gender Roles and Faculty Lives in Rhetoric and Composition.
>Carbondale: Southern Illinois UP, 1996.
>
>Ferber, Marianne A. and Jane W. Loeb, eds.  Academic Couples:  Problems and
>Promises.  Springfield:  U of Illinois P, 1997.
>
>Glassick, Charles E., Mary Taylor Huber, and Gene I. Maeroff.  Scholarship
>Assessed:  Evaluation of the Professoriate.  San Francisco:  Jossey Bass,
>1997.
>
>Gerlach, Jeanne Marcum, and Virginia R. Monseau, eds. Missing Chapters: Ten
>                Pioneering Women in NCTE and English Education.  Urbana,
>Illinois: National Council of Teachers of English, 1991.
>
>Griffin, Gail B.  Calling: Essays on Teaching in the Mother Tongue.
>Pasadena,
>California: Trilogy Books: 1992.
>
>Jarvis, Donald K.  Junior Faculty Development:  A Handbook.  New York:
>Modern  Language Association, 1991.
>
>Kernan, A., ed.  What's Happened to the Humanities?  Princeton:  Princeton
>UP, 1997.
>
>Lambert, Leo M., Stacey Lane Tice and Patricia H. Featherstone, eds.
>University
>Teaching: A Guide for Graduate Students.  Syracuse: Syracuse UP, 1996.
>
>Lewis, Lionel S.  Marginal Worth:  Teaching and the Academic Labor Market.
>New Jersey:  Transaction Publishers, 1996.
>
>Lodge, David.  Changing Places: A Tale of Two Campuses.  Harmondsworth,
>Eng.; New York:  Penguin Books,  1979, c. 1975.
>Lodge, David.  Small World: An Academic Romance.  New York: Macmillan
>Publishing,  1984.
>
>
>Lynton, Ernest A.  Making the Case for Professional Service.  Washington,
>DC:
>American Association for Higher Education, 1995.
>
>Maguire, Mary H., ed.  Dialogue in a Major Key: Women Scholars Speak.
>Urbana, Illinois, National Council of Teachers of English, 1995.
>
>Nelson, Gary.Manifesto of a Tenured Radical.  New York: New York UP, 1997.
>
>Phelan, James.  Beyond the Tenure Track:  15 Months in the Life of an
>English Professor.  Columbus, Ohio:  Ohio State University Press, 1991.
>
>Richardson, Laurel.  Fields of Play:  Constructing an Academic Life.  New
>Brunswick, NJ:  Rutgers UP, 1997.
>
>Roen, Duane, Stuart Brown, and Theresa Enos, eds.  Living Rhetoric and
>Composition: Stories of the Discipline.  Mahwah, NY: Lawrence Erlbaum, 1999.
>
>Showalter, English, Howard Figler, Lori G. Kletzer,  Jack H. Jschuster, and
>Seth R. Katz.  The MLA Guide to Job Search  A Hand book for Departments and
>for PhD Candidates in English and Foreign Languages.  The Modern Language
>Association of America:  New York, 1996.
>
>
>Toth, Emily.  Ms. Mentor's Impeccable Advice for Women in Academia.
>Philadelphia: U of Pennsylvania P,  1997.
>
>Tokarczyk, Michelle M., and Elizabeth A. Fay, eds. Working-Class Women in
>the Academy: Laborers in the Knowledge Factory.  Amherst: The U of
>Massachusetts Press, 1993.
>
>
>Duane Roen, Director of Composition
>Department of English, Arizona State University, Tempe, AZ  85287-0302
>office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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Another key text to add to the impressive list begun by Duane and
Becky is a book edited by Gary Olson and Todd Taylor entitled
 
Publishing in Rhetoric and Composition, State University of New
York Press, 1997
 
Shelley Circle
University of Wisconsin-Milwaukee
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To David Schwalm and others:  thank you for your gracious apology, and
please forgive me if I came across to you as a prickly neophyte.  I just
needed to put my foot down to affirm my colleagues who are still laboring
through grad school, who I value as professionals, not amateurs, and who
are doing really good, meaningful work.  I also
wanted to hold out the notion that not everything can be learned in a
seminar room.  All of the descriptions shared on this list of courses and
programs that are being offered to people to prepare them for writing
administration after the Ph.D. process sound really quite wonderful and
encouraging to me.  Many of us also carry useful tools with us from other
chapters of our lives aside from an academic one.  And there is something
to be said for life experience--Bill Condon referred to all of us earlier
as "life long learners."  In that spirit I agree that lessons learned on
the job are
irreplacable, and that that after all, is how all of us grow our own
wisdom.
 
To Anita Guynn who wrote, "But.... I'm doing all the work that it takes to
get tenure -- I teach, I run a program, I do research and go to conferences
-- and I'll never get it. And despite all the talk about the death of
tenure, I think it's still the way that you have real power within the
academy. You don't work for justice in the system without some leverage in
the system.
 
Your comment that, "You don't work for justice in the system without some
leverage in the system," resonates powerfully for me.
 
My position as Writing Director is an administrative staff position.  That
means that I teach 3 comp courses a year for the English department, mentor
and supervise the writing tutors in the Academic Support center, conduct
WAC training and workshops for faculty, and am in charge of writing
assessment for entering students.  I often feel frenetic, if not
schizophrenic.
 
My position is non-tenure track.  What that means in my
experience here, is that while everyone wants to benefit from my expertise,
no one wants to claim me as their own, particularly when money is involved.
So, for instance, I got passed along by three different people before I was
able to secure funds for a national conference at which I was representing
the institution on a writing program administrator's panel.  I am asked to
serve on committees but have not voting power, etc.  I know that
this is not everyone's experience, but it is mine here.  I now see clearly
the very real advantages of having a tenured position and am enthusiastic
about the opportunity to experience such a position at some point in the
future.  Until that time, I will do my best work here to make this a
transformative experience for me, to gain what useful and instructive
experience I can so that I carry more wisdom away with me into the next
situation.
 
I agree with Steve North that "the trick is to know one situation from the
other," and presently my eyes are getting a good training in the art of
recognition.
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Subject:      Next Summer's Meeting
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I seem to have deleted the post that mentioned the dates of next
summer's meeting in Indianapolis -- could someone forward me those
dates, and also is there a web site with info on the meeting?
 
Elise Earthman
SF State
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Elise--
    I'm guessing you're asking about the 1999 WPA Workshop and
conference to be held at Purdue University in West Lafayette, Indiana
this coming summer.  Dates and a few other details are given below.
 
Shirley Rose
 
Elise Earthman wrote:
 
> I seem to have deleted the post that mentioned the dates of next
> summer's meeting in Indianapolis -- could someone forward me those
> dates, and also is there a web site with info on the meeting?
>
> Elise Earthman
> SF State
 
  The WPA Summer Conference - Purdue University 1999
 
The 1999 Council of Writing Program Administrators Annual Summer
Workshop
and Conference will be held at Purdue University in West Lafayette,
Indiana.  The Workshop will begin Monday morning, July 12, and end on
Thursday afternoon, July 15.  The Conference will open on Thursday
evening, July 15, and conclude at noon on Sunday, July 18.
 
Those who choose to fly to the workshop and conference have at least
three
options:
        1. The Indianapolis International Airport is less than an hour's
 
           drive from West Lafayette.  The Lafayette Limo has regular
runs
           from the airport to the Purdue Memorial Union Club and back;
           you must make reservations.
 
        2. Chicago's O'Hare Airport is about 2 1/2 hours' drive from
West
           Lafayette.  There is no regular shuttle service from O'Hare
to
           West Lafayette.
 
        3. The Purdue Airport in West Lafayette is served by Northwest
           Airlink, connecting to Northwest Airlines in Detroit, and by
           United Express, connecting to United Airlines in Chicago.
Both
           regional carriers have several flights daily, and each can be
 
           seamlessly ticketed through the major airline it serves.  The
 
           Purdue Airport has free shuttle service to the Union Club
           hotel.
 
The Purdue Memorial Union Club is a large, full-service hotel right on
campus adjacent to Stewart Center, the building where the workshop and
conference sessions will be held. Rooms at one of the graduate residence
 
halls will also be available.  The Graduate Houses are just across the
street from the Stewart Center.
 
If you have any questions about local arrangements for the conference,
please let us know.  We're looking forward to hosting the 1999 meeting
here at Purdue.
 
Shirley Rose <roses@purdue.edu>  Bud Weiser <iweiser@omni.cc.purdue.edu>
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I might have missed an announcement for this, but is there a WPA reception
at MLA this year?  If so, when? where?
 
Thanks.
 
Mark Schaub
Director, Freshman Writing Program
The American University in Cairo
mschaub@aucegypt.edu
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>I seem to have deleted the post that mentioned the dates of next
>summer's meeting in Indianapolis -- could someone forward me those
>dates, and also is there a web site with info on the meeting?
>
>Elise Earthman
>SF State
 
Elise, the meeting is at Purdue.  The workshop goes from July 11-15, and
the conference is from the 15th to the 18th.  Relevant URL is
 
http://www.cas.ilstu.edu/English/hesse/annwkshp.htm
 
A good reference all such information and URLs is the ACW/Web at
http://english.ttu.edu/acw
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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To add to Duane's bib. (I use some of the same selections he lists), and
besides The Chronicle of Higher Education [one can get a special rate for
subscription for a course] and Crowley's book, I use readings from Change
(the AAHE publn) and Lingua Franca, the Report of the MLA Committee on
Professional Employment [some ADE articles], their recent report on
staffing ratios, articles from Rhetoric Review like Bob Connors'
overwork/underpaid account of comp teachers--Sue Holbrooke, too--lots of
WPA articles, articles from Jangelo's Resituating Writing, the WPA's
Evaluating the Intellectual Work of Writing Administration. I have no idea
how all this worked this semester--don't have my teaching evaluations yet.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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hi, chet.
congratulations for the election.  I'll love having you on the commitee.
i'm for the walk, too (although I doubt that it will be cold in atlanta)
but everyone seems to be opting for the near and dear.
irv
 
 
 
 
Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM> on
12/17/98 02:22:18 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: The WPA breakfast
 
 
 
 
 
 
 
 
 
Irv,
    Well, as long as the cat is out of the bag (so to speak), where should
we send our checks?  BTW, a healthy walk in the cold before breakfast is
_good_ for everyone.  It certainly stimulated appetites in Chicago. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
-
> On Thu, 17 Dec 1998, Irvin Peckham wrote:
>
> to sort out any confusion on the breakfast, the memo that I sent to the
> executive committee was sent via lotus to the wpa list as well--apologies
> for the confusion.  what the wpa list received was a note in the middle
of
> a discusison on the breakfast.
>
> irv
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We need more people at the conference.
The proposal committee is still accepting conference proposals for the
conference on june 3-5 in Manhatten (borough of manhatten community
college).  Please forward this to any lists you think might be interested.
 
Information & forms can be grabbed off our website at
http://cid.unomaha.edu/~pto
 
let me know if you have trouble: i can send you txt forms.
the conference will feature stanley arononwitz (who is organizing it from
the new york end), donaldo macedo, bell hooks,  henry giroux,  michelle
fine, gregory tewksbury, doug paterson, and jan cohen-cruz.
 
Irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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Irv,
    Thanks for your good wishes.  Atlanta hotels are noted for their
exceptional service, so we couldn't possibly go wrong going that route.
Hope your skiing trip is a success.  It's snowing gangbusters here (25
miles up-river from DC), and some skiing will be in order to get out of
Humanities parking lot.
 
    Have a great holiday!
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Wed, 23 Dec 1998, Irvin Peckham wrote:
>
> hi, chet.  congratulations for the election.  I'll love having you on
> the commitee.  i'm for the walk, too (although I doubt that it will be
> cold in atlanta)  but everyone seems to be opting for the near and dear.
> irv
---------------------------------------------------------------------------
> Chet Pryor of Montgomery College-Germantown on 12/17/98 02:22:18 PM
> Subject: Re: The WPA breakfast
>
>     Well, as long as the cat is out of the bag (so to speak), where should
> we send our checks?  BTW, a healthy walk in the cold before breakfast is
> _good_ for everyone.  It certainly stimulated appetites in Chicago. :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-----------------------------------------------------------------------------
> > On Thu, 17 Dec 1998, Irvin Peckham wrote:
> >
> > to sort out any confusion on the breakfast, the memo that I sent to the
> > executive committee was sent via lotus to the wpa list as well--apologies
> > for the confusion.  what the wpa list received was a note in the middle
> > of a discusison on the breakfast.
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    A colleague has asked about the WPA reception which is usually held at
the MLA.  I am a WPA member but not an MLA member, so I'm not part of that
cross-reference and do not know what to say.  Could someone please contact
me off-list who is familiar with the reception.  Thanks in advance.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Hope everyone -- especially those on this list -- has a wonderful holiday!
And, that we can all start to catch up on our reading a little over the
break . . .
 
Greg Glau
Arizona State University
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Does anyone on this list know the percentage of colleges and universities
nationwide that has some form of Writing Center? We're arguing for one of
our own and need this information. Thanks in advance--
 
Alison
 
--
Alison Warriner
Coordinator of Composition
Work: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
Awarrine@csuhyward.edu
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Alison,
 
Greetings from back east!  I do not have the figures you request, but I
believe there is a listserv for writing centers, and a contact person
who is very much involved is Elaine Wright at Quinnipiac (Box 123),
Hamden, CT 06518.  I am sure she would be happy to reply.  Best wishes,
 
Mary
 
Alison Warriner wrote:
>
> Does anyone on this list know the percentage of colleges and universities
> nationwide that has some form of Writing Center? We're arguing for one of
> our own and need this information. Thanks in advance--
>
> Alison
>
> --
> Alison Warriner
> Coordinator of Composition
> Work: 510-885-3217
> Home: 510-338-0331
> Fax: 510-885-4797
> Awarrine@csuhyward.edu
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Hey, Alison--
 
Just a quick addition to Mary's post.  An e-list for discussions about
writing center issues is wcenter, which is hosted by Texas Tech.  Lady
Falls Brown is the current listowner.  The address for posting is
wcenter@ttacs.ttu.edu, and the address for subscribing should be a message
to listproc@ttacs.ttu.edu with no subject line and with the body of the
message being "subscribe wcenter yourname."
 
Hope this helps!
 
James
 
***********************************************************************
James A. Inman                          News Editor, _Kairos_
jinman@umich.edu                        Co-Coordinator, Netoric Project
http://www.umich.edu/~jinman            Chair, MMLA Computer Research
***********************************************************************
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Thanks to James and Mary (hi Mary!) for the info on the writing center
listserv. If anyone knows what I need to know, they ought to; I've
already joined. I said to my husband the day before Christmas: "the only
people left in America who are working are WPAs." Apparently the only
ones after Christmas, too!
 
Alison
--
Alison Warriner
Coordinator of Composition
Work: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
Awarrine@csuhyward.edu
